UNIVERSITATEA DE STAT DIN MOLDOVA / MOLDOVA STATE UNIVERSITY
Facultatea Istorie si Filosofie / Faculty of History and Philosophy
Departamentul Filosofie si Antropologie / Department of Philosophy and Anthropology
Centrul de Cercetari in Filosofie Teoretica, Filosofie Practica si Epistemologie aplicata /

Research Center in Theoretical Philosophy, Practical Philosophy and Applied Epistemology

Conferinta Stiintifica Internationala / International Scientific Conference

SCOALA INTERNATIONALA DE METODOLOGIE iN STIINTELE SOCIO-UMANE
Editia a V-a— 2022
EDUCATIE SI GANDIRE CRITICA
PROGRAMUL CONFERINTEI

INTERNATIONAL METHODOLOGICAL SCHOOL IN SOCIAL AND HUMAN
SCIENCES
The Fifth Edition — 2022
EDUCATION AND CRITICAL THINKING
PROGRAMME AND ABSTRACTS

Chisinau, 17-18 noiembrie 2022
Chisinau, November 17-18, 2022



CZU 082:378=135.1=111
S 38

Conferinta Internationald — Scoala Internationala de metodologie in stiintele socio-umane — se
desfasoara in cadrul proiectului: Abordarea epistemologica a dezvoltarii personale si a educatiei pentru
societate: de la strategiile transdisciplinare la finalitatile pragmatice ale societdtii actuale din
Republica Moldova. Prioritatea temei — Provocari societale — este inscrisd in Registrul de stat al

proiectelor din sfera stiintei si inovarii cu cifrul 20.80009.1606.08 / ,,Program de Stat” (2020-2023)

DESCRIEREA CIP A CAMEREI NATIONALE A CARTII DIN REPUBLICA MOLDOVA

Conferinta Stiintificai Internationald "Scoala Internationalda de metodologie in
stiintele socioumane": Editia a 5-a — 2022 "Educatie si gandire critica" : Programul
conferintei = International Scientific Conference "International Methodological School in
Social and Human Sciences" : The 5th Edition — 2022 "Education and critical thinking" :
Programme and abstracts, Chisindau, 17-18 noiembrie 2022/ comitetul stiintific al
conferintei: Mircea Dumitru (Romania), Otilia Dandara (Moldova) [et al.] ; comitetul de
organizare: Eugenia Bogatu (presedinte) (Moldova), Laura Pricop (Romaénia) [et al.]. —
Chiginau : S. n., 2022 (CEP USM). — 113 p.

Antetit.: Univ. de Stat din Moldova, Facultatea Istorie si Filosofie, Dep. Filosofie si
Antropologie, Centrul de Cercet. in Filosofie Teoretica, Filosofie Practica si Epistemologie
aplicata. — Texte : Ib. rom., engl. — 70 ex.

ISBN 978-9975-159-95-1.
082:378=135.1=111
S 38

ISBN 978-9975-159-95-1
© USM, 2022



COMITETUL STIINTIFIC AL CONFERINTEI:

Mircea Dumitru, academician, prof. univ. dr., Universitatea din Bucuresti, directorul Institutului de
Filosofie si Psihologie ,,Constantin Radulescu-Motru” al Academiei Roméne — presedinte

Stefan Afloroaei, membru corespondent al Academiei Romane, prof. univ. dr., Departamentul
Filosofie, Facultatea Filosofie si Stiinte Social-Politice, Universitatea ,,Al.I.Cuza”, Iasi

Otilia Dandara, prof. univ. dr. hab., prim-prorector, prorector pentru activitatea didactica si
studenteasca, Universitatea de Stat din Moldova

Lucian Ciolan, prof. univ. dr., prorector, proiecte de dezvoltare, invatare continud si infrastructura
educationala, Universitatea din Bucuresti

Sorin Costreie, conf. univ. dr., prorector Relatii Publice & Retele Universitare, Universitatea din
Bucuresti

Eudochia Saharneanu, prof. univ. dr. hab., departamentul Filosofie si Antropologie, Facultatea
Istorie si Filosofie, Universitatea de Stat din Moldova

Sergiu Matveev, conf. univ. dr., decanul Facultatii Istorie si Filosofie, Universitatea de Stat din
Moldova

Viorel Vizureanu, prof. univ. dr., decanul Facultatii Filosofie, Universitatea din Bucuresti, Institutul
de Filosofie si Psihologie ,,C.Radulescu-Motru” al Academiei Roméane

Marin Balan, dr., Departamentul Filosofie Practica si Istoria Filosofiei, Facultatea de Filosofie,
Universitatea din Bucuresti

Laura Pricop, CS.III, dr. Departamentul de Stiinte Socio-Umane Institutul de Cercetari
Interdisciplinare, Universitatea ,,Alexandru Ioan Cuza” din lasi

Petru Bejan, prof. univ. dr., director al Departamentului Filosofie, Facultatea Filosofie si Stiinte
Social-Politice, Universitatea ,,Al.I.Cuza”, lasi

Constantin Cucos, prof. univ. dr., Departamentul pentru pregétirea personalului didactic, Facultatea
de Psihologie si Stiintele Educatiei, Universitatea ,,Alexandru loan Cuza” din lasi

Ovidiu Panisoard, prof. univ. dr., director al Departamentului de Formare a profesorilor, Facultatea
de Psihologie si Stiintele Educatiei, Universitatea din Bucuresti

Svetlana Coanda, conf. univ. dr. hab., departamentul Filosofie si Antropologie, Facultatea Istorie si
Filosofie, Universitatea de Stat din Moldova

Constantin Stoenescu, prof. univ. dr., directorul Departamentului de Filosofie Teoretica, Facultatea
Filosofie, Universitatea din Bucuresti

Romulus Brancoveanu, prof. univ. dr., Facultatea Filosofie, Universitatea din Bucuresti
Viorel Cernica, prof. univ. dr., Facultatea de Filosofie, Universitatea din Bucuresti

Cristian Iftode, conf. univ. dr., Director al Departamentului de Filosofie Practica si Istoria
Filosofiei, Facultatea de Filosofie, Universitatea din Bucuresti

Ioan Gutu, conf. univ. dr., director al Departamentului de Lingvisticd romanicd si comunicare
interculturald, Universitatea de Stat din Moldova



Bogdan Popoveniuc, prof. univ. dr., director al Scolii Doctorale de Stiinte Socio-Umane,
Universitatea ,,Stefan cel Mare” din Suceava

Roxana Patras, CS I, dr. Departamentul de Stiinte Socio-Umane, Institutul de Cercetari
Interdisciplinare, Universitatea ,,Al.1.Cuza”, lasi

Eugenia Bogatu, conf. univ. dr., Departamentul Filosofie si Antropologie, Facultatea Istorie si
Filosofie, Universitatea de Stat din Moldova

Nelly Turcan, prof. univ. dr. hab., Departamentul de Comunicare si Teoria Informarii, Facultatea
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Social-Politice, Universitatea ,,Al .I. Cuza”, Iasi

George Bondor, prof. univ. dr., Departamentul de Filosofie, Facultatea Filosofie si Stiinte Social-
Politice, Universitatea ,,Al.1.Cuza”, lasi

Gheorghe-Ilie Farte, prof. univ. dr., Departamentul de Stiinte ale Comunicarii si Relatii Publice,
Facultatea Filosofie si Stiinte Social-Politice, Universitatea ,,Al. 1.Cuza”, lasi

Felicia Ceausu, CS III dr., Institutul de Cercetari Economice si Sociale ,,Gh. Zane”, Academia
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Ludmila Rosca, dr. hab., conf. univ., Universitatea de Stat din Moldova

Ecaterina Lozovanu, conf. univ. dr., director al Departamentului de Stiinte Socio-Umane,
Universitatea Tehnica a Moldovei
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COMITETUL DE ORGANIZARE

Eugenia Bogatu Universitatea de Stat din Moldova — presedinte
Eudochia Saharneanu Universitatea de Stat din Moldova
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Institutul de Filosofie si Psihologie ,,Constantin Radulescu-Motru”, Academia Romana
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Universitatea ,,Stefan cel Mare” din Suceava

Universitatea ,,Babes-Bolyai” Cluj-Napoca
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PROGRAMUL CONFERINTEI /
CONFERENCE PROGRAMME

Joi, 17 noiembrie 2022
Thursday, November 17, 2022

DESCHIDEREA OFICIALA A CONFERINTEI STIINTIFICE /
OFFICIAL OPENING OF THE CONFERENCE

(08.30-08.45 sala senatului, corp central / the senate hall, central building)

Linkul conferintei: meet.google.com/oza-vhbd-zkt

Eugenia BOGATU, conf. univ. dr., directorul proiectului Abordarea epistemologica a dezvoltarii personale
si a educatiei pentru societate: de la strategiile transdisciplinare la finalitatile pragmatice ale societatii
actuale din Republica Moldova, inscris in Registrul de stat al proiectelor din sfera stiintei si inovarii cu cifrul
20.80009.1606.08 / ,,Program de Stat” (2020-2023)

Otilia DANDARA, prof. univ. dr. hab., prim-prorector, prorector pentru activitatea didactica si studenteasca,
Universitatea de Stat din Moldova

Aurelian PLOPEANU CS Il dr. habil., directorul departamentului de Stiinte Socio-Umane, Institutul de
Cercetari Interdisciplinare, Universitatea ,,Alexandru loan Cuza” din lasi

Dumitru DODUL, conf. univ. dr., directorul departamentului de Filosofie si Antropologie, Universitatea de

Stat din Moldova
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CONFERINTE PLENARE / PLENARY CONFERENCES

09.00 -10.00

Linkul conferintei: meet.google.com/oza-vhbd-zkt

Viorel Vizureanu (Universitatea Bucuresti, Institutul de Filosofie si Psihologie ,,Constantin
Radulescu-Motru”), PERSPECTIVE ISTORICE ASUPRA GLOBALIZARII / HISTORICAL
PERSPECTIVES ON GLOBALIZATION

Moderator: Laura Pricop (Universitatea ,,A. I. Cuza”, lasi)

16.00 - 17.00

Linkul conferintei: meet.google.com/oza-vhbd-zkt

Sala 530, corp central
John Symons (University of Kansas, USA), BINE DE STIUT! NORME SI METODE FORMALE
IN GANDIREA CRITICA / GOOD TO KNOW! NORMS AND FORMAL METHODS IN
CRITICAL THINKING

Moderator: Alexandru Lupusor (Universitatea de Stat din Moldova)

SECTIUNEA / SECTION

EDUCATIA GANDIRII CRITICE / THE EDUCATION OF CRITICAL THINKING
Link: meet.google.com/oza-vhbd-zkt

Ora 10.00 - 16.00

Pauza 13.00 -14.00

Moderator / Chairperson: Constantin Stoenescu (Universitatea din Bucuresti)

1. Petru Bejan (Universitatea , Alexandru Ioan Cuza” Iasi), ,,ECOLOGIZAREA”
DISCURSULUI PUBLIC - POSIBILITATE SAU UTOPIE? / "ECOLOGIZATION" OF
PUBLIC DISCOURSE - POSSIBILITY OR UTOPIA?

2. Vasile Flueras (Universitatea ,,Babes-Bolyai” Cluj-Napoca), ,,PREDAREA” GANDIRII IN
SCOALA. REALITATI SI PERSPECTIVE / "TEACHING" THINKING IN SCHOOL.
REALITIES AND PERSPECTIVES

3. Constantin Stoenescu (Universitatea Bucuresti), DUPA KUHN. O NOUA PERSPECTIVA
IN FILOSOFIA EDUCATIEI / AFTER KUHN. A NEW APPROACH IN PHILOSOPHY
OF EDUCATION
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Mihaela Marari (Universitatea ,,Alexandru loan Cuza” lasi), DEMERSUL DIDACTIC:
DE LA REFLEXIE LA IMPROVIZATIE SI CREATIVITATE / DIDACTIC APPROACH:
FROM REFLECTION TO IMPROVISATION AND CREATIVITY

Dumitru Dodul (Universitatea de Stat din Moldova), REDIMENSIONAREA
IDENTITATII CULTURALE / NATIONALE / RELIGIOASE IN LUMEA DIGITALA /
REDIMENSIONING OF CULTURAL / NATIONAL / RELIGIOUS IDENTITY IN THE
DIGITAL WORLD

Alexandra Gorea (Gimnaziul ,Grigore Vieru” Ilaloveni), CULTIVAREA
DEPRINDERILOR DE GANDIRE CRITICA / CULTIVATING CRITICAL THINKING
SKILLS

Eugenia Bogatu (Universitatea de Stat din Moldova), ASPECTE PRAGMATICE ALE
EDUCATIEI IN REPUBLICA MOLDOVA: PERSPECTIVE ALE GANDIRII CRITICE /
PRAGMATIC ASPECTS OF EDUCATION IN THE REPUBLIC OF MOLDOVA:
PERSPECTIVES OF CRITICAL THINKING

SECTIUNEA / SECTION

EDUCATIE SI DEZVOLTARE MORALA / EDUCATION AND MORAL DEVELOPMENT
Link: Meet.google.com/tsd-gxbz-rab

Ora 10.00 - 16.00

Pauza 13.00 -14.00

Moderatori / Chairpersons: Adrian Nita

(Institutul de Filosofie si Psihologie ,,Constantin Radulescu-Motru”)

1.

2.

Laura Pricop (Universitatea ,Alexandru Ioan Cuza” Iasi), GANDIRE ETICA:
ARGUMENTE MORALE PENTRU ACTIUNI MORALE PRACTICE / ETHICAL
THINKING: MORAL ARGUMENTS FOR PRACTICAL MORAL ACTIONS

Adrian Nitd (Institutul de Filosofie si Psihologie ,,Constantin Radulescu-Motru”,
Universitatea ,,Stefan cel Mare” Suceava), FILOSOFIE SI LITERATURA: REFLECTII
DESPRE ROLUL LOR PENTRU EDUCATIA MORALA / PHILOSOPHY AND
LITERATURE: REFLECTIONS ON THEIR ROLE FOR MORAL EDUCATION

Bogdan Popoveniuc (Universitatea ,,Stefan cel Mare” Suceava), RATIONAMENT ETIC
SI GANDIRE CRITICA / ETHICAL REASONING AND CRITICAL THINKING


http://meet.google.com/tsd-gxbz-rab

10.

Tasi)

1.

Silvia Ginghina (Universitatea ,,Stefan cel Mare” Suceava), AUTONOMIE -
RESPONSABILITATE IN DOMENIUL BIOETICII / AUTONOMY - RESPONSIBILITY
IN THE FIELD OF BIOETHICS

Eugen Staicu (Universitatea ,,Stefan cel Mare” Suceava), RATIUNE SI MORALA LA
KANT / REASON AND MORAL IN KANT

Alin  Negomireanu (Universitatea din Craiova)), ROLUL REFLECTIEI DESPRE
FINITUDINEA VIETII PENTRU EDUCATIE SI MORALA / THE ROLE OF
REFLECTION ON THE FINITUDE OF LIFE FOR EDUCATION AND MORALITY

Ariana Bilasa (Universitatea din Craiova)) EDUCATIA STOICA DE LA
SPIRITUALITATE LA CONSUMERISM / STOIC EDUCATION FROM SPIRITUALITY
TO CONSUMERISM

Eliza Belu (Universitatea Crestind ,,Dimitrie Cantemir”’), ROLUL EDUCATIEI MORALE:
COMUNISM VERSUS DEMOCRATIE / THE ROLE OF MORAL EDUCATION:
COMUNISM VERSUS DEMOCRACY

Ana Marin (Universitatea din Sherbrooke, Canada), DELIBERAREA ETICA CA
METODA DE DEZVOLTARE A COMPETENTEI ETICE / ETHICAL DELIBERATION
AS A METHOD OF DEVELOPING ETHICAL COMPETENCE

Zoltan Zakota (Universitatea ,,Stefan cel Mare” Suceava), METODE ALE FILOSOFIEI
ANALITICE IN DOMENIUL INTELIGENTEI ARTIFICIALE / ANALYTIC
PHILOSOPHY METHODS IN THE FIELD OF ARTIFICIAL INTELLIGENCE

SECTIUNEA / SECTION
ORIENTARI SEMIOTICE iN GANDIREA CRITICA / SEMIOTIC ORIENTATIONS IN
CRITICAL THINKING

Link: https://meet.google.com/afd-mmpu-vjy

Ora 10.00 - 16.00
Pauza 13.00 -14.00

Moderator / Chairperson: Traian-Dinorel Stinciulescu (Universitatea ,,Alexandru loan Cuza’

b

Traian-Dinorel Stianciulescu (Universitatea ,,Alexandru Ioan Cuza” Iasi), SPRE UN NOU
ORGANON SEMIOTIC: TRIBUT INVATATORILOR / TOWARDS A NEW SEMIOTIC
ORGANON: TRIBUTE TO MASTERS
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2. Felicia-Mariana Roman (Universitatea ,,Alexandru loan Cuza” lasi), LIMBAJUL
SIMBOLIC AL VESTIMENTATIEI, EXPRESIE A STIMEI DE SINE. INTERPRETARI
SEMIOTICE / THE SYMBOLIC LANGUAGE OF CLOTHING, EXPRESSION OF
SELF-ESTEEM. SEMIOTIC INTERPRETATIONS

3. Vlad Rusu (Universitatea ,,Alexandru Ioan Cuza” lasi), IPOSTAZE ALE TACERII IN
LIMITELE GANDIRII CRITICE / POSTURES OF SILENCE WITHIN THE LIMITS OF
CRITICAL THINKING

4. Elena Lacusta (Universitatea ,,Alecu Russo” Balti, Moldova), MODUL DE PERCEPERE
PRIN LIMBA A LUMII/ PERCEIVING THE WORLD THROUGH LANGUAGE

5. Gabriela Rusu (Universitatea ,,Alexandru loan Cuza” lasi), CONTEXTUL SPIRITUAL
SPECIFIC FILOSOFIEI WITTGENSTEINIENE: ANALIZA, CUNOASTERE SI
GANDIRE CRITICA / THE SPECIFIC SPIRITUAL  CONTEXT  OF
WITTGENSTEINIAN PHILOSOPHY: ANALYSIS, KNOWLEDGE AND CRITICAL
THINKING

6. Cristina Vasile (Universitatea ,,Alexandru Ioan Cuza” lasi; Social- og Sunshedsskolem
Midt og Vest Midtjulland, Danemarca), CONFRUNTAREA CU MOARTEA IN CONDITII
PANDEMICE: INVATATURI ALE FILOSOFIEI PRACTICE / DEALING WITH DEATH
IN PANDEMIC CONDITIONS: TEACHINGS OF PRACTICAL PHILOSOPHY

SECTIUNEA / SECTION

GANDIRE CRITICA SI METODA iN STIINTELE SOCIO-UMANE / CRITICAL THINKING
AND METHOD IN THE SOCIAL AND HUMAN SCIENCES

Link: https://meet.google.com/thm-pdtp-000

Sala 530 corp central
Ora 10.00 - 16.00
Pauza 13.00-14.00

Moderator / Chairperson: Ludmila Rosca (Universitatea de Stat din Moldova)
1. Ecaterina Lozovanu (Universitatea de Stat din Moldova), REFLECTII ASUPRA UNOR

ASPECTE ALE FILOSOFIEI CONTEMPORANE / REFLECTIONS ON SOME
ASPECTS OF CONTEMPORARY PHILOSOPHY
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2. Elena Taragan (Biblioteca Municipala ,,Bogdan Petriceicu Hasdeu” Chisinau),
NECESITATEA GANDIRII CRITICE IN STUDIUL ECONOMIEI / THE NEED FOR
CRITICAL THINKING IN THE STUDY OF THE ECONOMY

3. Svetlana Coanda (Universitatea de Stat din Moldova), REFLECTII CU PRIVIRE LA
VIRTUTILE OMULUI DE STIINTA / REFLECTIONS ON THE VIRTUES OF THE
SCIENTIST

4. Ludmila Rosca (Universitatea de Stat din Moldova), GANDIREA CRITICA - OBIECTIV
CENTRAL AL EDUCATIEI INTERDISCIPLINARE / CRITICAL THINKING -
CENTRAL OBJECTIVE OF INTERDISCIPLINARY EDUCATION

5. Veronica Guja (Centrul de excelentd in medicina si farmacie ,,Raisa Pacalo” Chisinau),
DINAMICA INTREBARE - RASPUNS IN CADRUL ORELOR DE ISTORIE. INTENTIA
DE SOLUTIONARE A PROBLEMELOR / DYNAMIC QUESTION-ANSWER IN
HISTORY CLASSES. PROBLEM SOLVING INTENTION

6. Viorel Guliciuc (Universitatea ,,Stefan cel Mare” Suceava), CENTRUL DE CERCETARE
EPHES / EPHES RESEARCH CENTER

10.00 - 13.00 Activitati in sectiuni / Scientific proceedings on the sections
13.00 - 14.00 Pranz / Lunch
14.00 - 17.00 Activitati in sectiuni / Scientific proceedings on the sections

Vineri, 18 noiembrie 2022
Friday, November 18, 2022

Linkul conferintei: meet.google.com/oza-vhbd-zkt

Sala 530, corp central

Conferinte plenare/ Plenary conferences

09.00 - 10.00

Constantin Cucos (Universitatea ,,Alexandru loan Cuza” lasi), STATUTUL CONDUITEI
(AUTO-)REFLEXIVE SI CRITICE IN REFERENTIALUL DE COMPETENTE AL PROFESIEI
DIDACTICE / THE STATUS OF (SELF-)REFLEXIVE AND CRITICAL BEHAVIOR IN THE
COMPETENCY REFERENCE OF THE TEACHING PROFESSION
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MODERATOR: EUGENIA BOGATU (Universitatea de Stat din Moldova)

Linkul conferintei: meet.google.com/oza-vhbd-zkt

Sala 530, corp central
12.00 - 13.00

Roxana Patras (Institutul de cercetari Interdisciplinare, Universitatea ,,Alexandru loan Cuza” Iasi),
GANDIRE CRITICA SI PROTOTIP IN STUDIILE LITERARE COMPUTATIONALE: SPRE UN
PROTOTIP AL ROMANULUI DE CONSUM / CRITICAL THINKING AND PROTOTYPING IN
COMPUTER LITERARY STUDIES: TOWARD A PROTOTYPE OF THE POPULAR NOVEL
MODERATOR: EUGENIA BOGATU (Universitatea de Stat din Moldova)

SECTIUNEA / SECTION

ANALIZA CRITICA A INFERENTELOR CULTURALE, POLITICE SI IDEOLOGICE /
CRITICAL ANALYSIS OF CULTURAL, POLITICAL AND IDEOLOGICAL
INFERENCES

Link: meet.google.com/oza-vhbd-zkt

Sala 530, corp central

Ora 10.00 - 12.00

Pauza 13.00-14.00

Ora 14.00 - 17.00

Moderator / Chairperson: Miruna Andreea Balosin (Universitatea ,,Babes-Bolyai” Cluj-

Napoca)

1. Gergana Radoykova (Universitatea din Sofia, Bulgaria), DIMENSIUNEA EUROPEANA
A EDUCATIEI CIVICE. CAZUL BULGARIEI / EUROPEAN DIMENSION OF THE
CIVIC EDUCATION. THE CASE OF BULGARIA

2. Miruna Andreea Balosin (Universitatea ,,Babes-Bolyai” Cluj-Napoca), CAUTAREA
UNIUNII EUROPENE PENTRU O NOUA NARATIUNE. ROLUL EDUCATIEI SI
CULTURII / THE EUROPEAN UNION’S SEARCH FOR A NEW NARRATIVE. THE
ROLE OF EDUCATION AND CULTURE

3. Andreea Bianca Urs (Facultatea de Studii Europene Cluj), ROLUL GUVERNULUI
PRIVAT INDIRECT IN REVENIREA SPECTACULOASA A REBELILOR M23 / THE
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ROLE OF INDIRECT PRIVATE GOVERNMENT IN THE SPECTACULAR COMEBACK
OF THE M23 REBELS

4. Elisabeta Jalaboi (Universitatea ,Alexandru loan Cuza” lasi), DIPLOMATIA
LIMBAJULUI PROTOCOLAR. STRATEGII SEMIOTICE DE COMUNIUNE /
PROTOCOL LANGUAGE DIPLOMACY. COMMUNION SEMIOTIC STRATEGIES

5. Cristinel Trandafir (Universitatea din Craiova), IDEOLOGIE SI PRAXIOLOGIE. CUM
TESTAM IDEOLOGIILE? / IDEOLOGY AND PRAXIOLOGY. HOW DO WE TEST
IDEOLOGIES?

6. Natan Wasniowski (Universitatea din Varsovia), PROBLEME ALE CAMPIONATULUI
EUROPEAN - CUM SA CREATI UN MONOPOL FARA A COMPROMITE
CONCURENTA / PROBLEMS OF EUROPEAN CHAMPIONSHIP - HOW TO CREATE
A MONOPOLY WITHOUT COMPROMISING COMPETITION

SECTIUNEA / SECTION
CRITICA SI CRITICISM iN LITERATURA / CRITICISM AND CRITICISM IN
LITERATURE

Link: meet.google.com/dte-mstu-vin

Sala 530, corp central

Ora 10.00 - 12.00

Pauza 13.00-14.00

Ora 14.00 - 17.00

Moderator / Chairperson: Ion Gutu (Universitatea de Stat din Moldova)

1. Oana-Elena lonescu (Universitatea ,,Alexandru Ioan Cuza” lasi), GANDIREA CRITICA
SI G. IBRAILEANU IN CULTURA ROMANA / CRITICAL THINKING AND G.
IBRAILEANU IN ROMANIAN CULTURE

2. Lucretia Pascariu (Universitatea ,,Alexandru loan Cuza” lasi), GANDIREA CRITICA CA
FACTOR EMOTIV IN ROMANUL FOILETON ROMANESC AL SECOLULUI AL XIX-
LEA / CRITICAL THINKING AS AN EMOTIVE FACTOR IN THE ROMANIAN
FOILETON NOVEL OF THE 19TH CENTURY
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lonela  Starparu  (Universitatea ,,Alexandru  loan Cuza” lasi), SPATIO-
TEMPORALITATEA, DIMENSIUNE A CONCRETULUI SUBSTANTIAL, IN
DOCTRINA SUBSTANTEI SI PATUL LUI PROCUST / THE SPATIO-TEMPORALITY,
DIMENSION OF THE SUBSTANTIAL REALITY IN DOCTRINA SUBSTANTEI AND
PATUL LUI PROCUST

. Alexandra Olteanu (Universitatea ,,Alexandru Ioan Cuza” lasi), CRITICA SOCIALA CA
MANIFESTARE A GANDIRII CRITICE IN ROMANUL HAIDUCESC DIN SECOLUL
AL XIX-LEA / SOCIAL CRITICISM AS A MANIFESTATION OF CRITICAL
THINKING IN THE 19TH CENTURY HAJDUK NOVEL

losefina Blazsani-Batto (Universitatea de Stat din Arizona), Nicolae Adrian Hent
(Universitatea Charles din Praga), DEZVOLTAREA GANDIRII CRITICE PRIN
FOLOSIREA ANALIZEI CONTRASTIVE IN PREDAREA LIMBII ROMANE CA
LIMBA STRAINA / CONTRASTIVE ANALYSIS AS A WAY TO IMPROVE CRITICAL
THINKING WHEN TEACHING ROMANIAN AS A FOREIGN LANGUAGE

. Ton Gutu (Universitatea de Stat din Moldova), DEZVOLTAREA GANDIRII CRITICE
PRIN PREDAREA HERMENEUTICIHI TEXTULUI LITERAR LA LIMBA STRAINA /
DEVELOPING CRITICAL THINKING THROUGH TEACHING THE HERMENEUTICS
OF LITERARY TEXT IN A FOREIGN LANGUAGE.

. Cristina URSU (Universitatea de Stat din Moldova), GANDIREA CRITICA DREPT
EXTENSIE A LECTURII CRITICE / CRITICAL THINKING AS AN EXTENSION OF
CRITICAL READING

. Angela Bejan (Universitatea ,,Alecu Russo” Bilti), ESENTA ACTIVITATII TEATRALE
IN CONTEXT PSIHO-PEDAGOGIC / THE ESSENCE OF THEATRICAL ACTIVITY IN
A PSYCHO-PEDAGOGICAL CONTEXT

. Viorica Popa (Universitatea ,,Alecu Russo” Balti), ARHETIPUL COPILULUI-ELEV:
PROFIL REAL SI FICTIONAL / THE CHILD-STUDENT ARCHETYPE: REAL AND
FICTIONAL PROFILE
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SECTIUNEA / SECTION

AUTORITATE EPISTEMICA SI GANDIRE INDEPENDENTA / EPISTEMIC AUTHORITY
AND INDEPENDENT THOUGHT

Link: https://meet.google.com/tgy-ykrv-hcr?pli=1&authuser=0

Sala 530, corp central
Ora 16.00 — 18.00

Moderator / Chairperson: loana Grancea (Universitatea ,,Alexandru loan Cuza” lasi)

1. Anca Georgiana Madaras (Universitatea ,,Alexandru lIoan Cuza” lasi), STRUCTURILE
RATIONALE IN DISCURSUL PUBLICITAR / RATIONAL STRUCTURES IN
ADVERTISING DISCOURSE

2. Roberto Stefan Stan (Universitatea ,,Alexandru Ioan Cuza” Iasi), GANDIREA CRITICA
CA INSTRUMENT NECESAR IN JUDECAREA SI DISTINCTIA FENOMENULUI DE
FAKE NEWS / CRITICAL THINKING AS A NECESSARY TOOL IN JUDGING AND
DISTINGUISHING THE FAKE NEWS PHENOMENON

3. Irina Symons (University of Kansas, USA)), ESTE AUTORUL UN GANDITOR CRITIC?
/1S THE AUTHOR A CRITICAL THINKER?

4. loana Grancea (Universitatea ,,Alexandru loan Cuza” Iasi), VALORIFICAREA OPTIMA
A SURSELOR DE INFORMARE IN SCRIEREA ACADEMICA DIN STIINTELE
COMUNICARII / THE OPTIMUM VALUATION OF INFORMATION SOURCES IN
ACADEMIC WRITING IN COMMUNICATION SCIENCES

5. Zuzanna Ptaszynska (Universitatea din Varsovia), PREJTUDECATILE COGNITIVE CA O
AMENINTARE PENTRU GANDIREA CRITICA - UN STUDIU DE CAZ DE
RETORICA PRO-BREXIT / COGNITIVE BIASES AS A THREAT TO CRITICAL
THINKING — A CASE STUDY OF PRO-BREXIT RHETORIC

6. Nutu Butnariu (Universitatea ,,Stefan cel Mare” Suceava), DISCURSUL PUBLICITATII
IN POSTMODERNISM: JEAN BAUDRILLARD / ADEVRTISING DISCOURSE IN
POSTMODERNISM: JEAN BAUDRILLARD
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SECTIUNEA / SECTION

CREATIVITATE SI DEZVOLTAREA ABILITAIILOR CRITICE / CREATIVITY AND THE
DEVELOPMENT OF CRITICAL SKILLS

Link: https://meet.google.com/afd-mmpu-vjy

Sala 530, corp central
Ora 10.00 - 12.00
Pauza 13.00-14.00
Ora 14.00 - 17.00

Moderator / Chairperson: George Bondor (Universitatea ,,Alexandru Ioan Cuza” lasi)

1. Nelly Turcan (Universitatea de Stat din Moldova), EDUCATIA GANDIRII CRITICE CA
BAZA A DEZVOLTARII DURABILE BAZATE PE STIINTA DESCHISA / CRITICAL
THINKING EDUCATION AS BASIS OF OPEN SCIENCE BASED SUSTAINABLE
DEVELOPMENT

2. Marin Bilan (Universitatea Bucuresti), PROCESUL GANDIRII CRITICE SI
PRINCIPALELE SALE CARACTERISTICI IN VIZIUNEA LUI MATTHEW LIPMAN /
THE PROCESS OF CRITICAL THINKING AND ITS MAIN CHARACTERISTICS IN
THE VIEW OF MATTHEW LIPMAN

3. Simona Tudoran-Sherringham (Universitatea ,,Alexandru loan Cuza” lasi, Halstead Prep
School, Anglia), CREATIVITATEA UMANA, DE LA INTUITIA FILOSOFICA LA
RATIONALITATEA MATEMATICA - sensuri conceptual-metodologice / HUMAN
CREATIVITY, FROM PHILOSOPHICAL INTUITION TO MATHEMATICAL
RATIONALITY - conceptual-methodological meanings

4. Felicia Ceausu (Institutul de Cercetdri Economice si Sociale ,,Gheorghe Zane” lasi),
NECESITATEA DEZVOLTARII STRATEGIILOR DE GANDIRE CRITICA IN
SOCIETATEA ACTUALA / THE NEED TO DEVELOP CRITICAL THINKING
STRATEGIES IN TODAY'S SOCIETY

5. George Bondor (Universitatea ,,Alexandru Ioan Cuza” Iasi), CRITICA SI EDUCATIE.
CAT DE CRITICA AR PUTEA FI GANDIREA CRITICA? / CRITICISM AND
EDUCATION: HOW CRITICAL COULD BE THE CRITICAL THINKING?

6. Eugenia Zaitev (Universitatea ,,Alexandru Ioan Cuza” Iasi), COMUNICAREA IN
VREMURILE ACTUALE / COMMUNICATION IN TODAY'S TIMES
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7. Angela Zelenschi (Academia ,,Stefan cel Mare” a MAI, Moldova), NECESITATEA
DEZVOLTARII ABILITATILOR SOFT iIN FORMAREA INITIALA A OFITERILOR DE
POLITIE / NECESSITY OF DEVELOPING SOFT SKILLS IN THE INITIAL
FORMATION OF POLICE OFFICERS

8. Tatiana Margarint (Universitatea de Stat din Moldova), ASPECTE EPISTEMOLOGICE
PRIVIND DREPTUL LA EDUCATIE A COPIILOR IN SITUATIE DE STRADA /
EPISTEMOLOGICAL ASPECTS REGARDING THE RIGHT TO EDUCATION OF
CHILDREN IN A STREET SITUATION

9. Tatiana Dumitras (Centrul de excelenta in medicind si farmacie ,,Raisa Pacalo” Chisindu),
GANDIREA CRITICA SI CREATIVA IN FUNDAMENTAREA COMPETENTELOR
PROFESIONALE / CRITICAL AND CREATIVE THINKING IN THE FOUNDATION
OF PROFESSIONAL COMPETENCES

SECTIUNEA / SECTION

DEZVOLTARE UMANA SI GANDIRE CRITICA / HUMAN DEVELOPMENT AND CRITICAL
THINKING

Link: https://meet.google.com/ccy-pgep-efy

Sala 530, corp central
Ora 10.00 - 12.00
Pauza 13.00-14.00
Ora 14.00 - 17.00

Moderator / Chairperson: Ionut Raduica (Universitatea din Craiova)

1. Natalia Cojocaru (Universitatea de Stat din Moldova), PERSPECTIVA
REPREZENTARILOR SOCIALE IN STUDIUL SCHIMBARILOR
ORGANIZATIONALE DIN INSTITUTIILE EDUCATIONALE / APPROACHING
ORGANIZATIONAL CHANGES WITHIN EDUCATIONAL INSTITUTIONS
THROUGH THE PERSPECTIVE OF SOCIAL REPRESENTATIONS

2. Marius Dumitrescu (Universitatea ,,Alexandru loan Cuza” lasi), PERSPECTIVE
FILOSOFICE ASUPRA METODEI PSIHANALIZEI FREUDIENE / PHILOSOPHICAL
PERSPECTIVES ON THE METHOD OF FREUDIAN PSYCHOANALYSIS

3. Marinela Rusu (Institutul de Cercetari Economice si Sociale ,,Gh. Zane”, Academia
Roméana), EMOTIILE SI ROLUL LOR IN DEZVOLTAREA PERSONALITAIH.
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PERSPECTIVE MODERNE / EMOTIONS AND THEIR ROLE IN PERSONALITY
DEVELOPMENT. MODERN PERSPECTIVES

. Alexandru Lupusor (Universitatea de Stat din Moldova), DEZVOLTAREA GANDIRII
CRITICE IN MODELUL EDUCATIONAL AL LUI JOHN DEWEY / THE
DEVELOPMENT OF CRITICAL THINKING IN JOHN DEWEY'S MODEL OF
EDUCATION

. Tonut Riduica (Universitatea din Craiova), SENTIMENTELE, INTRE RATIONAL SI
IRATIONAL: SCHOPENHAUER VS. NIETZSCHE / FEELINGS, BETWEEN
RATIONAL AND IRRATIONAL: SCHOPENHAUER VS. NIETZSCHE

. Ala Cazacu (Universitatea ,,Stefan cel Mare” Suceava), UNIVERSUL VALORIC —
CARTEA DE VIZITA A UNEI PERSOANE / THE VALUE UNIVERSE — A PERSON'S
BUSINESS CARD

. Emanuel Florescu (Universitatea ,,Stefan cel Mare” Suceava)), METODELE
EMPIRICE/TEORETICE N STIINTELE SOCIO-UMANE /
EMPIRICAL/THEORETICAL METHODS IN THE SOCIAL AND HUMAN SCIENCES

. Maria Moisei (), DEZVOLTAREA GANDIRII CRITICE LA COPII / THE
DEVELOPMENT OF CRITICAL THINKING IN CHILDREN
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REZUMATE/ABSTRACTS

SECTIUNEA / SECTION
EDUCATIA GANDIRII CRITICE / THE EDUCATION OF CRITICAL THINKING

PERSPECTIVE ISTORICE ASUPRA GLOBALIZARII
HISTORICAL PERSPECTIVES ON GLOBALIZATION

Viorel Vizureanu

(Universitatea din Bucuresti)

Intelegerea actuald a globalizarii, fie ea academica sau cotidiana, este concentratd — se poate
observa cu usurintd — in mod covarsitor pe fenomene care s-au desfagurat exceptional de rapid in
ultimele cinci decenii. Dincolo de acest concept predominant, unii cercetatori din orizontul stiintelor
sociale si umaniste au propus si alte diferite modele explicative privind o intelegere mai
cuprinzdtoare, si, as zice, mai complexa din punct de vedere istoric a fenomenelor asociate
globalizarii. Astfel, putem observa conceptualizéri care propun fie o globalizare lunga si una scurta
(A. Giddens, 2009), sau unele care pot fi caracterizate ca exprimand ceva ,,mediu” din punct de
vedere istoric, atunci cand globalizarea a fost asociata inceputurilor modernitatii (P. Sloterdijk,
2005). Unii au propus sensuri istorice diferite ale globalizarii corespunzdtoare unor categorii
specifice de stiinte socio-umane (J. N. Pieterse, 2012); altii au situat germenii globalizarii asa
zicand 1n structura genetica a omului (J. Bentley, 2004). Dincolo de o analizd minimald a acestui
cadru conceptual general, imi propun in a doua parte a interventiei mele sa ilustrez diversele (si
surprinzdtoarele) paliere hermeneutice prin care un eveniment major al Antichitatii, anume Imperiul
lui Alexandru cel Mare (in alte analize vom intdlni drept cauze ale globalizarii aparitia
crestinismului, Drumul Matasii, Imperiul Mongol al lui Ginghis Han etc.), devine ,,sursa” principala

a procesului globalizarii.

The current understanding of globalization, be it academic or of everyday life, is — this can
easily be seen — overwhelmingly focused on phenomena that have unfolded exceptionally rapidly in
the past five decades. Beyond this prevailing concept, some researchers from the horizon of social
sciences and humanities have proposed other different explanatory models regarding a more
comprehensive and, I would say, more complex understanding from the historical point of view of
the phenomena associated with globalization. Thus, we can observe conceptualizations that propose

either a long and a short globalization (A. Giddens, 2009), or some that can be characterized as
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expressing something medium when globalization was associated with the beginnings of modernity
(P. Sloterdijk, 2005). Some proposed different historical meanings of globalization corresponding
to specific categories of socio-human sciences (J. N. Pieterse, 2012); others located the germs of
globalization, so to speak, in the genetic structure of the human being (J. Bentley, 2004). Beyond a
minimal analysis of this general conceptual framework, my aim in the second part of my
intervention is to illustrate the various (and surprising) hermeneutic levels through which a major
event of Antiquity, namely the Empire of Alexander the Great (in other analyses, we will meet, as
causes of globalization, the emergence of Christianity, the Silk Road, the Mongol Empire of

Genghis Khan, etc.), becomes the primary “source” of the globalization process(es).

Cuvinte cheie: procesul globalizarii, globalizare lunga, globalizare scurtid, modernitate,
Imperiul lui Alexandru cel Mare.
Key words: globalization process, long globalization, short globalization, modernity, Empire

of Alexander the Great.

BINE DE STIUT! NORME SI METODE FORMALE iN GANDIREA CRITICA
GOOD TO KNOW! NORMS AND FORMAL METHODS IN CRITICAL THINKING

John Symons
(University of Kansas, USA)

Aceastd discutie exploreaza relatia dintre o educatie in gindirea critica si metodele formale.
Unele subiecte includ partiniri cognitive si euristica si rationament statistic.
This talk explores the relationship between an education in critical thinking and formal

methods. Some topics include cognitive biases and heuristics and statistical reasoning.

Cuvinte cheie: educatie, gandire critica, metode formale, euristica, rationament statistic.

Key words: education, critical thinking, formal methods, heuristics, statistical reasoning.
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»ECOLOGIZAREA” DISCURSULUI PUBLIC -POSIBILITATE SAU UTOPIE?
"ECOLOGIZATION" OF PUBLIC DISCOURSE - POSSIBILITY OR UTOPIA?

Petru Bejan

(Universitatea ,,Alexandru Ioan Cuza” Iasi)

Putem vorbi de ,,standarde” acceptabile ale interventiilor publice? Cum am putea determina
calitatea unui bun discurs? Care sunt indiciile comunicarii eficiente? Dar ale celei esuate? Este
posibild o ,.ecologizare” a discursului public? Daca da, care ar fi strategiile sau pasii de urmat? Ce

este ,,stilul” discursiv? Poate fi acesta ,,antrenat” sau educat?

Can we speak of acceptable "standards" of public interventions? How could we determine the
quality of a good speech? What are the signs of effective communication? What about the failed
one? Is a "greening" of public discourse possible? If so, what would be the strategies or steps to
follow? What is discourse 'style'? Can this be “trained" or educated?

Cuvinte cheie: educatie, comunicare, discurs public, estetizare, stil, persuasiune.

Key words: education, communication, public discourse, aestheticization, style, persuasion.

+PREDAREA” GANDIRII iN SCOALA. REALITATI SI PERSPECTIVE
"TEACHING" THINKING IN SCHOOL. REALITIES AND PERSPECTIVES

Vasile Flueras

(Universitatea ,,Babes-Bolyai” Cluj-Napoca)

Omenirea se afla in fata unui impresionant salt inainte confruntandu-se cu cele mai profunde
transformiri social-culturale si restructuriri creatoare din toate timpurile. In acest context nu putem
sd nu remarcdm criza prin care umanitatea trece, criza generati de CRIZA GANDIRII si de goana
sa Inspre necunoscut, fard o viziune sau o directie certd, fapt ce poate avea ca final o distrugere
totald — biologic, material si spiritual - fird ca umanitatea si-si mai poati reveni vreodati. In
conditiile in care totul este pregatit pentru autodistrugere sau renastere, (re)gandirea gandirii prin
predarea/ exersarea acesteia in scoala, a gandirii critice, a gandirii laterale, a filosofiei pentru copii,
incepand de la cele mai fragede varste, printr-un PROGRAM COERENT, NEARTIZANAL,

INTEMEIAT STIINTIFIC, in care gandirea si fie obiect de studiu, iar predarea gandirii o
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realitate in institutiile scolare de pe mapamond, poate fi o solutie salvatoare la provocarile lumii
actuale. Nu trebuie uitat faptul ca gandirea practicata in acest moment este o gandire din si pentru
trecut, bazatd pe améanari si o superficiald abordare a problemelor contemporane, evitand solutiile
radicale in raport cu gravitatea reald a situatiei din acest moment. Nu este prea tirziu pentru a ne

schimba modul de a gandi!

Humanity is facing an impressive leap forward facing the most profound socio-cultural
transformations and creative restructurings of all times. In this context, we cannot fail to notice the
crisis that humanity is going through, a crisis generated by the THINKING CRISIS and its rush
towards the unknown, without a clear vision or direction, a fact that can end in total destruction -
biologically, materially and spiritually - without humanity ever being able to recover. In conditions
where everything is prepared for self-destruction or rebirth, (re)thinking thinking by
teaching/practicing it in school, critical thinking, lateral thinking, philosophy for children, starting
from the youngest ages, through a PROGRAM COHERENT, NON-ARTISAN, SCIENTIFICLY
BASED, in which thinking is the object of study, and the teaching of thinking a reality in school
institutions around the world, can be a saving solution to the challenges of today's world. It must not
be forgotten that the thinking practiced at this moment is a thinking from and for the past, based on
postponements and a superficial approach to contemporary problems, avoiding radical solutions in
relation to the real gravity of the situation at this moment. It's not too late to change our way of
thinking!

Cuvinte cheie: criza gandirii, gandirea, gandirea practicata, filosofia pentru copii, institutii
scolare.

Key words: crisis of thinking, thinking, practiced thinking, philosophy for children, school

institutions.

DUPA KUHN. O NOUA PERSPECTIVA iN FILOSOFIA EDUCATIEI
AFTER KUHN. A NEW APPROACH IN PHILOSOPHY OF EDUCATION

Constantin Stoenescu

(Universitatea din Bucuresti)

Scopul cercetarii mele 1l reprezintd identificarea unora dintre influentele pe care filosofia stiintei,
elaboratd de Thomas Kuhn, le-a avut in domeniul academic al filosofiei educatiei. In primul rand, Kuhn
aduce in atentie comunitatea stiintifica inteleasa ca o comunitate de cercetare, ceea ce a servit ulterior

drept model pentru reconfigurarea practicilor educationale. In al doilea rand, problemele schimbirilor
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conceptuale care au loc de-a lungul procesului educational au fost regandite din perspective multiple,
sociologic, psihologic si lingvistic. In al treilea rand, abordarile multiculturale, pluraliste si relativiste, au
gisit in opera lui Kuhn surse pentru o mai buni legitimare. In toate aceste trei cazuri conceptul de
gandire critica are un rol cheie. In acest sens, folosind chiar terminologia lui Kuhn, putem vorbi despre

o noua paradigma educationala constituita, direct sau prin mediere, sub influenta sa.

The purpose of my research is to identify some of the influences that the philosophy of
science elaborated by Thomas Kuhn had in the academic field of the philosophy of education. First,
Kuhn brings into focus the scientific community understood as a research community, which later
served as a model for the reconfiguration of educational practices. Second, the issues of conceptual
changes that occur throughout the educational process have been rethought from multiple
perspectives, sociological, psychological and linguistic. Thirdly, multicultural, pluralistic and
relativistic approaches found in Kuhn's work sources for a better legitimation In all three cases the
concept of critical thinking has a key role. In this sense, using Kuhn's terminology, we can talk
about a new educational paradigm established, directly or through mediation, under his influence.

Cuvinte cheie: Thomas Kuhn, comunitate de ancheta, schimbare conceptuald, abordare
multiculturald, gandire critica.
Key words: Thomas Kuhn, community of inquiry, conceptual change, multicultural

approach, critical thinking.

DEMERSUL DIDACTIC: DE LA REFLEXIE LA IMPROVIZATIE SI CREATIVITATE
DIDACTIC APPROACH: FROM REFLECTION TO IMPROVISATION AND
CREATIVITY

Mihaela Marari

(Universitatea ,,Alexandru Ioan Cuza” Iasi)

La prima vedere s-ar putea vorbi despre inutilitatea proiectarii didactice intrucat, uneori, se
realizeazd plecand de la manuale invechite, programe insuficient adaptate si este extrem de
cronofagi. In ce masuri, insd, aceste ,,neajunsuri” sunt decisive pentru renuntarea la acest tip de
activitate? Trebuie vazut daca un proces instructiv-educativ poate fi organizat pe termen lung doar
pornind de la niste continuturi sau presupune un proces indelung de reflectie critica, unde

creativitatea se Impleteste cu o analizd atenta a etapelor ce 1l compun.
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De aceea, in studiul nostru vom insista asupra necesitatii proiectarii didactice, pornind de la
documentele curriculare si nu de la manual. Vom incerca sa aratdm ca, dincolo de stereotipurile
didactice, o buna organizare a activitatii didactice 1i permite cadrului didactic sd gandeasca orele,
raportandu-se la elevii sdi. Nu in ultimul rand, vom arata cd, datoritd proiectarii didactice,
profesorul poate contribui la formarea si desavarsirea profilului absolventului, indiferent de

disciplina pe care o preda, printr-0 abordare proprie a materiei predate.

At first glance, one could talk about the uselessness of didactic design because, sometimes, it
is done starting from outdated textbooks, insufficiently adapted programs and is extremely time-
consuming. To what extent, however, are these "shortcomings™ decisive for giving up this type of
activity? It has to be seen if an instructive-educational process can be organized in the long term
only starting from some contents or it requires a long process of critical reflection, where creativity
is intertwined with a careful analysis of the stages that compose it.

Therefore, in our study we will insist on the need for didactic design, starting from the
curriculum documents and not from the textbook. We will try to show that, beyond the didactic
stereotypes, a good organization of the didactic activity allows the teacher to think about the
lessons, relating to his students. Last but not least, we will show that, thanks to the didactic design,
the teacher can contribute to the formation and perfection of the graduate’s profile, regardless of the

discipline he teaches, through his own approach to the taught subject.

Cuvinte cheie: proiectare didacticd, competente, programe scolare, adaptabilitate, profilul de
formare al absolventului.

Key words: didactic design, skills, school programs, adaptability, graduate training profile.

CULTIVAREA DEPRINDERILOR DE GANDIRE CRITICA
CULTIVATING CRITICAL THINKING SKILLS

Alexandra Gorea

(Gimnaziul ,,Grigore Vieru” laloveni)

Cultivarea deprinderilor de gandire critica presupune invatarea de catre elevi a unor exercitii
de apreciere a ideilor si a le examina implicatiile, cu o doza de scepticism respectuos. Insi, ceea ce
se Intampla 1n procesul educational, in majoritatea cazurilor, este cd dascalii sunt in mare masura
preocupati de volumul materialului predat si mai putin de calitatea si importanta lui pentru elevi.

Conditii pentru invatarea gandirii critice:
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» implicarea activa prin confruntare de idei, cooperare si colaborare pentru gasirea
solutiilor adecvate;

> incurajarea elevilor sa gandeasca independent, sa speculeze, sa reflecteze;

» convingerea elevilor c¢a nu vor fi ridiculizati pentru opiniile exprimate;

> acceptarea diversitatii de opinii si idei;

> increderea in capacitatea fiecaruia de a gandi in mod critic;

» aprecierea pozitiva a gandirii critice.

Strategii didactice care promoveaza dezvoltarea gandirii critice.

Elevul: exprima puncte de vedere proprii, realizeaza schimb de idei cu ceilalti, argumenteaza,
pune Intrebari pentru a Intelege lucrurile, coopereaza in realizarea sarcinilor.

Profesorul: organizeaza si dirijeaza invatarea, faciliteaza si modereaza activitatea, ajuta elevii
sd inteleagd, acceptd si stimuleazd exprimarea unor puncte de vedere diferite, este partener in
invatare.

Modul de invatare:

- prin apel la experienta proprie, euristic

- promoveaza invatarea prin colaborare

- accent pe dezvoltarea gandirii prin confruntarea cu altii.

Utilizarea metodelor ca: metoda Bulgare de zapada, metoda Titluri, metoda Roata,
Brainstorming, invatarea prin cooperare, comunicarea si gandirea de ordin superior dezvolta la elevi
capacitatea de a explica lucrurile si oamenii care 1i inconjoard; capacitatea de a deduce, de
autoreglementare si de evaluare a proceselor din societatea in care locuiesc aldturi de semenii lor,

analiza propriu-zisa.

Cultivating critical thinking skills requires students to learn exercises to appreciate ideas and
examine their implications, with a dose of respectful skepticism. However, what happens in the
educational process, in most cases, is that the teachers are largely concerned with the volume of the
material taught and less with its quality and importance for the students.

Conditions for learning critical thinking:

» active involvement through confrontation of ideas, cooperation and collaboration to
find appropriate solutions;

» encouraging students to think independently, to speculate, to reflect;

» convincing the students that they will not be ridiculed for the opinions they express;

» accepting the diversity of opinions and ideas;

» confidence in everyone's ability to think critically;

> positive appreciation of critical thinking.
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Teaching strategies that promote the development of critical thinking.

The student: expresses his own points of view, exchanges ideas with others, he argues, ask
questions to understand the things, cooperates in carrying out tasks.

The teacher: organizes and directs learning, facilitates and moderates the activity, helps
students to understand, accepts and stimulates the expression of some different points of view, is a
partner in learning.

Learning mode:

- by appealing to one's own experience, heuristically

- promotes collaborative learning

- emphasis on the development of thinking through confrontation with others.

The use of methods such as: the Snowball method, the Titles method, the Wheel method,
Brainstorming, cooperative learning, communication and higher-order thinking leads to developing
in students the ability to explain the things and people that surround them; the ability to deduce,
self-regulate and evaluate the processes in the society in which they live alongside their peers, the

actual analysis.

Cuvinte cheie: gandire critica, procesul educational, euristica, metoda Bulgare de zapada,
Brainstorming.
Key words: critical thinking, educational process, heuristics, Snowball method,

Brainstorming.

REDIMENSIONAREA IDENTITATII CULTURALE /NATIONALE / RELIGIOASE IN
LUMEA DIGITALA

REDIMENSIONING OF CULTURAL / NATIONAL / RELIGIOUS IDENTITY IN THE
DIGITAL WORLD

Dumitru Dodul

(Universitatea de Stat din Moldova)

Articol elaborat in cadrul proiectului: Abordarea epistemologica a dezvoltarii personale si a
educatiei pentru societate: de la strategiile transdisciplinare la finalitatile pragmatice ale societatii
actuale din Republica Moldova. Prioritatea temei — Provocdri societale — este inscrisa in Registrul

de stat al proiectelor din sfera stiintei si inovarii cu cifrul 20.80009.1606.08 / ,,Program de Stat”
(2020-2023).
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In lumea digitald procesarea, stocarea si distribuirea informatiei se realizeazd cu o vitezi
foarte mare, generand un sistem tot mai complex al retelelor de comunicare. Evolutia tehnologiilor
la etapa actuald, reprezinti o ofertd care rezoneazi cu domenii foarte variate. In acelas timp
impactul pe care il are Internetul asupra umanitatii, directioneazd discursul catre explicitarea
»genezei” unei noi culturi a Internetului, despre care ,,nu avem izvoare istorice/surse scrise” si care
ne provoca sd exploram aceastd lume virtuald - ,preistoricad” a unei potentiale istorii a lumii
digitale.

Este un proces continuu de transformare a omului si a lumii, unul complex si deseori
contradictoriu. Pe aceleasi paliere reprezentantii nomadismului contemporan convietuesc cu
reprezentantii culturilor ,,sedentare” ultimii sunt mai putin flexibili, fard mari sanse de integrare si
adaptare intr-o lume a simulacrurilor si a transformarilor hiperdinamice.

Sursa de informare - Internetul s-a transformat intr-un spatiu simbolic, cu indivizi virtuali,
organizati in grupuri/triburi, concentrati in jurul unor interese (de grup/ de trib), implicand ideea
unui set de atribute esentiale, care nu mai sunt naturale sau ,,tari”, ci virtuale - ca proprietate unica a
membrilor unui grup si care ar forma ,,0 altd” identitate. Cert este ca, similaritatea si diferenta, luate
impreuna, raman principiile dinamice ale identitatii.

Astfel perspectiva redimensiondrii paradigmei constructiei identitare in lumea digitala isi
poate gasi originea in principale orientdri i curente teoretice centrate pe studiul identitatii, cu

specificul elementelor acestui/ei cadru/model/matrici.

In the digital world, the processing, storage and distribution of information is carried out at a
very high speed, generating an increasingly complex system of communication networks. The
evolution of technologies at the current stage represents an offer that resonates with very varied
fields. At the same time, the impact that the Internet has on humanity directs the discourse to
explain the "genesis" of a new Internet culture, about which "we have no historical sources/written
sources"” and which challenges us to explore this virtual world - "prehistoric™ - of a potential history
of the digital world.

It is a continuous process of transformation of man and the world, a complex and often
contradictory one. On the same levels, the representatives of contemporary nhomadism coexist with
the representatives of "sedentary” cultures, the latter are less flexible, without much chance of
integration and adaptation in a world of simulations and hyperdynamic transformations.

Being a source of information, the Internet has turned into a symbolic space, with virtual
individuals, organized in groups/tribes, focused around certain (group/tribe) interests, implying the
idea of a set of essential attributes, which are not only natural or "hard", but virtual - as the unique

property of the members of a group which would form an "another" identity. It is certain that
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similarity and difference taken together remain the dynamic principles of identity, including in the
digital world.

Thus, the perspective of resizing the paradigm of identity construction in the digital world can
find its origin in the main orientations and theoretical currents centered on the study of identity,

with the specific elements of this frame/model/matrix.

Cuvinte cheie: identitate, Internet, lume virtuala, lume digitala, nomadism.

Key words: identity, Internet, virtual world, digital world, nomadism.

ASPECTE PRAGMATICE ALE EDUCATIEI iN REPUBLICA MOLDOVA :
PERSPECTIVE ALE GANDIRII CRITICE
PRAGMATIC ASPECTS OF EDUCATION IN THE REPUBLIC OF MOLDOVA:
PERSPECTIVES OF CRITICAL THINKING

Eugenia Bogatu
(Universitatea de Stat din Moldova)

Ne propunem sa analizdm contextul institutional si modalitatile n conformitate cu care se
desfisoard, dupd anii 1990, educatia sociald in Republica Moldova. In perioada post-sovietica,
invatamantul din Republica Moldova a trecut si trece prin metamorfoze continui, implicit si la
capitolul educatie sociala. Astfel, in invatamantul de la ciclul primar, gimnazial, liceal in toti acesti
ani elevii au studiat mai multe discipline la inceputul perioadei post-sovietice - Noi si legea, dupa
anii 2001 — Educatia civica, iar incepand cu 2018 — FEducatia pentru societate. Toate aceste
discipline au menirea sa formeze actualii si viitorii cetdteni ai Republicii Moldova. Pentru a
identifica care este starea de lucruri ce vizeaza predarea educatiei sociale In invdtdmantul din
Republica Moldova am realizat o cercetare calitativa privind disciplinele Dezvoltarea personala si
Educatie pentru societate, predate elevilor din ciclul liceal. Un factor determinant, pe care il
evidentiem in studiul nostru, il reprezinta faptul cd o importantd majora o au ratiunile pragmatice, si
in special contributiile aduse de pragmatismul american (Peirce, James, Dewey) de care trebuie sa
se tina cont in predarea educatiei sociale in institutiile de invatamant. De exemplu, Dewey, autorul
lucrarii Pshologia si pedagogia gdndirii face o distinctie intre logic si psihologic — valabila si azi.
De aspectul logic tin ideile fixate in culturd prin conceptii, legi (inductie, deductie, rationament,
concret-abstract etc); de latura psihologica tin aspectele anterioare ale educatiei, legate de formarea

motivatiei.
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Actiunile eficiente, atat de importante pentru contextul social, sunt determinate in sensul cel
mai direct de rationalitate si gandire critica. lar gandirea criticd autenticd, din punct de vedere
pragmatic este dezvoltati prin intermediul dinamicii reflectiei filosofice. In institutiile de
invatamant din Republica Moldova reflectia filosoficd ar putea fi dezvoltatd atat in contextul
studierii eticii, logicii si filosofiei pentru copii, cat si in cadrul celorlalte discipline umaniste studiate

de catre elevi.

We propose to analyze the institutional context and the ways in accordance with which, after
the 1990s, social education is carried out in the Republic of Moldova. In the post-Soviet period,
education in the Republic of Moldova went through and is going through continuous
metamorphoses, implicitly also in the chapter of social education. Thus, in primary, secondary and
high school education in all these years, students studied several subjects at the beginning of the
post-Soviet period - Us and the law, after 2001 — Civic education, and starting from 2018 —
Education for society. All these disciplines are meant to train current and future citizens of the
Republic of Moldova. In order to identify the state of affairs regarding the teaching of social
education in education in the Republic of Moldova, we conducted a qualitative research on the
subjects Personal Development and Education for Society, taught to high school students. A
determining factor, which we highlight in our study, is the fact that pragmatic reasons are of major
importance, including the contributions brought by American pragmatism (Peirce, James, Dewey)
that must be taken into account in the teaching of social education in institutions of education. For
example, Dewey, the author of Psychology and the Pedagogy of Thought makes a distinction
between logical and psychological - still valid today. The logical aspect includes ideas fixed in
culture through concepts, laws (induction, deduction, reasoning, concrete-abstract, etc.); on the
psychological side, hold the previous aspects of education, related to the formation of motivation.

Effective actions, so important to the social context, are determined in the most direct sense
by rationality and critical thinking. And authentic, pragmatic critical thinking is developed through
the dynamics of philosophical reflection. In the educational institutions of the Republic of Moldova,
philosophical reflection could be developed both in the context of studying ethics, logic and

philosophy for children, as well as in the other humanistic subjects studied by students.

Cuvinte cheie: educatie, gandire critica, pragmatism, filosofie,netica, psihologie sociala.

Key words: education, critical thinking, pragmatism, philosophy, ethics, social psychology.
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SECTIUNEA / SECTION
EDUCATIE SI DEZVOLTARE MORALA / EDUCATION AND MORAL DEVELOPMENT

GANDIRE ETICA: ARGUMENTE MORALE PENTRU ACTIUNI MORALE PRACTICE
ETHICAL THINKING: MORAL ARGUMENTS FOR PRACTICAL MORAL ACTIONS

Laura Pricop

(Universitatea ,,Alexandru Ioan Cuza” Iasi)

Moral reasoning is the same as all reasoning due to the fact it involves premises and conclusions.
The difference between moral reasoning and the others is that, by Shafer-Landau (2012), ethical
thinking should have two complementary goals — getting right and being able to back up the views.
Saunders (2013) is challenging this perspective sustaining that moral judgment is more than an
application of domain-general reasoning to ethical questions and the that people’s moral judgments are
reliably influenced by their emotions, especially disgust and happiness. In addition to these competing
perspective, Nagel (2007/1970) bring into discussion a conception of ethics according to which some
moral principles state rational conditions on desire and action, especially in the case of altruism. Since
we are morally obliged to devote a significant proportion of our resources to helping others (Singer
2015) what are the effective arguments for moral action in the case of altruistic actions?

The paper will further discuss the arguments underlying effective altruism (Singer 2015,
MacAskill, W. 2019) and the relations that prudent calculations develop with time, affecting both
the present and future.

Cuvinte cheie: rationament moral, validitate, altruism efectiv, altruism rational.

Keywords: moral reasoning, validity, effective altruism, rational altruism.

FILOSOFIE SI LITERATURA: REFLECTII DESPRE ROLUL LOR PENTRU EDUCATIA
MORALA
PHILOSOPHY AND LITERATURE: REFLECTIONS ON THEIR ROLE FOR MORAL
EDUCATION

Adrian Nita

(Institutul de Filosofie si Psihologie ,,Constantin Radulescu-Motru”, Academia Roméana)

Ne propunem sa aborddm dintr-o perspectivd multi si interdisciplinara problematica educatiei
morale la Tnceputul secolului 21. Provocdrile ultimilor ani aratd nevoia acutd de educatie pentru
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stimularea altruismului, simpatiei, simtului dreptdtii si empatiei. Cultivarea atitudinilor si
convingerilor tolerante, optimiste si increzatoare cu ajutorul filosofiei si literaturii poate fi un bun
exemplu de bune practici in acest domeniu.

Vom trece in revistd cateva teme din literatura ultimilor ani, le vom aborda cu metode si
proceduri din filosofie si etica, apoi le vom integra intr-o abordare de sinteza care sd depaseasca
aspectele strict individuale, ale unei singure discipline (filosofice sau literare) pentru a putea vedea

contributia la mai buna educatie morala a elevilor si studentilor.

We aim to approach from a multi- and inter-disciplinary perspective the issue of moral
education at the beginning of the 21st century. The challenges of recent years show the acute need
for education to stimulate altruism, sympathy, sense of justice and empathy. Cultivating tolerant,
optimistic and confident attitudes and beliefs with the help of philosophy and literature can be a
good example of good practice in this area. We will review some themes from the literature of
recent years, we will approach them with methods and procedures from philosophy and ethics, then
we will integrate them into a synthesis approach that goes beyond the strictly individual aspects of a
single discipline (philosophy or literature) for to be able to see the contribution to the better moral
education of pupils and students.

A tipical issue is the relationship between moral education and the need for moral bio-
enhancement techniques and procedures: will moral bio-enhancement replace moral education in a
more or less near future? Recent literature deals a great deal with the good and centers around it
highly philosophically challenging ideas. For example, Houellebecq builds his last novel (Aneantir)
around the idea of the death of reason — so that man's need to find a substitute is more than pressing.
Javier Marias raises the question of whether you can do good if you have an ambiguous identity:

can you do good if you suffer from what | might call "moral ambiguititis™?

Cuvinte cheie: educatie morala, bine, adevar, dragoste, Javier Marias, Michel Houellebecq.

Key words: moral education, good, truth, love, Javier Marias, Michel Houellebecq.
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RATIONAMENT ETIC SI GANDIRE CRITICA
ETHICAL REASONING AND CRITICAL THINKING

Bogdan Popoveniuc

(Universitatea ,,Stefan cel Mare” din Suceava)

Pornind de la functiile si scopul eticii, prezentarea ridica intrebarea despre rolul si influenta
gandirii critice asupra rationamentului etic. Se demonstreaza cd numai ratiunea este incapabila sa
faca fata asigurdrii unui curs persistent si in crestere al gandirii etice si sa ofere stimulente catre
conduita eticd, precum si antrenamentul afectiv nu este suficient pentru a asigura un comportament
moral 1n diverse contexte sau situatii.

In acelasi timp, gandirea critica se poate dovedi a fi un instrument dublu, atat benefic, cat si
periculos, datoritd inclinatiei umane inerente catre egoism si prejudecati, autoinseldciune si
autojustificare, mai ales n problemele morale. Relevanta acestei relatii pentru educatia morald sunt

dezvoltate din perspectiva teoretica si practica.

Starting from the functions and aim of ethics, the presentation raises the question about the
role and influence of critical thinking on ethical reasoning. It is shown that solely reason is unable
to cope with assuring a persistent and increasing course of ethical thinking and provide incentive
toward ethical conduct, as well as the affective training is not enough to secure a moral behavior in
various context or situations.

At the same time, critical thinking can prove to be a dual-sided tool, both beneficial and
dangerous, due to human inherent propensity toward egotism and prejudice, self-deception and self-
justification especially in moral issues. The relevance of this relation for moral education are

developed from theoretical and practical perspective.

Cuvinte cheie: rationament etic, gandire critica, competentd morala, caracter moral, intuitii
educate.
Key words: ethical reasoning, critical thinking, moral competence, moral character, educated

intuitions.
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AUTONOMIE - RESPONSABILITATE iN DOMENIUL BIOETICII
AUTONOMY - RESPONSIBILITY IN THE FIELD OF BIOETHICS

Silvia Ginghina

(Universitatea ,,Stefan cel Mare” din Suceava)

Toate fiintele se nasc libere. Omul s-a dezvoltat ca specie intr-un mediu ostil si amenintator,
dar a devenit liber si obligat in acelasi timp sa dezvolte abilitati necesare supravietuirii, cum ar fi
forta fizica, agresivitatea, egoismul, Intr-o competitie pe viatd si pe moarte. Grupul organizat in
comun, in ceea ce va deveni, In timp, societatea, i-a oferit omului un mediu mai sigur si perspectiva
evolutiei, impunandu-i simultan sa-si tempereze agresivitatea. Se poate spune ca evolutia omului
constd Tn atenuarea treptatd a agresivitatii naturale concomitent cu dezvoltarea unui comportament
bazat pe altruism si cooperare. Libertatea este o notiune care sugereazd absolutul, dar dificil de
aplicat in context social, preferandu-se conceptul de autonomie pentru a defini libertatea asumata in

mod responsabil, de catre omul capabil sa-si guverneze viata conform propriilor dorinte si interese.

All man are born free. Man developed as a species in a hostile and threatening environment, but
he became free and compelled at the same time to develop skills necessary for survival, such as physical
strength, aggression, selfishness, in a competition for life and death. The jointly organized group, in
what would eventually become society, provided man with a safer environment and the prospect of
evolution, while requiring him to temper his aggression. It can be said that the evolution of man consists
in the gradual attenuation of natural aggressiveness simultaneously with the development of a behavior
based on altruism and cooperation. Freedom is a notion that suggests the absolute, but difficult to apply
in a social context, preferring the concept of autonomy to define the freedom assumed responsibly, by

man capable of governing his life according to his own desires and interests.

Cuvinte cheie: autonomie, bioetica, libertate, responsabilitate, principiile bioeticii.

Key words: autonomy, bio-ethics, freedon, responsability, principles of bio-ethics.
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RATIUNE SI MORALA LA KANT
REASON AND MORAL IN KANT

Eugen Staicu

(Universitatea ,,Stefan cel Mare” din Suceava)

Pentru a intelege cunoasterea in genere trebuie sa intelegem diferenta intre notiunile noastre
dar si de unde izvordsc acestea, precizia cu care trebuie facut acest lucru, pentru Immanuel Kant
fiind unul de nivel stiintific. Kant considera ca este necesara o delimitare a stiintelor si a rolului lor,
astfel incat sa punem rolul ratiunii in raport cu morala.

Acest mod de a vedea rolul filosofiei in lumea stiintelor apare mai tarziu si la Husserl, si
Schopenhauer care incearca cu ajutorul logicii sa gdseascd o delimitare si un rol determinant in
evolutia stiintei. Aceasta delimitare se poate face atat dupa obiectele cunoasterii, sursele cunoasterii
si modul in care se face cunoastere. Plecand de la aceste idei putem intemeia posibilitatea unel
stiinte si Intinderea domeniului ei. Necesitatea delimitarii il ajutd pe Kant sd poatd sa intemeieze
metafizica si domeniul ei.

In consecintd, este necesard o organizare a principiilor de functionare a tuturor stiintelor
pentru a delimita iTn mod clar o cunoastere metafizicad. Kant ne aratd ca la temelia cunoasterii
metafizice nu va sta, asadar, nici experienta externa, care reprezintd sursa fizicii propriu-zise, nici

experienta internd, care constituie baza psihologiei empirice.

To understand knowledge in general, we must understand the difference between our notions
and where they come from, the precision with which this must be done for Immanuel Kant being
one of a scientific level. Kant believes that a delimitation of the sciences and their role is necessary,
so that we can the role of reason in relation to morality.

This way of seeing the role of philosophy in the world of science also appears later in Husserl
and Schopenhauer who try to find a delimitation and a determining role in the evolution of science
with the help of logic. This delimitation can be done according to the objects of knowledge, the
sources of knowledge and the way in which knowledge is made. Starting from these ideas we can
establish the possibility of a science and the extent of its domain. The need for delimitation helps
Kant to be able to establish metaphysics and its domain. The need for delimitation helps Kant to be
able to establish metaphysics and its domain.

Consequently, an organization of the operating principles of all sciences is necessary to

clearly delineate a metaphysical knowledge. Kant shows that the foundation of metaphysical
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knowledge will therefore be neither external experience, which is the source of physics itself, nor

internal experience, which is the basis of empirical psychology.

Cuvinte cheie: Kant, filosofie moderna, sensibilitate, intelect, ratiune, moral.

Key words: Kant, modern philosophy, sensiblity, understanding, reason, moral.

ROLUL REFLECTIEI DESPRE FINITUDINEA VIETII PENTRU EDUCATIE SI
MORALA
THE ROLE OF REFLECTION ON THE FINITUDE OF LIFE FOR EDUCATION AND
MORALITY

Alin Negomireanu

(Universitatea de Craiova)

Pentru Heidegger moartea se prezintd ca posibilitate a Dasein-ului de a fi in mod propriu,
posibilitate neconditionata certa si astfel nedeterminata, dar si insurmontabild ce se manifesta in
angoasa si pune omul in conditia de a se decide pentru o existentd autenticd. Concluzia principala
care se impune de la sine, datoritd lui Heidegger este, cd moartea a devenit o problema
fenomenologica, iar analitica heideggeriand a mortii ramane centrul indiscutabil al istoriei
conceptului fenomenologic de moarte. Heidegger poate fi considerat, in mod legitim drept
instauratorul problemei mortii in cadrul preocuparilor fenomenologice, aducand in centru atentiei
discursului existenta febrila, situata, finita, aflata in orizontul sfarsitului.

Asa cum spunea Kant, proiectul uman moral nu consta in a ajunge sa fim fericiti, ci a deveni
demni de fericire, putem sd schimbam putin registrul si sd spunem ca proiectul uman nu rezida in a
deveni nemuritori, ci in a trdi ca si cum am merita nemurirea. Martin Heidegger a deschis, in acest
secol, cea mai atragatoare perspectiva pentru gandire §i, asemeni unui vulcan, a spart crusta unei
tradifii Incremenite si inchistate, facand sd tdsneascd si sa iasa la iveala originarul. Implicatiile

pentru educatie si morald sunt extrem de actuale in aceste conditii de rdzboi in Europa.

For Heidegger, death presents itself as the possibility of Dasein to be in its own way, a
definite unconditional possibility and thus indeterminate, but also insurmountable which manifests
itself in anguish and puts man in the condition to decide for an authentic existence. The main
conclusion that is self-evident, thanks to Heidegger, is that death has become a phenomenological
problem, and the Heideggerian analysis of death remains the indisputable center of the history of

the phenomenological concept of death. Heidegger can legitimately be considered as the founder of
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the problem of death within the framework of phenomenological concerns, bringing to the center of
attention the feverish existence, situated, finite, on the horizon of the end.

As Kant said, the moral human project does not consist in becoming happy, but in becoming
worthy of happiness, we can change the register a little and say that the human project does not
consist in becoming immortal, but in living as if we have deserves immortality. Martin Heidegger
opened, in this century, the most attractive perspective for thought and, like a volcano, broke the
crust of a frozen and closed tradition, causing the original to gush forth and emerge. The
implications for education and morale are extremely topical under these wartime conditions in

Europe.

Cuvinte cheie: finitudine, fiinta, timp, moarte, intelegere, posibilitate, educatie, morala.

Key words: ending, being, time, death, comprehension, phenomenology, possibility,

education, morality.

EDUCATIA STOICA DE LA SPIRITUALITATE LA CONSUMERISM
STOIC EDUCATION FROM SPIRITUALITY TO CONSUMERISM

Ariana Balasa

(Universitatea din Craiova)

Stoicii au fost unii dintre cei mai ferventi mari educatori ai vointei si mijloacele lor de
educatie sunt pur intelectuale. Evocand un ideal de fericire accesibil, in principiu, tuturor fiintelor
rationale, bazat pe idei clare si postulate esentiale ale bunului simt, morala stoicd a starnit energii,
parand sa acorde importantd doar sferei intelectului, adica faptelor pe care psihologia contemporana
nu le face. Luati in considerare chiar conditiile primordiale si esenta dorintelor omului. Intr-adevar,
predarea sa a Inceput cu exercitii de logica, iar logica a fost primul principiu; progresul studentului
in ordinea practica era apreciat doar ca progres tehnic, in ordinea stiintei si scopul ultim pe care si-I
propunea a fost o stare de cunoastere perfectd si echilibratda a universului si a legilor care il
guverneaza. Inteleptul, fiind cel care intelege necesitatea lucrurilor, se supune acestora, le doreste si
este fericit, pentru ca atinge desavarsirea firii umane, care consta in intelegerea conformitdtii
partilor cu intregul.

Se pune intrebarea daca si in ce mod se manifesta astdzi stoicismul si, implicit, educatia
stoicd, intr-o societate de consum, a cérei valoare principald si in acelasi timp scop este acumularea

de bunuri materiale.
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Lucrarea de fata isi propune sa analizeze transformarile pe care educatia stoica le-a suferit de-

a lungul istoriei gandirii pand la consumismul zilelor noastre.

The Stoics were some of the most fervent great educators of the will and His means of
education are purely intellectuals. Evoking an ideal of happiness accessible in principle to all
rational beings, based on clear ideas and the essential postulates of common sense, Stoic morality
stirred energies, seeming to give importance only to the sphere of the intellect, i.e. to facts that
contemporary psychology does not even consider primordial conditions nor the essence of man's
desires. Indeed, his teaching began with exercises in logic, and logic was the first principle; the
progress of the student in the practical order was appreciated only as technical progress, in the order
of science and the ultimate goal he proposed was a state of perfect and balanced knowledge of the
universe and the laws that govern it. The sage, being the one who understands the necessity of
things, submits to them, desires them and is happy, because he attains the perfection of human
nature, which consists in understanding the conformity of the parts to the whole.

The question arises whether and in what way Stoicism and, implicitly, Stoic education is
manifested today, in a consumerist society, whose main value and at the same time goal is the
accumulation of material goods.

The current work aims to analyze the transformations that Stoic education has endured

throughout the history of thought up to the consumerism of our days.

Cuvinte cheie: educatie stoica, raionala, fericire, natura umana, cosumerism.

Keywords: stoic education, rational, happiness, human nature, cosumerism.

ROLUL EDUCATIEI MORALE: COMUNISM VERSUS DEMOCRATIE
THE ROLE OF MORAL EDUCATION: COMUNISM VERSUS DEMOCRACY

Eliza Belu

(Universitatea Crestind ,,Dimitrie Cantemir’)

In Romania, comunismul a inceput odati cu castigarea puterii la 23 August 1944, prin
eliminarea oponentilor, in acord cu strategia lui Stalin, si cu sprijinul trupelor sovietice. Dupa
abdicarea Regelui Mihai I, in 30 decembrie 1947, Romania devine republica populara.

Partidul a urmat modelul sovietic organizand totul in planuri cincinale, iar industrializarea a
implicat mutarea fortei de munca de la tara spre orase, cazati in blocuri cu apartamente mici si

depunand efort pentru urbanizare; in mod implicit, creste nivelul de scolarizare si nivelul de
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pregitire profesionald. Incepand cu anii 780, austeritatea a marcat niveluri alarmante, datoriti
dorintei presedintelui de a plati datoria externa. Acesta este adevarul despre comunismul din
Romania. In ce priveste binele din comunism, nu s-a prea simtit. Pesemne, l-au simtit cei care au
ocupat pozitii in sistem, dar majoritatea cetatenilor, ca mine si familia mea, nu au simtit vreun bine
in acea perioadd. De aici, nevoia de educatie, nu numai morald, dar si istorica, pentru ca elevii si

tinerii de azi sd pretuiasca societatea democratica in care traiesc.

Communism in Romania began its rise to power after August 23, 1944, eliminating its
opponents according to the Stalinist strategy and with the support of Soviet troops. After king Mihai
| abdicated forcibly on December 30 after the overthrow, the Romanian Popular Republic was
established.

The party followed the Soviet model by moving to economic planning by drawing up five-
year plans. The industrialization involved bringing the labor force of the villagers from the villages,
obviously, to the city, crowded in blocks of flats with small apartments, making an urbanization
effort; implicitly increased the level of schooling and the level of professional training. Starting
with the 80's, austerity is gaining alarming marks in Romania, due to the president's desire to pay
off foreign debts. This is the truth about communism in Romania. As for the good in communism, it
was not felt. Maybe those who held positions in the system felt it, but the average person like me
and my family didn't feel it. Hence the need for education, not only moral, but also historical, so

that today's students and young people value the democratic society in which they live.

Cuvinte cheie: adevar, bine, comunism, democratie, educatie morala.

Key words: truth, good, communism, democracy, moral education.

DELIBERAREA ETICA CA METODA DE DEZVOLTARE A COMPETENTEI ETICE
ETHICAL DELIBERATION AS A METHOD OF DEVELOPING ETHICAL
COMPETENCE

Ana Marin

(Universitatea din Sherbrooke, Canada)

Complexitatea lumii actuale necesitd, din partea actorilor sociali, o adaptare continud si o
gandire critica. Etica aplicatd contribuie la aceastd dezvoltare a gandirii critice prin metodele ei
aplicate la luarea de decizii in situatii complexe. Una din metodele eticii aplicate, pe larg utilizate in
domeniul eticii clinice dar si al eticii organizationale In Québec, este deliberarea etica. Aceastd
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prezentare pune in evidentd atit cadrul teoretic al deliberdrii etice (G. A. Legault, Professionalisme
et délibération éthique, PUL, 2007; C. Bolly & V. Grandjean, L’éthique en chemin. Démarche et
cérativité pour les soignants, L harmattant, 2004; H. Doucet, L’éthique clinique. Pour une approche
relationnelle dans les soins, PUM, 2014) cat si cadrul conceptual referitor la dezvoltarea
competentei etice (A. Lacroix, A. Marchildon & L. Begin, Former a 1’éthique en organisation. Une

approche pragmatiste, PUL, 2017).

The complexity of today's world requires continuous adaptation and critical thinking on the
part of social actors. Applied ethics contributes to this development of critical thinking through its
application methods to decision-making in complex situations. One of the methods of applied
ethics, widely used in the field of clinical ethics but also of organizational ethics in Québec, is
ethical deliberation. This presentation highlights both the theoretical framework of ethical
deliberation (G. A. Legault, Professionalisme et délibération éthique, PUL, 2007; C. Bolly & V.
Grandjean, L'éthique en chemin. Démarche et cérativité pour les soignants, L'harmattant, 2004; H.
Doucet, L'éthique clinique. Pour une approche relationnelle dans les soins, PUM, 2014) as well as
the conceptual framework related to the development of ethical competence (A. Lacroix, A.

Marchildon & L. Begin, Former a 1'éthique en organization. Une approche pragmatiste, PUL, 2017).

Cuvinte cheie: deliberare etica, competenta etica, etica clinica, etica organizationald, etica
aplicata.
Key words: ethical deliberation, ethical competence, clinical ethics, organizational ethics,

applied ethics.

METODE ALE FILOSOFIEI ANALITICE iN DOMENIUL INTELIGENTEI
ARTIFICIALE
ANALYTIC PHILOSOPHY METHODS IN THE FIELD OF ARTIFICIAL
INTELLIGENCE

Zoltan Zakota

(Universitatea ,,Stefan cel Mare” din Suceava)

Inteligenta artificialda a devenit poate cel mai interesant domeniu de studiu, nu numai in
informatica contemporana, ci si in filosofie. Datoritd implicatiilor sale in aproape toate domeniile vietii
moderne, de la cele industriale la cele casnice, interesul general manifestat pentru aceasta este usor de

explicat. Dar, in ciuda tuturor avantajelor incontestabile oferite de inteligenta artificiald, problemele
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generate de raspandirea ei au generat unele preocupdri foarte severe, punand la indoiald chiar si
intrebarile de baza ale existentei noastre umane. Lucrarea mea isi propune sa prezinte unele dintre aceste
probleme, in special cele de interes filosofic, cum ar fi problema constiintei sau cea a alinierii. De
asemenea, intentionez sd prezint cateva instrumente care in prezent sunt considerate a fi cele mai

eficiente in solutionarea intrebarilor enumerate, cum ar fi intentionalitatea sau zombii filosofici.

Artificial Intelligence has become maybe the most exciting field of study, not only in
contemporary computer science, but also philosophy. Due to its implications in almost every realm
of modern life, from industrial to domestic ones, the general interest shown for it is easily
explicable. But despite all the undeniable advantages offered by Al, the problems generated by its
spreading raised some very severe concerns, questioning even the core questions of our human
existence. My presentation aims to showcase some of these problems, with regard to those of
philosophical interest, like consciousness or the alignment problem. I also intend to present some
tools which are nowadays considered to be most effective in dealing with the enumerated questions,
such as intentionality or philosophical zombies.

Cuvinte cheie: inteligenta artificiala, informatica contemporand, problema constiintei,
alinierii, zombii filosofici.
Key words: artificial intelligence, contemporary computing, the problem of consciousness,

alignments, philosophical zombies.
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SECTIUNEA / SECTION
ORIENTARI SEMIOTICE IN GANDIREA CRITICA / SEMIOTIC ORIENTATIONS IN
CRITICAL THINKING

SPRE UN NOU ORGANON SEMIOTIC: TRIBUT INVATATORILOR
TOWARDS A NEW SEMIOTIC ORGANON: TRIBUTE TO MASTERS

Traian-Dinorel Stanciulescu

(Universitatea ,,Alexandru Ioan Cuza” Iasi)

Fiecare dintre problemele formulate de stiinta comunicarii umane au beneficiat de prezenta
implicita sau/si explicitd a semioticii, inteleasd atdt ca teorie generald a semnelor, cat si ca
metodologie integratoare. Valorificand modelele de comunicare deja existente, autorul propune
GRAFUL SEMIOTIC ca un inedit instrument capabil sd descrie si sa controleze eficient orice tip de
semioza. Privilegiile unor noi stiinte — precum BIOFOTONICA (Stanciulescu, Constantinescu,
Manu 1993-2002), CREATOLOGIA (Belous, Stanciulescu, Moraru, 1992-1998) si SEMIO-BIO-
FOTONICA (Stanciulescu, Poenaru, Nilaya, 2005-2017) — sunt implicit prezente in scenariul
acestei noi stiinfe a comuniunii umane, un integrator ORGANON capabil sa-si asume
transdisciplinar atributul esential al omului: a fi intr-o rezonanta creativa/holograficd permanenta —
intr-o comunicare (intra/inter/trans) prin semne ,,Jumina-sunet vii”, prin gandirea si vorbirea cu sine
insusi si cu semenii sii, cu natura cosmica si Dumnezeu. In cele din urma, autorul recunoaste ca —
in elaborarea unei astfel de sinergice metodologii — a primit permanent cunoasterea, sprijinul
intelept si iubitor al tuturor INVATATORILOR sii, cirora le exprimda — printr-un explicit
RESTITUTIO — un profund tribut spiritual.

Each of the problems brought up by the communication science have benefited from the
implicit or/and the explicit presence of semiotics, understood both as a general theory of signs and
integrating methodology. By valorizing the already existent models of communication, the author is
proposing a new “meta-language” the SEMIOTIC GRAPH — able to efficiently describe and
control any type of semiosis. The privileges of some new sciences — such as BIOPHOTONICS
(Stanciulescu, Constantinescu, Manu 1993-2002), CREATOLOGY (Belous, Stanciulescu, Moraru,
1992-1998) si SEMIO- SEMIO-BIO-PHOTONICS (Stanciulescu, Poenaru, Nilaya, 2005-2017) —
are implicitly present into the scenario of this emergent science of human communion, an
integrative ORGANON able to transdisciplinary assume the essential attribute of human being: to

be in a permanent creative/holographic resonance — in an (intra/inter/trans) communication by
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“living light-sound” signs, by thinking and speaking with himself and his fellow, with cosmic
nature and God. Finally, the author is recognizing that in elaborating such an integrative
methodology — he permanently received the knowledge, the wise and lovingly support of all his
MASTERS, to whom he is expressing — by an explicit RESTITUTIO — a deep spiritual tribute.

Cuvinte cheie: semiotica, rezonanta holografica, graf semiotic, transdisciplinaritate, semio-
bio-fotonica, Invatatori.
Key words: semiotics, communication resonance, semiotic graph, transdisciplinary, semio-

bio-photonics, masters.

LIMBAJUL SIMBOLIC AL VESTIMENTATIEIL EXPRESIE A STIMEI DE SINE.
INTERPRETARI SEMIOTICE
THE SYMBOLIC LANGUAGE OF CLOTHING, EXPRESSION OF SELF-ESTEEM.
SEMIOTIC INTERPRETATIONS

Felicia-Mariana Roman

(Universitatea ,,Alexandru Ioan Cuza” lasi)

Conceptul de stima sau imagine de sine se refera la capacitatea omului de a-si evalua propria
persoana din punctul de vedere al atributelor bio-psiho-logice si sociale, al propriilor performante
de cunoastere, de actiune practica etc. Vestimentatia reprezinta unul dintre limbajele simbolice prin
care stima de sine se exprima nemijlocit, diferind de la un subiect uman la altul in functie de varsta
si sex, de starea de sanatate si de educatie, de statutul cultural etc., fiind posibil de interpretat din
perspectiva analizei semiotice situationale, a analizei sintactice, semantice, pragmatice etc.

Drept concluzie a acestor analize ar putea fi formulata asertiunea: Spune-mi ce tip de
vestimentatie, cum §i cu ce consecinfe o porti, pentru a-fi spune cine esti! Cu alte cuvinte, o atare
identificare ar putea transforma stima de sine — printr-o adecvatd pozitivare mentala, printr-0
obiectiva optimizare a sistemului imunitar etc. (potrivit principiului functional: mens sana in

corpore sano) — intr-un mijloc simbolic eficient de armonizare a starii umane de wellbeing.

The concept of self-esteem or self-immage concerns the human being’s capacity to evaluate
his / her own personality attributes from a Bio-Phycho-Logical and Social point of view,
respectively his / her cognitive performances, practical actions etc. The clothing represents one of
the symbolic languages through which self-esteem is directly expressed, differing from one human

subject to another, depending on age and sex, health and education, cultural status, etc. and being
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possible to be interpreted from the perspective of situational semiotic analysis, of syntactic,
semantic, pragmatic perspective etc.

As a conclusion of all these analyses, an assertion could be formulated: “Tell me what type of
clothing, how and with what consequences you wear it, to tell yourself who you are! In other words,
it will identify could transform self-esteem - through an adequate mental positivity, through an
objective optimization of the immune system, etc. (according to the functional principle: mens sana

in corpore sano) — in an effective symbolic means of harmonizing the human state of well-being.

Cuvinte cheie: limbaj simbolic, stima de sine, vestimentatie, semiotica, wellbeing.

Key words: symbolic language, self-esteem, clothing, semiotics, well-being.

IPOSTAZE ALE TACERII iN LIMITELE GANDIRII CRITICE
POSTURES OF SILENCE WITHIN THE LIMITS OF CRITICAL THINKING

Vlad Rusu

(Universitatea ,,Alexandru Ioan Cuza” lasi)

Multimea distragerilor specifice perioadei contemporane are un efect bizar. Intre prieteni,
cunostinte si nenumaratele persoane care ne inconjoara — mai ales in marile aglomerari urbane —,
intre televizor, radio si internet, mereu ocupati, mereu surescitati, descoperim, in momentele grele,
cd experimentdm singuratatea in mijlocul multimii, acel paradox care ne demonstreaza cd nu este
suficientd existenta altcuiva in preajma (real sau virtual) pentru a ne ajuta sd simfim cu adevarat
binefacator prezenta sa.

Prea adesea suntem asaltati de persoane (indiferente, de fapt) care urméresc sa ne atragd intr-un
grup, fard a fi interesate de noi insine, neapdrat, ci de inscrierea noastrd in catastifele inselatoare ale
acestui veac, de incolonarea noastra sub un stindard, adaugandu-ne unui numar, nu unui mediu social.
lar solitudinea de facto devine alienare, imbolnavindu-ne de insingurare efectiva si afectivd. De aici
apare imposibilitatea adaptarii la acest mod toxic de existentd, urmatd de autodistrugere. Omul traieste
Ccu intensitate momentele vietii si are impresia ca predecesorii sdi nu s-au confruntat cu astfel de
provocari. ,,Viata noastrd simte deocamdata ca are dimensiuni mai mari decat cele din trecut”.!

Remediul este simplu — desi, poate, ancestral, nu modern: intoarcerea cdtre Dumnezeu. Unicul
aspect cu adevarat pozitiv al acestei vieti constd in cunoasterea si chemarea Tatdlui ceresc atunci cand
ne este bine, ca si atunci cind ne este greu. In aceasti situatie, singuritatea in mijlocul multimii si

singuratatea reala, ambele acute, nu vor mai insemna mare lucru, vor fi reduse ca intensitate caci va fi

! José Ortega y Gasset, Revolta maselor, Editura Humanitas, Bucuresti, 2007, p.71
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alaturi de noi Insusi Creatorul si bineficatorul nostru. Cici, potrivit unei bine asertiuni biblice: ,,Cci,
acolo unde sunt doi sau trei adunati in Numele Meu, sunt si Eu in mijlocul lor” (Matei 18:20).

Uneori, dincolo de prezentul dezlantuit in taceri zgomotoase, apar lumini printre idei si ganduri
printre nori, care ne Indeamna sd nu ne pierdem nadejdea si care ne determind sa ne tinem agatati de
telul nostru. Vine un moment, observam, cand pare necesar sa iti declari raspicat adeziunea la o idee ori
la alta, opusd. Sunt lucruri care ne pot modifica felul de a fi sau pot schimba felul in care suntem

perceputi — dar asta nu inseamna, neaparat, ca am devenit, din acel moment, cu adevarat diferiti.

The multitude of distractions specific to the contemporary period has a bizarre effect.
Between friends, acquaintances and the countless people who surround us - especially in large
urban agglomerations -, between television, radio and the Internet, always busy, always
overexcited, we discover, in difficult moments, that we experience loneliness in the middle of the
crowd, that paradox that proves to us that it is not enough to have someone else around (real or
virtual) to help us feel their presence truly beneficent.

Too often we are assailed by persons (indifferent, in fact) who seek to draw us into a group,
not interested in ourselves, necessarily, but in our enrollment in the deceptive castes of this age, in
our encampment under a banner, adding ourselves to a number, not a social environment. And de
facto solitude becomes alienation, making us sick of effective and affective loneliness. Hence the
impossibility of adapting to this toxic way of existence, followed by self-destruction. The man lives
the moments of life with intensity and has the impression that his predecessors did not face such
challenges. "For now, our life feels bigger than in the past."

The remedy is simple — though perhaps ancestral, not modern: turning to God. The only truly
positive aspect of this life is knowing and calling upon our heavenly Father when it is good as well
as when it is hard. In this situation, loneliness in the midst of the crowd and real loneliness, both
acute, will no longer mean much, they will be reduced in intensity because our Creator and
benefactor Himself will be with us. Because, according to a good biblical assertion: "For where two
or three are gathered in my name, there am | in the midst of them™ (Matthew 18:20).

Sometimes, beyond the present unleashed in noisy silences, lights appear among ideas and
thoughts among clouds, urging us not to lose hope and causing us to cling to our goal. There comes
a time, we notice, when it seems necessary to openly declare your adherence to one idea or another,
opposite. There are things that can change the way we are or change the way we are perceived - but

that does not necessarily mean that we have become, from that moment, really different.

Cuvinte cheie: dialog, liniste, singuratate, analiza, scop.
Key words: dialogue, silence, solitude, analysis, purpose.
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MODUL DE PERCEPERE PRIN LIMBA A LUMII
PERCEIVING THE WORLD THROUGH LANGUAGE

Elena Lacusta

(Universitatea ,,Alecu Russo” Bélti, Moldova)

eqgeiwy e

comunicarii verbale (a limbii pe care o folosesc). Limba ofera si perspectiva cunoasterii realitatii.
Acest raport om/comunitate-limba trebuie completat cu al treilea termen — realitatea. Limba in
aceastd triadd este mediator si modelator de realitate (cunoscutd). Fiecare limba naturalda are o
imagine speciald asupra lumii, care se impune in procesul cunoasterii realitatii. ,,Faptul ca lumea
este lumea mea se aratd prin aceea cd limitele limbajului (ale limbii pe care numai eu o inteleg)
semnifica limitele lumii mele”, afirma Ludwig Wittgenstein. Creand limba, cream realitate.
Totodata, si realitatea se impune In cunoasterea/crearea limbii. Aceasta oferda premisele

propriului nume, prin starea ei de a fi (din constiinta vorbitorului).

Language functions as a differentiating factor between communities not only in terms of the
possibilities of verbal communication (the language they use). Language also provides the
perspective of knowing reality. This human/community-language relationship needs to be
complemented by a third term — reality. In this triad, language is the mediator and shaper of
(known) reality. Each natural language has a special world view, which is imposed in the process of
knowing reality. "The world being my world is shown by the fact that the limits of language (of the
language that only I understand) signify the limits of my world", says Ludwig Wittgenstein. By
creating language, we create reality.

At the same time, reality also imposes itself on knowing/creating the language. It provides the

prerequisites of its own name, through its state of being (in the speaker's consciousness).

Cuvinte cheie: limba, realitate, motivare lingvistica, tablou lingvistic, tabloul lumii.

Key words: language, reality, linguistic motivation, linguistic picture, world picture.
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CONTEXTUL SPIRITUAL SPECIFIC FILOSOFIEI WITTGENSTEINIENE: ANALIZA,
CUNOASTERE SI GANDIRE CRITICA
THE SPECIFIC SPIRITUAL CONTEXT OF WITTGENSTEINIAN PHILOSOPHY :
ANALYSIS, KNOWLEDGE AND CRITICAL THINKING

Gabriela Rusu

(Universitatea ,,Alexandru loan Cuza” lasi)

Wittgenstein a scris intr-o epocd in care logica matematica cunoaste o expansiune si o etapa
prolifica in calea dezvoltarii sale. Frege a remarcat aplecarea lui Wittgenstein directionandu-1 catre
marii ganditori ai respectivei perioade: Whitehead si Russell. La scurt tip dupa intalnirea lui Russell
cu Wittgenstein, filosoful britanic I-a considerat pe Wittgenstein un geniu cu o gandire brilianta.
Wittgenstein si-a propus sa aduca modificari asupra logicii lui Russell. Filosoful austriac si-a pus in
minte sa extinda eforturile sale filosofice de la bazele logicii la natura lumii. Wittgenstein a dorit ca
limbajul sa constituie nimbul filosofiei. Pana la abordarea wittgensteiniana limbajul ocupa un loc
secund in aria de interes filosofica. Wittgenstein urma sa se dedice necesitdtii si complexitatii
limbajului.

Logica experientei umane putea fi decriptatd doar daca era luat in seama limbajul in care
aceasta era formulata. Wittgenstein avea ca deziderat existenta unei limbaj exact cu ajutorul careia
putea sa povesteasca realitatea in toate dimensiunile vietii. Limbajul precis, propus de Wittgenstein,
avea sd provoace un ecou in filosofie. Atdt Wittgenstein cat si Russell doreau sd explice realitatea
pornind doar de la legile logice. Wittgenstein lecturase operele lui Freud insa in lumina logicii a
concluzionat ca psihanaliza este la fel de lipsitd de fecunditate la fel ca si psihologia. Wittgenstein
nu s-a dedicat psihologiei cercetdrii, chiar dacd aceasta era in vizorul contemporanilor acelei
perioade.

Filosoful austriac a preluat de la precursorii sdi numeroase aspecte cum ar fi: ideea ca sensul
unei propozitii depinde si de posibilitatea acceptarii falsitatii sale.

Ideea lui Wittgenstein ca propozitiile si in general limbajul au functia de a reprezenta faptul,

realitatea de care vorbesc este de asemenea corelata cu opinia predecesorilor sai.

Wittgenstein wrote in an age when mathematical logic was experiencing an expansion and a
prolific stage in its development. Frege noted Wittgenstein's leaning towards the great thinkers of
the period: Whitehead and Russell. Shortly after Russell's meeting with Wittgenstein, the British
philosopher considered Wittgenstein a genius with brilliant thinking. Wittgenstein set out to make

changes to Russell's logic. The Austrian philosopher set out to extend his philosophical endeavors
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from the foundations of logic to the nature of the world. Wittgenstein wanted language to be the
nimbus of philosophy. Until the Wittgensteinian approach, language occupied a secondary place in
the area of philosophical interest. Wittgenstein was to devote himself to the necessity and
complexity of language.

The logic of human experience could only be deciphered if one took into account the
language in which it was formulated. Wittgenstein desired the existence of an exact language with
which he could narrate reality in all dimensions of life. The precise language proposed by
Wittgenstein would cause an echo in philosophy. Both Wittgenstein and Russell wanted to explain
reality only from logical laws. Wittgenstein had read Freud's works, but in the light of logic he
concluded that psychoanalysis is as fruitless as psychology. Wittgenstein did not devote himself to
research psychology, even if it was in the sights of contemporaries of that period.

The Austrian philosopher took over from his predecessors many aspects such as: the idea that
the meaning of a sentence also depends on the possibility of accepting its falsity.

Wittgenstein's idea that sentences and language in general have the function of representing
the fact, the reality they are talking about is also correlated with the opinion of his predecessors.

Cuvinte cheie: limbaj, analiza, gandire, logica, cunoastere.

Key words: language, analysis, thinking, logic, knowledge.

CONFRUNTAREA CU MOARTEA IN CONDITII PANDEMICE: INVATATURI ALE
FILOSOFIEI PRACTICE
DEALING WITH DEATH IN PANDEMIC CONDITIONS: TEACHINGS OF PRACTICAL
PHILOSOPHY

Cristina Vasile
(Universitatea ,,Alexandru Ioan Cuza” lasi; Social- og Sunshedsskolem Midt og Vest Midtjulland,

Danemarca)

,Daca n-ar fi moarte, omul nu prea ar filosofa” — am spune odatd cu Schopenhauer,
considerand ca daca nu ar exista moartea, oamenii ar trebui sa o inventeze artificial, asa cum au
facut atunci cand au utilizat arma nucleara sau cand au favorizat/generat aparitia armelor biologice
si implicit a pandemiilor, agsa cum este, bundoara, cea recent determinata de un corona virus cine
stie de unde venit. Solutiilor strategice sau practice de (pre)intampinare, de la vaccinuri la
stimularea sistemului imunitar, omul le-a adaugat intotdeauna, insa, si solutii filosofice, atitudini
intelepte care sa-i ofere sanse sporite de supravietuire.
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In acest sens, lucrarea face referinte interpretative la Pentalogul filosofului danez Morten
Dige, care se refera la: (1) Confruntarea cu pandemia, interpretatd din punctul de vedere al
epistemologiei, prin fuziunea dintre filosofie, religie si stiintd, al eticii §i moralei raportata
convietuirii cu semenii, respectiv al laturii politice a problemei. (2) Testarea modului de functionare
a sistemelor sociale si conducerea politico-administrativa, urmarind in primul rand eficienta
,,sistemului imunitar”, presupunand un sine-qua-non ,,impreuna”. (3) O noud strategie economicd
aplicata in domeniul sanatatii, prin reconsiderarea prioritara a investitiilor profilactice, in raport cu
cele terapeutice. (4) Invdtdturi despre evitarea stresului de moarte, presupunand reevaluarea
aspectelor prioritate pentru viata. (5) Recuperarea sensurilor ,,privirii ochi in ochi”, singurul
privilegiu psiho-emotional prin care omul este dator sa dubleze tehnologia.

Toate acestea atitudini se pot Tmplini prin valorificarea unor eficiente strategii semio-logice,

urmand implicit semioza situationala: cine-cui, ce si cum, in ce context, cu ce scop.

"If there were no death, human being would not really philosophize" — we would say with
Schopenhauer, considering that if death did not exist, people would have to invent it artificially, as
they did when they used the nuclear weapon or when they favored/generated the appearance of
biological weapons and implicitly of pandemics, such as the one recently caused by a corona virus,
who knows where it came from. To the strategic or practical (pre)prevention solutions, from
vaccines to the stimulation of the immune system, man has always added philosophical solutions,
wise attitudes that would give him increased chances of survival In this sense, the paper makes
interpretive references to the Pentalogue of the Danish philosopher Morten Dige, which refers to:
(1) Confrontation with the pandemic, interpreted from the point of view of epistemology, through
the fusion of philosophy, religion and science, of ethics and morality related to coexistence with
peers, respectively of the political side of the problem. (2) Testing the functioning of social systems
and political-administrative leadership, primarily looking at the efficiency of the social "immune
system™, assuming a sine-qua-non "togetherness”. (3) A new economic strategy applied in the field
of health, through the priority reconsideration of prophylactic investments, in relation to therapeutic
ones. (4) Teachings about avoiding the stress of death, presupposing the re-evaluation of priority
aspects for life. (5) Recovering the meanings of "looking eye to eye", the only psycho-emotional
privilege by which man is obliged to duplicate technology. All these attitudes can be fulfilled by
capitalizing on effective semio-logical strategies, implicitly following the situational semiosis: who-

whom, what and how, in what context, with what purpose.

Cuvinte cheie: viata si moarte, pandemie, pentalog filosofic, strategii semiotice.

Key words: life and death, pandemic, philosophical pentalogue, semiotic strategies.
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SECTIUNEA / SECTION
GANDIRE CRITICA SI METODA iIN STIINTELE SOCIO-UMANE / CRITICAL
THINKING AND METHOD IN THE SOCIAL AND HUMAN SCIENCES

REFLECTII ASUPRA UNOR ASPECTE ALE FILOSOFIEI CONTEMPORANE
REFLECTIONS ON SOME ASPECTS OF CONTEMPORARY PHILOSOPHY

Ecaterina Lozovanu
(Universitatea de Stat din Moldova)

O privire de ansamblu asupra gandirii filosofice contemporane ne-ar relata un tablou pestrit de
orientari cu o diversitate de contraste si contradictii care s-au accentuat In asa masurd, incat
ganditorii nu se mai multumesc sd argumenteze unii impotriva celorlalti, asa cum o faceau alta data,
ci merg mai departe, ajungand sd sustind cd ceea ce fac altii nu mai este filosofie. Privirea de la
distantd asupra filosofiei ne da posibilitatea sa desprindem cateva moduri de a regandi un sir de
probleme si de a repera un numar mai redus de raspunsuri posibile. Este stiut lucru, ca filosofia fara
»filosofare” nu are sens, de aceea orice abordare a filosofiei implica efortul intelectual al
dezbaterilor si deci al exercitarii active a ratiunii si libertatii.

La etapa actuala, filosofia s-a sustras uneia din sarcinile sale si nu a reflectat cu suficienta
profunzime si nici cu suficientd precizie asupra progresului stiintei si tehnicii. Ea nu i-a ajutat pe
contemporanii nostri, fie datorita arogantei sau a unui complex de inferioritate, s devind constienti
de nivelul spiritual si cultural, de progresul care le-a transformat universul si societatile, in asa fel
inct acesta si fie inteles si asimilat. In schimb, s-au dezvoltat diverse stiinte umane si sociale, care
au ca obiect omul. Nu omul ca simplu fragment al naturii, ci omul subiect si obiect al istoriei, care
contribuie la determinarea formei societatii, care are o constiintd de sine, care se stie muritor,

reflecteaza la soarta si menirea lui.

An overview of contemporary philosophical thinking would tell us a motley picture of
orientations with a diversity of contrasts and contradictions that have intensified to such an extent
that thinkers are no longer content to argue one against the other, as they once did, but go even
further, coming to claim that what others do is no longer philosophy. Looking at philosophy from a
distance gives us the possibility to pick out some ways of rethinking a set of problems and spot a
smaller number of possible answers. It is known that philosophy without "philosophizing™ has no
meaning, therefore any approach to philosophy involves the intellectual effort of debates and

therefore of the active exercise of reason and freedom.
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At the current stage, philosophy has evaded one of its tasks and has not reflected with
sufficient depth nor with sufficient precision on the progress of science and technology. It did not
help our contemporaries, either due to arrogance or an inferiority complex, to become aware of the
spiritual and cultural levels, of the progress that transformed their universe and societies, in such a
way that it was understood and assimilated. Instead, various human and social sciences have
developed, which have the man as their object. Not the man as a mere fragment of nature, but the
man who is the subject and the object of history, who contributes to determining the form of

society, who has self-awareness, who knows himself to be mortal, reflects on his fate and purpose.

Cuvinte cheie: constiinta de sine, reflectie, posibilitate, actualitate, contradictie.

Key words: self-awareness, reflection, possibility, actuality, a contradiction.

NECESITATEA GANDIRII CRITICE iN STUDIUL ECONOMIEI
THE NEED FOR CRITICAL THINKING IN THE STUDY OF THE ECONOMY

Elena Taragan

(Biblioteca Municipala ,,Bogdan Petriceicu Hasdeu” Chisinau)

Ce este economia? Inainte de a da o definitie, as vrea si continui intrebarea propunand sa
facem niste asocieri cu termenul de ,,stiintda economica”. Economia se asociaza cu managementul
financiar, cu contabilitate bancara sau cu politici monetare si macroeconomice? Poate mai putini
asociaza astazi economia cu numele unui mare economist, precum Adam Smith, David Ricardo sau
chiar Karl Marx. Este de subliniat insd faptul ca stiinta economica nu este atat de obscura (,,the dull
science”, cum este numitd) si nu se rezuma la calcule si cifre, indicatori si formule. Este adevarat ca
fara a cunoaste formula rentabilitatii (Efort/Efect, Intrari/Iesiri) nu o poti calcula, desigur, dar nu
poti nici sd operezi facil cu acest indicator de bazd. De ce avem nevoie de economisti cu gandire
criticd? Pentru ca o politicd economica nu se poate ,,trage la xerox” sau prelua in totalitate din
strainatate. O politicd economica viabild trebuie implantatd pe tdram autohton rational si specific.
Totodata, este de mentionat faptul ca o solutie economica de succes nu este general valabild, stiinta
economica facand dovada unui fapt curios — acela ca doi oameni de stiinta sa castige Nobelul, unul
sustinand contrariul teoriei celuilalt. Avem nevoie de factori decidenti in domeniul economiei care
sa stie ce curent economic este cel mai potrivit si surprinde cel mai bine realitatile autohtone, poate
e cazul sd fixam o taxa de impozitare progresivd, sd dezvoltam industria interna (protejand-0
suficient, neexportand materii prime) inainte de a adopta, intr-un avant de entuziasm, liber-

schimbismul? Géndirea critica isi cere drepturile In orice domeniu formativ si de impact social.
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What is the economy? Before giving a definition, |1 would like to follow up the question by
suggesting that we make some associations with the term "economic science". Is economics
associated with financial management, banking accounting or monetary and macroeconomic
policies? Perhaps fewer today associate economics with the name of a great economist, such as
Adam Smith, David Ricardo or even Karl Marx. It should be emphasized, however, that economic
science is not so obscure (“the dull science", as it is called) and is not limited to calculations and
numbers, indicators and formulas. It is true that without knowing the profitability formula
(Effort/Effect, Inputs/Outputs) you cannot calculate it, of course, but you cannot operate easily with
this basic indicator either. Why do we need critical thinking economists? Because an economic
policy cannot be "copied” or taken over entirely from abroad. A viable economic policy must be
implanted on rational and specific domestic territory. At the same time, it should be noted that a
successful economic solution is not generally valid, economic science proving a curious fact - that
of two scientists winning the Nobel, one supporting the opposite of the other's theory. We need
decision-making factors in the field of economy who know which economic current is the most
suitable and best captures the domestic realities, maybe it is necessary to fix a progressive taxation
fee, to develop the domestic industry (protecting it sufficiently, not exporting raw materials ) before
adopting, in a fit of enthusiasm, free trade? Critical thinking claims its rights in any field of

formative and social impact.

Cuvinte cheie: curent economic, economie, indicator, Nobel, rentabiliate.

Key words: economic current, economy, indicator, Nobel, returns.

REFLECTII CU PRIVIRE LA VIRTUTILE OMULUI DE STIINTA
REFLECTIONS ON THE VIRTUES OF THE SCIENTIST

Svetlana Coanda

(Universitatea de Stat din Moldova)

Articol elaborat in cadrul proiectului: Abordarea epistemologica a dezvoltarii personale si a
educatiei pentru societate. de la strategiile transdisciplinare la finalitatile pragmatice ale societatii
actuale din Republica Moldova. Prioritatea temei — Provocari societale — este inscrisa in Registrul

de stat al proiectelor din sfera stiintei si inovarii cu cifrul 20.80009.1606.08 / ,,Program de Stat”
(2020-2023).
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Problema responsabilitdtii sociale si morale a savantului, a coraportului dintre libertate si
responsabilitate Tn activitatea stiintifica este deosebit de importanta si actuald. Renumiti oameni de
stiinta 1si expun opiniile cu referire la posibilitatea reglementarii investigatiilor in asa fel, incat sa se
tina cont atat de interesele cercetdtorului si ale organizatiei stiintifice, cat si de cele ale societatii in
ansamblu.

Astfel, Max Weber, in lucrarea Omul de stiinta si omul politic, relevand maretia stiintei si
demonstrand ca stiinta are sens si meritd sa i te consacri, cerea oamenilor de stiinta ,,cunoasterea
mijloacelor si a consecintelor” 1n fata gravei dileme, cidnd ,,mijloacele de distrugere, pe care
progresul stiintei le pune la indemand conducatorilor civili sau militari, au devenit atat de
nemasurate, incat savantii raspunzdtori pentru aceste descoperiri si pentru aplicarea lor isi pun
intrebari cu privire la raspunderile lor”.

In aceeasi ordine de idei, Raymond Aron mentiona ci in secolul al XX-lea au existat astfel de
regimuri politice, tiranii — cum le numeste el, in timpul carora pentru savanti ,,faptul de a cerceta si
de a spune adevarul in mod obiectiv este insuportabil”. Concluzia, sfatul si Indemnul lui este
crearea Unor asociatii ale savantilor, deoarece in mod individual savantul nu poate sa impiedice
exploatarea lucrarilor sale de catre industria de rdzboi. R. Aron atentioneaza asupra primejdiei ce o
prezintd amenintarea savantilor, a universitatilor si a stiintei n ansamblu de catre anumite regimuri
politice, care, cum s-a intamplat, promovau deosebirea intre ,,matematica ariand” si ,,matematica
jidovita”, il descalificau pe Einstein din cauza etniei si religiei sale. In cercetarea adevirului nu
trebuie sa intervind interesele si antagonismele politice, etnice, rasiale etc., sustine R. Aron. Pentru a
evita implicarea oamenilor de stiintd in asemenea ,,comedii nedemne”, a nu-i compromite, este
necesara unirea fortelor, crearea unei comunitdti a savantilor, pe care el o numeste Republica
internationala a spiritelor, Republica internationala a savantilor.

De asemenea si Karl R. Popper, in studiul Responsabilitatea morala a omului de stiinta,
mentioneaza ca daca in secolele anterioare omul de stiinta avea doar o singura responsabilitate — cea
de a cduta adevarul, actualmente, cand practic toatd stiinta poate deveni stiintd aplicata, apare
problema responsabilitdtii morale a omului de stiinta pentru efectele cercetdrilor, deoarece ,,orice
gen de studiu poate produce efecte care afecteazi vietile multor oameni”. In consecintd, omul de
stiintd este obligat s incerce Tn permanentd sd anticipeze si sd contracareze orice pericol posibil,
orice intrebuintare necorespunzitoare a muncii sale. Indeosebi, sunt periculoase stirile de riazboi,
care-1 prind pe savant ,,in capcana unei teribile dificultdti morale si nimeni nu poate sa-i dea sfaturi
sau sa-si asume responsabilitatea in locul lui”. Responsabilitatea omului de stiinta este cu mult mai
mare decat a altor cetateni, deoarece el detine cunostinte deosebite, are acces la cunoastere. Dupa
cum in trecut se considera cd ,,noblesse oblige”, tot asa actualmente ,,sagesse oblige”, accentua K.

Popper.
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In special, o responsabilitate deosebita il au cercetitorii din domeniul stiintelor sociale,
deoarece ei cel mai des analizeaza ,,folosirea — corecta sau gresitd — a puterii ca atare”. K. Popper
considera ca obligatia morala a cercetatorului din stiintele sociale este ca in cazul 1n care descopera
instrumente ale puterii care ar putea periclita candva libertatea, el trebuie atat sa avertizeze oamenii
in legdturd cu aceste pericole, cat si sa se dedice descoperirii unor contramasuri eficiente”, deoarece
majoritatea oamenilor de stiintd pretuiesc foarte mult gandirea independentd si criticd si detesta

manipularea si totalitarismul.

The problem of social and moral responsibility of the scientist, of the relationship between
freedom and responsibility in scientific activity is particularly important and current. Renowned
scientists express their opinions with reference to the possibility of regulating investigations in such
a way as to take into account both the interests of the researcher and the scientific organization, as
well as those of society as a whole.

Thus, Max Weber, in the work The Scientist and the Politician, revealing the greatness of
science and demonstrating that science has meaning and is worth devoting yourself to, asked
scientists to "know the means and the consequences” in the face of the serious dilemma, when "the
means of destruction, which the progress of science places within the reach of civil or military
rulers, have become so immeasurable that the scientists responsible for these discoveries and their
application question their responsibilities."

In the same vein, Raymond Aron mentioned that in the 20th century there were such political
regimes, tyrannies - as he calls them, during which for scholars "the fact of researching and telling
the truth objectively is unbearable .” His conclusion, advice and exhortation is the creation of
associations of scholars, because individually the scholar cannot prevent the exploitation of his
work by the war industry. R. Aron warns of the danger posed by the threat to scientists, universities
and science as a whole by certain political regimes, which, as it happened, promoted the distinction
between "Aryan mathematics” and "Jewish mathematics”, disqualified Einstein because of ethnicity
and his religion. R.Aron claims that political, ethnic, racial, etc. interests and antagonisms should
not intervene in the search for truth. In order to avoid the involvement of scientists in such
"unworthy comedies", not to compromise them, it is necessary to join forces, to create a community
of scientists, which he calls the International Republic of Spirits, the International Republic of
Scientists.

Likewise, Karl R. Popper, in the study The moral responsibility of the scientist, mentions that
if in previous centuries the scientist had only one responsibility - that of searching for the truth,
nowadays, when practically all science can become applied science, it appears the question of the

moral responsibility of the scientist for the effects of research, because "any kind of study can
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produce effects that affect the lives of many people”. Consequently, the scientist is obliged to
constantly try to anticipate and counteract any possible danger, any improper use of his work.
Especially dangerous are states of war, which trap the scholar "in a terrible moral dilemma, and no
one can give him advice or take responsibility for him." The responsibility of the scientist is much
greater than that of other citizens, because he has special knowledge, he has access to knowledge.
As in the past it was considered that "noblesse oblige”, so today "sagesse oblige", emphasized K.
Popper.

In particular, researchers in the field of social sciences have a special responsibility, because
they most often analyze "the use - right or wrong - of power as such". K. Popper believes that the
moral obligation of the researcher in the social sciences is that if he discovers instruments of power
that could someday endanger freedom, he must both warn people about these dangers and dedicate
himself to discovering effective countermeasures”, because most scientists highly value

independent and critical thinking and abhor manipulation and totalitarianism.

Cuvinte-cheie: om de stiinta, activitate stiintifica, responsabilitate, libertate, adevar, asociatii
ale savantilor.
Key words: scientist, scientific activity, responsibility, freedom, truth, associations of

scientists.

GANDIREA CRITICA - OBIECTIV CENTRAL AL EDUCATIEI INTERDISCIPLINARE
CRITICAL THINKING - CENTRAL OBJECTIVE OF INTERDISCIPLINARY
EDUCATION

Ludmila Rosca

(Universitatea de Stat din Moldova)

Acest studiu valorifica potentialul cognitiv, formativ al educatiei interdisciplinare. Educatia
interdisciplinara conferd mai putin continut si mai multd orientare pentru a cauta ce stii si felul in
care poti dobandi cunostinte semnificative pentru viata si activitate profesionala, pentru integrarea
in societate si cunoasterea succesului, autosuficientei. In cadrul modelului educatiei
interdisciplinare educatorul este chemat sa dezvolte o gandire proprie pentru a exersa rationamentul
elevului, invatandu-l sa puna Intrebari si sa cerceteze, in loc sd-i ofere raspunsuri prefabricate. Este
nevoie ca elevul de orice nivel sa fie incurajat catre analiza si sa nu se astepte ca el sd parcurga toate
etapele taxonomiei obiectivelor educationale. Astfel de Incurajare ghideazad elevul spre folosirea

uneltelor si metodelor de cercetare capabile sd-1 invete sd evalueze in mod competent, sa observe
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g eyt

construiasca ipoteze si sa utilizeze criterii.

Dezvoltarea gandirii critice si a creativitatii sunt prioritatile sistemului educational reinnoit
care sunt legate de formarea competentelor de independenta la tandra generatie. Dupa ce au primit o
anumita sarcind din partea profesorului, elevii trebuie sa gandeasca printr-o traiectorie educationala
individuald, in timpul cireia vor putea si facd fatd acestei probleme. In concluzie, autorul
mentioneazad ca In cadrul noului model educational are loc si schimbarea rolului profesorului din
persoand ce-si impune cum poate autoritatea n partener sigur. Abordarea activa a noilor standarde
educationale tine sd contribuie la crearea conditiilor pentru dezvoltarea culturald generald si
personala a elevilor pe baza formarii competentelor educationale universale, care vor oferi nu numai
achizitionarea de inaltd calitate a cunostintelor, ca in scoala clasicd, dar si formarea unei imagini
unificate a lumii, competente puternice in toate domeniile cunoasterii cu aplicarea competentelor si

atitudinilor personale.

This study values the cognitive, formative potential of interdisciplinary education.
Interdisciplinary education gives less content and more orientation to search for what you know and
how you can acquire significant knowledge for life and professional activity, for integration in
society and knowledge of success, self-sufficiency. In the model of interdisciplinary education, the
educator is called to develop his own thinking to exercise the student's reasoning, teaching him to
ask questions and investigate, instead of giving him ready-made answers. The student at any level
needs to be encouraged toward analysis and not expected to go through all the stages of the
taxonomy of educational objectives. Such encouragement guides the student to use research tools
and methods capable of teaching him to evaluate competently, to observe the obvious, to detect
inconsistencies and incompatibilities, to draw correct conclusions, to construct hypotheses and to
use criteria.

The development of critical thinking and creativity are the priorities of the renewed
educational system that are related to the formation of independence skills in the young generation.
Having received a certain task from the teacher, students must think through an individual
educational trajectory, during which they will be able to cope with this problem. In conclusion, the
author mentions that within the new educational model there is also a change in the role of the
teacher from a person who imposes his authority as best he can to a safe partner. The active
approach to the new educational standards aims to contribute to the creation of conditions for the
general and personal cultural development of students based on the formation of universal

educational skills, which will provide not only the acquisition of high-quality knowledge, as in the
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classical school, but also the formation of a unified image of the world, strong competencies in all

areas of knowledge with the application of personal skills and attitudes.

Cuvinte cheie: educatie interdisciplinara, gandire critica, standarde educationale, creativitate,
model educational.

Key words: interdisciplinary education, critical thinking, educational standards, creativity,
educational model.

DINAMICA INTREBARE - RASPUNS IN CADRUL ORELOR DE ISTORIE. INTENTIA
DE SOLUTIONARE A PROBLEMELOR
DYNAMIC QUESTION-ANSWER IN HISTORY CLASSES. PROBLEM SOLVING
INTENTION

Veronica Guja

(Centrul de exclentd in medicina si farmacie ,,Raisa Pacalo” Chisinau)

Educatia istoricd, prin prisma procesului didactic, reprezinta unul din cele mai importante si
foarte actuale aspecte, care contribuie la dezvoltarea unui cetdtean activ si responsabil de actiunile
sale, unde invitarea este o constructie/analizi de idei. In cadrul orelor de istoria romanilor si
universala, elevii invata sa-si construiascd propria viziune, interconectand informatii noi,
comparandu-le cu cele anterioare, le memoreaza prin construirea unor afirmatii proprii,
argumenteaza pasii realizati. Astfel, cadrul didactic, prin formularea intrebarilor istorice, prin
oferirea unor argumente, fapte, din epocile studiate, impreuna cu elevii gasesc solutii in rezolvarea
unor situatii-probleme. Dinamica intrebare-rdspuns in cadrul orelor de istorie, contribuie la
formarea/dezvoltarea competentelor si atitudinilor necesare viitorului lucrdtor medical/absolvent,
pentru o autodezvoltare continud si incontestabild, incadrarea activa in viata sociald si economica a
acestui cetatean. Dezvoltarea gandirii critice, dezvoltarea competentelor de lucru utilizand sursele
istorice, utilizand hartile istorice, atlasul, formarea abilitatilor de analizd si evaluare a motivatiilor
actiunii umane, de stabilire a relatiei (cauza/ efect) dintre actiunea umana si valorile unei societati
democratice, formarea mecanismelor intelectuale, stimularea asumarii multiculturalitatii si a
multiperspectivitatii, asigurarea intereselor si cerintelor educationale ale elevilor 1in scopul
dezvoltarii personalitatii si asigurarii insertiei sociale intr-o societate cu o continud schimbare — sunt
obiectivele urmarite de cadrul didactic in realizarea procesului educational de calitate. Valorile,
atitudinile, abilitdtile si cunostintele — fiind competentele vizate de cadrul didactic, pe parcursul a

mai multor unitati de invatare au un caracter transdisciplinar, ele definesc rezultatele invatarii,
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exprimate in convingeri, experiente si produse istorice. Astfel, un produs istoric poate reflecta o

dinamica intrebari — raspunsuri, fiind completat cu metode de solutionare a problemei.

Historical education, through the prism of the didactic process, represents one of the most
important and very current aspects, which contributes to the development of an active citizen and
responsible for his actions, where learning is a construction/analysis of ideas. In the Romanian and
universal history classes, students learn to build their own vision, interconnecting new information,
comparing it with previous ones, memorize it by building their own statements, argue the steps
taken. Thus, the teaching staff, by formulating historical questions, by offering some arguments,
facts, from the studied eras, together with the students find solutions in solving some situations-
problems. The dynamic question-answer within the history classes contributes to the
training/development of the skills and attitudes necessary for the future medical worker/graduate,
for a continuous and indisputable self-development, the active inclusion in the social and economic
life of this citizen. The development of critical thinking, the development of working skills using
historical sources, using historical maps, the atlas, the formation of the skills to analyze and
evaluate the motivations of human action, to establish the relationship (cause/effect) between
human action and the values of a democratic society, the formation of intellectual mechanisms,
stimulating the assumption of multiculturalism and multiperspective, ensuring the interests and
educational requirements of students in order to develop personality and ensure social insertion in a
society with continuous change - are the objectives pursued by the teaching staff in achieving the
quality educational process. Values, attitudes, skills and knowledge - being the competences
targeted by the teaching staff, during several learning units and having a transdisciplinary character,
they define the learning outcomes, expressed in beliefs, experiences and historical products. Thus, a
historical product can reflect a question-answer dynamic, being supplemented with problem-solving

methods.

Cuvinte cheie: educatie istoricd, cetatean activ, situatii-probleme, multiculturalietate,
multiperspectivitate.
Key words: historical education, active citizen, situation-problems, multiculturalism,

multiperspective.
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CENTRUL DE CERCETARE EPHES
EPHES RESEARCH CENTER

Viorel Guliciuc

(Universitatea ,,Stefan cel Mare” din Suceava)

EPHES (Ethics Philosophy Engineering & Society) este o entitate de cercetare stiintifica,
dezvoltare tehnologica si didacticad inter- si transdisciplinard, la intersectia dintre eticile aplicate,

filosofie, inginerie si studiile sociale.
EPHES (Ethics Philosophy Engineering & Society) is a scientific, technological development
and pedagogical inter- and transdisciplinary entity research, constituted at the crossborders of

applied ethics, philosophy, engineering and social studies.

Cuvinte cheie: cercetare stiintifica, dezvoltare tehnologica, etici aplicate, studii sociale.

Key words: scientific research, technological development, applied ethics, social studies.
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SECTIUNEA / SECTION

ANALIZA CRITICA A INFERENTELOR CULTURALE, POLITICE SI IDEOLOGICE /
CRITICAL ANALYSIS OF CULTURAL, POLITICAL AND IDEOLOGICAL
INFERENCES

DIMENSIUNEA EUROPEANA A EDUCATIEI CIVICE. CAZUL BULGARIEI
EUROPEAN DIMENSION OF THE CIVIC EDUCATION. THE CASE OF BULGARIA

Gergana Radoykova
(Universitatea din Sofia, Bulgaria)

In 2020, in Bulgaria a fost introdusd o materie obligatorie — Educatia civici. Ea vizeazi nu
numai o orientare practica pentru statul democratic modern, separarea puterilor si statul de drept, ci
si interpretarea acestora. O atentie sporitd acordata formarii culturii politice urmareste sa-i ajute pe
tineri sd creasca ca cetdteni activi i constienti.

Dimensiunea europeand a acestui subiect, si anume dobandirea cunostintelor de baza despre
natura si functionarea UE, precum si intelegerea valorilor nemateriale ale UE, este cheia acestui

proces.

In 2020, a compulsory subject of civic education was introduced in Bulgaria. It is aimed not
only at a practical orientation for the modern democratic state, separation of powers and rule of law,
but also at their interpretation. Greater attention to the formation of political culture aims to help
young people grow as active and aware citizens.

The European dimension of this topic, namely the acquisition of basic knowledge about the
nature and functioning of the EU, as well as the understanding of the non material values of the EU,
is the key in this process.

Cuvinte cheie: Uniunea Europeana, Bulgaria educatie civica, valori, identitate.

Key words: European Union, Bulgaria civic education, values, identity.
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CAUTAREA UNIUNII EUROPENE PENTRU O NOUA NARATIUNE. ROLUL
EDUCATIEI SI CULTURII
THE EUROPEAN UNION’S SEARCH FOR A NEW NARRATIVE. THE ROLE OF
EDUCATION AND CULTURE

Miruna Andreea Balosin
(Universitatea Babes-Bolyai, Cluj-Napoca)

Ca membri ai Uniunii Europene, impartdsim o identitate, valori, vise comune si o lista de
prioritati. UE are nevoie de ,,altceva” pentru a recéstiga inimile si mintile europenilor. in prezent,
asa-numitul ,,altceva” inca lipseste.

Naratiunile UE sunt cea mai bund modalitate de a ajunge la public, dar teme precum pacea,
prosperitatea sau protectia par putin probabil sd fie optiuni viabile pentru a justifica integrarea
europeanad, deoarece sunt deja considerate de la sine intelese de cetatenii UE.

Educatia si cultura joacd un rol esential pentru ca oamenii sd se cunoascd mai bine peste
granite, sa experimenteze si sa fie constienti de ceea ce inseamna sa fii ,,european”. Este in interesul
comun al tuturor statelor membre sa valorifice pe deplin potentialul educatiei si culturii. O viziune
pentru 2025 este o Europa in care invatarea, studiul si cercetarea nu ar fi impiedicate de diferite
tipuri de granite.

Accentul trebuie pus pe valorile comune si pe dimensiunea europeana a predarii la toate
nivelurile. O propunere personala este de a invata despre mostenirea comuna si diversitatea Europei
si de a obtine o bunad intelegere a originilor si functiondrii UE, pentru a crea si a mentine o societate
europeana coerenta.

Suntem pregatiti sa inlocuim ,,motto-ul/naratiunea” UE: uniti in diversitate? Ar trebui s ne
bazdm pe distributia existentd a sarcinilor si a competentelor, utilizand modalitati testate si retestate

de a lucra impreuna.

As members of the European Union, we share a common identity, values, dreams and a list of
priorities. EU needs ‘something else’ to regain the hearts and minds of Europeans. In present times,

the so-called “something else” is still missing.

EU narratives are the best way of reaching the public but themes like peace, prosperity, or
protection seem unlikely to be viable options for justifying European integration, since they are

already taken for granted by the EU citizens.
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Education and culture play a pivotal role for people to know better each other across borders,
and experience and be aware of what it means to be "European”. It is in the shared interest of all
Member States to harness the potential of education and culture in full. A vision for 2025 is a
Europe in which learning, studying and doing research would not be hampered by different types of

borders.

The accent should be on common values and European dimension of teaching at all levels. A
personal proposal is to learn about Europe's common heritage and diversity, and getting a good
understanding of the origins and functioning of the EU, in order to create and maintain a cohesive
European society.

Are we prepared to replace the EU “motto/ narrative”: united in diversity? We should rely on

the existing distribution of tasks and competences, using tried-and-tested ways of working together.

Cuvinte cheie: naratiune europeand, educatie, cultura, identitate europeana.

Key words: European narrative, education, culture, European identity.

ROLUL GUVERNULUI PRIVAT INDIRECT IN REVENIREA SPECTACULOASA A
REBELILOR M23
THE ROLE OF INDIRECT PRIVATE GOVERNMENT IN THE SPECTACULAR
COMEBACK OF THE M23 REBELS

Andreea Bianca Urs

(Facultatea de Studii Europene Cluj)

In inima Africii, in extremitatea orientali a Republicii Democrate Congo, masacrele si
dezastrele umanitare au atins apogeul haosului. La aproape 20 de ani de la sfarsitul marelui razboi
african, violenta armatd este in crestere in regiunea Kivu de Nord, o zond care continud sa
inregistreze niveluri de violentd mai ridicate decat unele locuri clasificate drept cele mai violente
din lume. Militarizarea continud sa schimbe peisajul politic al tarii, iar permanenta si ascensiunea
grupurilor armate au devenit fenomene recurente. Asistdm, astfel, la o inlantuire vicioasa a
grupurilor armate: cand un grup dispare, altul apare din ruinele sale. Acest fenomen poate parea
inexplicabil la prima vedere, mai ales dupa amalgamul de acorduri de pace si implicatii externe, dar
poate fi inteles dacd il analizam sub spectrul guvernarii private indirecte, concept teoretizat de
Achille Mbembe 1n 1999. Astfel, departe de stat, intr-un spatiu rupt de restul tarii, apare o noud
forma de organizare a puterii, bazatd pe principalele mijloace de constringere (forta armata,

mijloace de intimidare, inchisoare, expropriere, asasinate) in cadrul unor teritorii care nu mai depind
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de o conceptie traditionala a statului. Provincia Kivu de Nord corespunde acestei descrieri, fiind un
spatiu rupt de restul tdrii. Pornind de la ipoteza potrivit céreia cazul M23 reprezintd un exemplu
concret de guvern privat indirect, aceastd lucrare are ca scop verificarea aplicabilitatii acestui
concept, prin descifrarea procesului de aparitie a acestei adevarate burghezii militare est-congoleze,
folosind revenirea spectaculoasd a grupului rebel M23 ca micro-studiu de caz. La aproape un
deceniu dupa ce au fost infranti, rebelii M23 activeazd masiv in teritoriile greu-incercate din

regiunea Kivu de Nord.

In the heart of Africa, in the eastern Democratic Republic of the Congo (DRC), massacres and
humanitarian disasters have reached the heighest level of chaos. Nearly 20 years after the end of the
Great African War, armed violence is on the rise in the North Kivu region, an area that continues to
see levels of violence higher than some of the most violent places in the world. Militarization
continues to change the country's political landscape, and the permanence and rise of armed groups
have become recurring phenomena. There is a vicious chain of armed groups: when one group
disappears, another emerges from its ruins. This phenomenon may seem inexplicable at first glance,
especially after the amalgamation of peace agreements and external implications, but it can be
understood if we analyze it under the spectrum of indirect private governance, a concept theorized
by Achille Mbembe in 1999. Thus, far from the state, in a space cut off from the rest of the country,
a new form of power organization appears, based on the main means of coercion (armed force,
means of intimidation, imprisonment, expropriation, assassinations) within territories that no longer
depend on a traditional conception of the state . The province of North Kivu corresponds to this
description. Starting from the hypothesis that the case of M23 represents a concrete example of
indirect private government, this paper aims to verify the applicability of this concept, by
deciphering the process of the emergence of this true Eastern Congolese military bourgeoisie, using
the spectacular return of the M23 rebel group as a case study. Almost a decade after being defeated,

the M23 rebels are massively active in the hard-fought territories of the North Kivu region.

Cuvinte cheie: forta armata, mijloace de intimidare, guvern privat indirect, grup rebel M23,
burghezie militara est-congoleza.
Key words: armed force, means of intimidation, indirect private government, rebel group

M23, eastern Congolese military bourgeoisie.
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DIPLOMATIA LIMBAJULUI PROTOCOLAR. STRATEGII SEMIOTICE DE
COMUNIUNE
PROTOCOL LANGUAGE DIPLOMACY. COMMUNION SEMIOTIC STRATEGIES

Elisabeta Jalaboi

(Universitatea ,,Alexandru loan Cuza” lasi)

Situatiile de comunicare / comuniune diplomatic-protocolara actuale cercetate in teza sunt
descrise partial 1n literatura de specialitate atat prin consideratii ale filosofiei / semioticii teoretice
(implicand reperele conceptuale ale pregatirii comuniunii), cat si prin ipostaze ale filosofiei /
semioticii practice (vizand strategiile procedural-ceremoniale ale comuniunii, de exemplu). Teoria
ne mai aratd ca de la limbajul bio-fizic (intuitiv-semnificant) al manifestarilor protocolare la cel
educativ (semnificativ-cultural) nu este decat un pas pe care in termenii stiintei semnelor 1l numim
semnificare, miezul oricare situatii de comunicare (semioza). Aceste aspecte predominant sintactice
si semantice care definesc inceputul povestii protocolare, sunt dublate de scrieri recente de factura
predominant pragmatica, vizand instrumentele limbajului protocolar, care pot fi privite, la scend
deschisad, atat prin arta convingerii (persuasiune), cat si prin viclenia manipularii.

Cuvintele cheie care se lasi astizi in slujba sunt limbaj, comunicare, comuniune, semiotica,
diplomatie. Asa cum am invatat, cuvintele au un sens sau mai multe, cum ar spune Saussure, insa
structura in care sunt transmise si maniera pot denota binele sau raul. Desigur, uneori, poate cd ne
este greu sd ne dam seama ce este bine sau rau, insa cred ca modelele de analiza eticd pot veni in

ajutorul nostru.

The current diplomatic-protocol communication/communion situations researched in the
thesis are partially described in the specialized literature both through considerations of theoretical
philosophy/semiotics (involving the conceptual milestones of communion preparation) and through
practical philosophy/semiotics (aiming at procedural strategies-communion ceremonies, for
example). The theory also shows us that from the bio-physical language (intuitive-significant) of the
protocol manifestations to the educational one (significant-cultural) is only a step that in the terms
of the science of signs we call signification, the core of any communication situation (semiosis).
These predominantly syntactic and semantic aspects that define the beginning of the protocol story,
are doubled by recent writings of a predominantly pragmatic nature, targeting the tools of the
protocol language, which can be seen, on the open stage, both through the art of persuasion (peer

persuasion) and through the cunning of manipulation.
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The key words used today are language, communication, communion, semiotics, diplomacy.
As we have learned, words have one or more meanings, as Saussure would say, but the structure in
which they are conveyed and the manner can denote good or bad. Of course, sometimes it may be
difficult for us to figure out what is good or bad, but I think that models of ethical analysis can

come to our aid.

Cuvinte cheie: limbaj, comunicare, comuniune, semiotica, diplomatie.

Key words: language, communication, communion, semiotics, diplomacy.

IDEOLOGIE SI PRAXIOLOGIE. CUM TESTAM IDEOLOGIILE?
IDEOLOGY AND PRAXIOLOGY. HOW DO WE TEST IDEOLOGIES?

Cristinel Trandafir

(Universitatea din Craiova)

Plecand de la recunoasterea si aplicarea principiilor individualismului metodologic, vom
cauta, pe parcursul prezentarii noastre, sa aratdm mai Intai ca departe de a fi indiferente la
rationalitate si la diversele teorii si paradigme specifice mediilor stiintifice, ideologiile apar si se
configureaza inclusiv in relatie cu activitatea si produsele acestora din urma; apoi ca ele, desi nu pot
fi testate prin recurgerea la criteriul adevarului/falsului, pot fi evaluate, in schimb, pe baza analizei

praxiologice si a calculelor economice.

Starting from the recognition and application of the principles of methodological
individualism, first of all, we will seek, in our presentation, to display that, far being indifferent to
rationality and to various theories and paradigms specific to scientific field, the ideologies appear
and are configured including in the relationship with the activity and its outcomes; second off all,
we intend to show that, despite the fact that they cannot be tested by resorting to the truth/false
criterion, they can instead be evaluated on the basis of praxeological analysis and economic

calculations.

Cuvinte cheie: individualism metodologic, ideologie, falsificare, testare, praxiologie,
economie.
Key words: methodological individualism, ideology, falsification, testing, praxiology,

economy.

65



PROBLEME ALE CAMPIONATULUI EUROPEAN - CUM SA CREATI UN MONOPOL
FARA A COMPROMITE CONCURENTA
PROBLEMS OF EUROPEAN CHAMPIONSHIP - HOW TO CREATE A MONOPOLY
WITHOUT COMPROMISING COMPETITION

Natan Wasniowski

(Universitatea din Varsovia)

1. Prezentarea problemelor de disertatie.

2. Metodologie.

3. Problema de metodologie: Cum se selecteaza corect:

* ramura economiei europene pentru o procedura calificata de control al concentrarii care sa
permita crearea campionului european - problema econometrica,

» criterii de masurare a impactului subventiilor pentru concurenta.

4. Probleme de echilibru intre normativitate si obiectivitate — cum sa evitati partinirea

cercetarii?

1 Presentation of dissertation problems.

1 Methodology.

2 Problem of methodology: How to correctly select:

o European economy branch for a qualified concentration control procedure enabling
creation of the European champion - econometric problem,

e  criteria to measure impact of subsidies for competition.

3 Problems of balance between normativity and objectivity — how to avoid research

bias?

Cuvinte cheie: crearea campionului european, impactului subventiilor pentru concurenta,
normativitate, obiectivitate, problema econometrica.
Key words: the creation of the European champion, the impact of subsidies for competition,

normativity, objectivity, econometric problem.

66



SECTIUNEA / SECTION
CRITICA SI CRITICISM IN LITERATURA / CRITICISM AND CRITICISM IN
LITERATURE

GANDIREA CRITICA SI G. IBRAILEANU iN CULTURA ROMANA
CRITICAL THINKING AND G. IBRAILEANU IN ROMANIAN CULTURE

Oana-Elena lonescu

(Universitatea ,,Alexandru Ioan Cuza” lasi)

Plecand de la studiul lui G. Ibraileanu, Spiritul critic in cultura romaneascd, ne propunem sa
evidentiem notiunile de spirit critic si gandire critica, realizand o examinare a spiritului din secolul
al XIX-lea, lucrarea reprezentand o aplicare a teoriei specificului, unde moldovenii se remarca prin
simt critic, spre deosebire de munteni, care au mai mult spirit politic. Studiul lui Ibrdileanu este
apreciat ca fiind ,,0 admirabild demonstratie de volubilitate sofistica si de betie de idei”. In studiul
lui Ibradileanu se observa contrastul Muntenia-Moldova in secolul al XIX-lea, cea dintai fiind
definitd de vointd si sentiment, iar Moldova reprezintd inteligenta, urmarind si adapteze cultura
apuseana la sufletul romanesc. Se remarca aici prezenta unei legiuni de spirite critice, chiar de la
inceput se simte in Moldova nevoia criticii. Una dintre cauzele pentru care in Moldova s-a nascut
scoala critica este faptul ca scriitorii importanti si reprezentantii scolii critice erau fii de boieri. In
Moldova se simte absenta unei clase nationale cu instincte revolutionare, pe cand in Muntenia,
prezenta unei asemenea clase a fost prielnicd pentru raspandirea ideilor revolutionare.

Un alt aspect ce trebuie mentionat este curentul poporan, nascut in Moldova, ceea ce
presupune cunoasterea literaturii populare si utilizarea ei in literatura culta, traditia literara
moldoveneasci gisindu-si un aliat in literatura si limba populari. In Moldova, literatura era mai
bogata si avea un caracter superior, facand posibila rafinarea culturald. Astfel, Ibraileanu
concluzioneaza in unul dintre capitolele Spiritului critic in cultura romaneasca, spunand ca
»Moldova a dat romanismului cultura, sau, mai propriu, posibilitatea de culturd, prin acel spirit

critic”. Ibrdileanu priveste Moldova ca un spatiu care se ocupd de realitéti culturale si sociale.

Starting from G. Ibraileanu's study, The critical spirit in the Romanian culture, we propose to
highlight the notions of critical spirit and critical thinking, carrying out an examination of the spirit
of the 19th century, the work representing an application of the theory of the specific, where the
Moldovans he notes with a critical sense, unlike the highlanders, who have more political spirit.

Ibraileanu's study is appreciated as "an admirable demonstration of sophistic volubility and
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drunkenness of ideas". In Ibraileanu's study, the contrast between Muntenia and Moldova in the
19th century is observed, the former being defined by will and feeling, and Moldova representing
intelligence, aiming to adapt Western culture to the Romanian soul. The presence of a legion of
critical spirits is noticeable here, the need for criticism has been felt in Moldova from the very
beginning. One of the reasons why the critical school was born in Moldova is the fact that the
important writers and representatives of the critical school were sons of boyars. In Moldova, the
absence of a national class with revolutionary instincts is felt, while in Muntenia, the presence of
such a class was favorable for the spread of revolutionary ideas.

Another aspect that should be mentioned is the popular current, born in Moldova, which
implies the knowledge of popular literature and its use in cult literature, the Moldovan literary
tradition finding an ally in popular literature and language. In Moldova, literature was richer and
had a superior character, making cultural refinement possible. Thus, Ibrdileanu concludes in one of
the chapters of the Critical Spirit in Romanian culture, saying that "Moldova gave Romanian
culture, or, more precisely, the possibility of culture, through that critical spirit". Ibraileanu sees

Moldova as a space that deals with cultural and social realities.

Cuvinte cheie: gandire criticd, G.Ibrdileanu, Moldova, Muntenia, cultura romana.

Key words: critical thinking, G. Ibraileanu, Moldova, Muntenia, Romanian culture.

GANDIREA CRITICA CA FACTOR EMOTIV iN ROMANUL FOILETON ROMANESC
AL SECOLULUI AL XIX-LEA
CRITICAL THINKING AS AN EMOTIVE FACTOR IN THE ROMANIAN FOILETON
NOVEL OF THE 19TH CENTURY

Lucretia Pascariu

(Universitatea ,,Alexandru Ioan Cuza” lasi)

Privind raportul operd — cititor in romanul foileton din literatura romana a secolului al XIX-
lea, ne propunem sa investigdm in ce masura gandirea criticad devine un factor emotiv 1n orizontul
de asteptare al cititorului, ca apoi sad stabilim modul in care cititorul admite tratarea literaturii de
consum, dar in special al romanului foileton, ca pe o modalitate de vietuire si convietuire. Desigur,
procesul publicarii, inclusiv ,strategiile publicitare” (anuntul, notorietate a romancierului in
cercurile literare, activitate de gazetar, profilul postural al scriitorilor de consum etc.) pentru care
opteaza romancierul, constituie o bund parte din diseminarea creatiilor de consum in randul

publicului (Thiesse 1984, Thérenty 2007, 2021, Suter 2010, Picker 2022).
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In ceea ce privesti publicul secolului al XIX-lea trebuie si mentionim ci majoritatea
cititorilor de romane de consum apartin unei clase de mijloc, o clasd dinamica, necultivata, cu un
public cu precadere feminin, care se lasd cucerit de reteta senzationald si melodramatica a
romanelor foileton. Discutam despre un cititor ce depinde de comunicarea directd cu ziarul, caci nu
mai avem de-a face cu ,,un laborator literar” al romancierului, ci, in aceasta perioada, ziarul incepea
sd preia literatura, integrand in structura sa o multitudine de texte diverse si discontinue (Thérenty
2003, Suter 2010). Altfel spus, presa secolului al XIX-lea este o presa fragmentara care respecta
cele patru principii specifice ,,matricei jurnalistice” si stabilite de M.E. Thérenty: periodicitatea,
colectivitatea, efectul de coloand si stirea (Thérenty 2007). De pilda, in jurul periodicului ne
confruntdm cu o periodicitate a lecturii manifestd intr-o serie de obiceiuri in randul publicului: in
ziua de lucru a unei femei exista o perioadd dedicatd parcurgerii romanelor foileton, in timp ce
barbatii isi dezvoltau anumite tabieturi in jurul periodicului (fumatul, pipa, alcoolul). In plus,
lecturarea cu voce tare genera discutii si schimburi de foiletoane sau chiar propuneri de decupare a
acestora din ziar (Thiesse 1987). Acest fapt, confirma de fapt colaborarea indirecta dintre seductia
publicitara si contaminarea romanului foileton cu rubricile ziarului. Asistim la o modificare a
tabieturilor de lectura care genereaza discutii in randul publicului.

Ca urmare, implicarea gandirii critice ca factor emotiv se realizeaza in acele episoade in care
cititorul empatizeaza cu personajul si-si inchipui ca-i ia locul. Aceastd atitudine participativa
confirma de fapt proiectarea cititorului in lumea lecturii chiar pana la anularea propriei personalitati
(Cornea 1980). Prin ,.transferul personalitatii”, cititorul se lasd influentat de episodul senzational,
urmand ca apoi sa renunte la utilizarea oricaror elemente de gindire criticd pentru a trdi experienta
romanului Tn mod direct si complet. Avand acest efect, literatura de consum isi obtine propriul

succes in comparatie cu literatura canonica, ce se opune proiectarii.

Looking at the relationship between work and reader in the feuilleton novel in 19th century
Romanian literature, we aim to investigate the extent to which critical thinking becomes an emotive
factor in the reader's horizon of expectation, and then to establish how the reader admits the
treatment of popular literature, but especially of the feuilleton novel, as a way of living and living
together. Of course, the publication process, including the "publicity strategies” (advertisement,
novelist's notoriety in literary circles, gazetteer activity, postural profile of writers, etc.) that the
novelist opts for, constitutes a good part of the dissemination of consumer creations to the public
(Thiesse 1984, Thérenty 2007, 2021, Suter 2010, Picker 2022).

Regarding the nineteenth-century audience, it should be noted that most readers of consumer
novels belong to a middle class, a dynamic, uncultivated class with a predominantly female

readership, which is won over by the sensational and melodramatic recipe of the feuilleton novel.
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We are talking about a reader who depends on direct communication with the newspaper, for we are
no longer dealing with the novelist's 'literary laboratory', but, in this period, the newspaper was
beginning to take over literature, integrating a multitude of diverse and discontinuous texts into its
structure (Thérenty 2003, Suter 2010). In other words, the nineteenth-century press is a fragmentary
press that follows the four principles specific to the "journalistic matrix" and established by M.E.
Thérenty: periodicity, collectivity, column effect and news (Thérenty 2007). For example, around
the periodical we are confronted with a periodicity of reading manifested in a series of habits among
the public: in a woman's working day there was a period dedicated to browsing through the
feuilleton novels, while men developed certain taboos around the periodical (smoking, pipe,
alcohol). In addition, reading aloud generated discussions and exchanges about the feuilleton or
even proposals to cut them out of the newspaper (Thiesse 1987). This, in fact, confirms the indirect
collaboration between the seduction of advertising and the contamination of the feuilleton novel
with the newspaper columns. We are witnessing a change in reading taboos that generates
discussion among the public.

As a result, the involvement of critical thinking as an emotive factor takes place in those
episodes in which the reader empathizes with the character and imagines taking his place. This
participatory attitude confirms the projection of the reader into the world of reading even to the
point of cancelling his own personality (Cornea 1980). Through the ‘transference of personality’, the
reader allows himself to be influenced by the sensational episode and then abandons the use of any
elements of critical thinking in order to experience the novel directly and completely. With this
effect, consumer literature achieves its own success compared to canonical literature, which resists

projection.
Cuvinte cheie: roman foileton, gandire critica, strategie publicitara, periodicitate, ziar.

Key words: the feuilleton novel, critical thinking, advertising strategy, periodicity,

newspaper.
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SPATIO-TEMPORALITATEA, DIMENSIUNE A CONCRETULUI SUBSTANTIAL, iN
DOCTRINA SUBSTANTEI S1 PATUL LUI PROCUST
THE SPATIO-TEMPORALITY, DIMENSION OF THE SUBSTANTIAL REALITY IN
DOCTRINA SUBSTANTEI AND PATUL LUl PROCUST

lonela Starparu

(Universitatea ,,Alexandru loan Cuza” lasi)

Conceptul de spatio-temporalitate este inevitabil legat de realitate sau concretul vietii si poate
fi privit atat pe orizontala existentiald, ca o dimensiune fizicd, masurabila, cat si pe axa verticala, ca
spatiu si duratd interioard, independente sau nu de cele exterioare.

Ceea ce dorim sd ardtdm, 1n prezentul studiu, este modul cum conceptul filosofic de spatiu-
timp din Doctrina substantei devine fiintd sau concret substantial prin creatia literara Patul lui
Procust. Camil Petrescu, filosoful si literatul, doud instante care insumeaza efortul de a da o
semnificatie existentei. O interactiune dintre conceptul filosofic, obiectiv dezvoltat in doctrina sa

filosofica si devenirea sau cresterea sa intru fiinta din opera literara.

The concept of spatio-temporality is inevitably linked to reality or the concreteness of life and
can be viewed both on the existential horizontal, as a physical, measurable dimension, and on the
vertical axis, as inner space and duration, independent or not of the outer ones.

What we want to show, in the present study, is how the philosophical concept of space-time in
Doctrina Substantei comes into being as a substantial reality through the artistic creation of the
novel Patul lui Procust.

Camil Petrescu, the philosopher and the writer, two instances that sum up the effort to give
meaning to existence. An interaction between the philosophical, objective concept developed in its

philosophical doctrine and its becoming or growth into a being in the literary work.

Cuvinte cheie: spatiu - timp, substanta, concret substantial, esentd, cunoastere absoluta.

Key words: space-time, substance, substantial reality, essence, absolute knowledge.
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CRITICA SOCIALA CA MANIFESTARE A GANDIRII CRITICE iN ROMANUL
HAIDUCESC DIN SECOLUL AL XIX-LEA
SOCIAL CRITICISM AS A MANIFESTATION OF CRITICAL THINKING IN THE 19TH
CENTURY HAJDUK NOVEL

Alexandra Olteanu

(Universitatea ,,Alexandru loan Cuza” lasi)

Actul revoltei haiducului are implicatii sociale, fiind orientat citre contestarea ordinii social-
politice existente. Haiducul face parte din tipologia talharilor nobili si, alaturi de celelalte categorii,
se erijeaza intr-o voce a nemultumirii colective. Memoria culturala si imaginarul colectiv au 1nsa
suficiente exigente pentru a selecta din marea galerie de talhari doar cateva figuri reprezentative,
devenite mai intai eroi de balada, iar apoi personaje de roman. Zorii modernitétii culturale ajung sa
fie invocati prin reprezentarile simbolice ale revoltei talharului social. Foarte devreme, naratiunea
romantica a revoltei cetelor de haiduci a capatat o formuld standard, cristalizand o configuratie
canonica alternativa, pe care o vor aplica toti autorii de romane haiducesti. Astfel, fiecare roman
haiducesc este construit sub forma unei povesti eroice, alcatuitd pe un model maniheist, care
glorifica rebeliunea nobililor banditi patrioti Impotriva turcilor, fanariotilor sau boierilor corupti,
prezentati ca alteritate demonica. Modelele societale propuse de romanul haiducesc si dinamica
raporturilor dintre autoritate si popor dau relief unor pagini edificatoare de critica sociala, aspect

care ne permite sa integram proza cu haiduci si in configuratia generica a romanului social.

The act of the outlaw's revolt has social implications, being oriented towards challenging the
existing social-political order. The outlaw belongs to the typology of noble bandits and, along with
the other categories, is a voice of collective discontent. However, cultural memory and the
collective imagination are sufficiently demanding to select only a few representative figures from
the great gallery of brigands, who first became ballad heroes and then novel characters. The dawn
of cultural modernity is invoked through symbolic representations of the social outlaw's revolt.
Very early on, the romantic narrative of the rebellion of the band of hajduks acquired a standard
formula, crystalizing an alternative canonical configuration, which all authors of hajduk novels
would use. Thus, each hajduk novel is constructed in the form of a heroic story, based on a
Manichaean view, which glorifies the rebellion of patriotic noble bandits against the Turks, the
Phanariots or corrupt landlords, presented as a demonic otherness. The societal models proposed by

the hajduk novel and the dynamics of the relationship between authority and the people give shape
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to edifying pages of social criticism, an aspect that allows us to integrate the hajduk prose into the

generic configuration of the social novel.

Cuvinte cheie: critica sociala, roman, gandire critica, haiduc, istorie.

Key words: social criticism, novel, critical thinking, hajduk/outlaw, history.

DEZVOLTAREA GANDIRII CRITICE PRIN FOLOSIREA ANALIZEI CONTRASTIVE
iN PREDAREA LIMBII ROMANE CA LIMBA STRAINA
CONTRASTIVE ANALYSIS AS A WAY TO IMPROVE CRITICAL THINKING WHEN
TEACHING ROMANIAN AS A FOREIGN LANGUAGE

losefina Blazsani-Batto
(Universitatea de Stat din Arizona)
Nicolae Adrian Hent

(Universitatea Charles din Praga)

Identitatea culturald reprezintd esenta evolutiei si existentei, iar traditiile si specificul ei
faciliteaza formarea propriei istorii.

Metodologic, perspectiva sincrond, utilizatd in aceasta exegezd, ilustreaza, folosind strategiile
gandirii critice, descrierea contextului istoric si se analizeaza impactul asupra rascrucilor de mentalitati
care faciliteazi renasterea rezultatelor culturale in contemporaneitate. Intrucat scopul articolului nostru
ia in considerare diferite variabile, dar care sunt supuse invatarii unei limbi straine, metodele de lucru cu
elevii au fost adaptate celor doua concepte esentiale pe care ni le-am propus astfel: analiza textului
literar si competenta interculturald, cea din urma. fiind in plan secund dar nu mai putin important.
Astfel, cititorii, in special in acest caz, vorbitorii non-nativi, devin participanti activi la procesul de
lecturd, iar nevoia de imbunititire a competentelor lingvistice este o necesitate. In consecinti, abordarea
comunicativa care considera ca este abordarea de pionierat si eficientd in invatarea limbilor striine este
implementatd in mare masura in sdlile de limbi strdine pentru a preda nu numai abilitati lingvistice
precum citirea, scrierea, ascultarea si vorbirea, ci i domeniile lingvistice precum vocabularul,
gramatica, si pronuntie. Prin urmare, atunci cand inveti o limba straina, primul lucru de care va puteti
impiedica este fonetica limbii tintd, care in majoritatea cazurilor este diferiti de limba materna. In acest
caz, utilizarea analizei contrastive se dovedeste a fi utila si foarte eficienta.

Abordarea stiintifica explicd termenul de comunicare interculturalda sau comunicare
directd intre oameni de diferite culturi care apare in discursul social si implica mai mult decat

intelegerea normelor unui grup. Ea implicd acceptarea si toleranta diferentelor pentru a crea un
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dialog cultural si pentru a reproiecta nucleul principal al fiecdrei reprezentari sociale, politice si
culturale.

In concluzie, considerdim ca identitatea culturald, in ansamblu, in propria sa evolutie
istorica specificd, implica diverse niveluri de colaborare si Intelegere pentru a realiza o sinergie

adecvata.

Cultural identity represents the essence of the evolution and existence, and its traditions
and specificity facilitates the formation of its own history.

Methodologically, the synchronous perspective, used in this exegesis illustrates, using the
critical thinking strategies, the description of the historical context and it is analyzed the impact
regarding the crossroads of mentalities that facilitate the revival of cultural outcomes in
contemporaneity. Since the purpose of our article takes into consideration different variables, but
which are subjected to learning a foreign language, the work methods with students were adapted to
the two essential concepts that we have proposed as follow: literary text analysis and intercultural
competence, the latter being in the background but not less important. Thus, the readers, particularly
in this case, non-native speakers, become active participants in the reading process and the need for
language skills improvement is a must. As a consequence, the communicative approach that
considers being the pioneering and effective approach in language learning is implemented largely
in language classrooms to teach not only language skills such as reading, writing, listening and
speaking, but also language areas such as vocabulary, grammar, and pronunciation. Therefore,
when learning a foreign language, the first thing that you may stumble upon is the Phonetics of the
target language which in most of the cases is different from the mother tongue. In this case, the use
of the contrastive analysis proves to be helpful and highly efficient.

The scientific approach explains the term intercultural communication or direct
communication between people of different cultures that appears in the social discourse and
implicates more than the understanding of the norms of a group. It implies the acceptance and
tolerance of differences in order to create a cultural dialogue and to re-design the main core of
each social, political and cultural representation.

In conclusion, we believe that cultural identity, as a whole in its own specific historical
evolution, implicates various levels of collaboration and understanding in order to achieve an
appropriate synergy.

Cuvinte cheie: mostenire culturala, diversitate, gandire critici, comunicare culturala,
cooperare.

Key words: cultural heritage, diversity, critical thinking, cultural communication,

cooperation.
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DEZVOLTAREA GANDIRII CRITICE PRIN PREDAREA HERMENEUTICII TEXTULUI
LITERAR LA LIMBA STRAINA
DEVELOPING CRITICAL THINKING THROUGH TEACHING THE HERMENEUTICS
OF LITERARY TEXT IN A FOREIGN LANGUAGE

Ion Gutu

(Universitatea de Stat din Moldova)

Gandirea criticd se vrea o componenta majora a sistemului de competente-cheie destinat
formarii personalititii secolului al XXI-lea atit la nivel european, cit si national. In acest sens,
dezvoltarea gandirii critice, dar si a altor componente precum colaborarea, comunicarea,
creativitatea, rezolvarea de probleme, devine o prioritate educationalda chiar de la etapa
preuniversitara a formarii competentelor comunicative langajiere si interculturale la limba straina,
in deplina concordantd cu abordarile psiho/sociocentriste actuale si deschiderile spre auto/formarea
si auto/evaluarea personalitatii elevului. La etapa universitard, procesul dezvoltarii continue a
gandirii critice poate atinge apogeul in cadrul predarii hermeneuticii textului literar prin
interpretarea axiologica in baza de valori/nonvalori/pseudovalori/antivalori la nivel metatextual
(dimensiunea auctoriald/societald/lectoriald) si prin formarea unui HOMO EUROPAEUS capabil sa

evalueze si sa actioneze in mod critic, constructiv si creativ.

Critical thinking is intended to be a major component of the system of key competences
intended for the formation of the personality of the 21st century both at the European and national
level. In this sense, the development of critical thinking, but also of other components such as
collaboration, communication, creativity, problem solving, becomes an educational priority even
from the pre-university stage of the formation of linguistic and intercultural communicative
competences in a foreign language, in full accordance with the psychological approaches /current
sociocentrists and openings towards the self/training and self/evaluation of the student's personality.
At the university level, the process of continuous development of critical thinking can reach its peak
in the teaching of the hermeneutics of the literary text through the axiological interpretation based
on  values/non-values/pseudo-values/anti-values  at  the metatextual level (the
authorial/societal/lecturerial dimension) and through the formation of a capable HOMO

EUROPAEUS evaluate and act critically, constructively and creatively.

Cuvinte-cheie: competente-cheie, gandire critica, competente comunicative/interculturale,

interpretare axiologica, nivel metatextual, dimensiune auctoriala/societala/lectoriala.
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Key words: key skills, critical thinking, communicative/intercultural skills, axiological

interpretation, metatextual level, authorial/societal/lecturerial dimension.

GANDIREA CRITICA DREPT EXTENSIE A LECTURII CRITICE
CRITICAL THINKING AS AN EXTENSION OF CRITICAL READING

Cristina Ursu

(Universitatea de Stat din Moldova)

Articol elaborat in cadrul proiectului: Abordarea epistemologica a dezvoltarii personale si a
educatiei pentru societate: de la strategiile transdisciplinare la finalitatile pragmatice ale societatii
actuale din Republica Moldova. Prioritatea temei — Provocari societale — este inscrisa in Registrul

de stat al proiectelor din sfera stiintei si inovdrii cu cifrul 20.80009.1606.08 / ,,Program de Stat”
(2020-2023).

Lectura prefigureaza comunicarea dintre autor-text-cititor, articuleaza faptul-de-a-fi-laolalta-
cu-altul la nivelul intelegerii. O lectura criticd este o lecturd in care ,,dez-departdm” textul, cu alte
cuvinte, il apropiem, ne angajam intr-o relatie vie, deschisa cu semnificatiile iradiante ale structurii
sale. De aceea, lectura criticd vine sa sustind scopul lecturii, s interconecteze ideile dinspre interior,
sd valideze intelesurile Intr-un sistem armonios, care paseste dincolo de suprafata grafica; sa
formuleze Intrebari si, pe parcurs, sd raspunda la ele. Lectura e un fenomen in care textul se arata pe
sine insusi, asa cum e structurat prin lucruri-cuvinte prezente, anuntand, totodata, ceva care nu se
aratd la prima vedere. O lectura criticd vine tocmai sa reveleze ceva care nu se aratd in aratarea de
sine a textului.

Prin urmare, are drept finalitate examinarea criticd a textului si a temelor, ideilor sale
implicite/ explicite. Aceasta implicd diverse strategii, precum adresarea de intrebari despre intentia
autorului/ textului, structura si scopul textului, semnificatiile cuvintelor si expresiilor individuale,
»citirea printre randuri”, harta conceptuala, tehnica jurnalului, notite, relectura, parafrazarea,
contradictia de perspective ale receptarii, lentile critice etc. Lectura criticd presupune prezentarea
unui argument care evalueaza si analizeazd materialul citit. Rdméne sa argumentdm In ce masura

lectura si gandirea critica reprezintd temelia invatarii si a dezvoltarii personale.

Reading foreshadows the communication between author-text-reader, articulates the fact-of-
being-together-with-another at the level of understanding. A critical reading is a reading in which
we "distance™ the text, in other words, bring it closer, engage in a living, open relationship with the

radiating meanings of its structure. Therefore, critical reading comes to support the purpose of
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reading, to interconnect ideas from within, to validate meanings in a harmonious system that goes
beyond the graphic surface; formulate questions and, along the way, answer them. Reading is a
phenomenon in which the text shows itself, as it is structured by present word-things, announcing,
at the same time, something that is not shown at first sight. A critical reading comes precisely to
reveal something that is not shown in the self-display of the text.

Therefore, it aims to critically examine the text and its themes, implicit/explicit ideas. This
involves various strategies, such as asking questions about the intention of the author/text, the
structure and purpose of the text, the meanings of individual words and phrases, "reading between
the lines”, concept mapping, the journaling technique, notes, re-reading, paraphrasing, the
contradiction of reception perspectives, critical lenses etc. Critical reading involves presenting an
argument that evaluates and analyzes the material read. It remains to be argued to what extent

reading and critical thinking are the foundation of learning and personal development.

Cuvinte cheie: lectura critica, gandire critica, strategii de lectura, dezvoltare personala.

Key words: critical reading, critical thinking, reading strategies, personal development.

ESENTA ACTIVITATII TEATRALE iN CONTEXT PSIHO-PEDAGOGIC
THE ESSENCE OF THEATRICAL ACTIVITY IN A PSYCHO-PEDAGOGICAL
CONTEXT

Angela Bejan

(Universitatea ,,Alecu Russo” Balti)

In Tnvatamantul primar aportul invatarii experientiale este esential. Achizitionarea cunostintelor

are loc prin actiune, nefiind un proces pasiv. Acest aspect devine mai mult decat un privilegiu. Elevii

experimentand avanseaza in dezvoltarea cognitivd. Actionand, ei trdiesc experienta pe care mai apoi o

integreaza in structurile existente prin procesele de asimilare si de acomodare. In acest context, sarcina

pedagogului constd in a alege si a structura experientele cele mai potrivite pentru fiecare situatie de

invatare.

Teatrul s-a dovedit a fi una dintre metodele eficiente de invatare experientiald. Prin jocurile

teatrale, elevii dobandesc cunostinte, dezvoltd abilitati de comunicare si relationare, dar si abordeaza

problemele cu care se confrunta. Teatrul, prin atributica sa, 1i pregateste pe elevi sa se dezvolte si sa-si

imbunatateasca dictia, vorbirea, empatia. Astfel, teatrul in scoala ii ajuta pe elevi sa-si dezvolte

increderea 1n potentialul lor de invatare si reprezintd un catalizator pentru a-i forma si a le stimula

personalitatea intelectuald si emotionala.
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In primary education the contribution of experiential learning is essential. The knowledge
acquisition takes place through action and is not a passive process. This aspect becomes more than a
privilege. Students advance in cognitive development by experimenting. By acting, they live the
experience which they then integrate into existing structures through the processes of assimilation
and accommodation. In this context, the task of the teacher is to choose and structure the most
appropriate experiences for each learning situation.

Theatre has proven to be one of the effective methods of experiential learning. Through
theatrical games, students gain knowledge, develop communication and interpersonal skills, and
tackle the problems they face. Theatre, through its attributes, prepares students to develop and
improve their diction, speech, empathy. Thus, theatre in schools helps students develop confidence
in their learning potential and is a catalyst for shaping and stimulating their intellectual and

emotional personalities.

Cuvinte cheie: dezvoltare cognitiva, invatare experientiald, teatru, jocuri teatrale.

Keywords: cognitive development, experiential learning, theatre, theatre games.

ARHETIPUL COPILULUI-ELEV: PROFIL REAL SI FICTIONAL
THE CHILD-STUDENT ARCHETYPE: REAL AND FICTIONAL PROFILE

Viorica Popa

(Universitatea ,,Alecu Russo” Balti)

Lucrarea prezinta particularititile de varsta ale elevilor preadolescenti, pentru care s-a optat
decongestionarea curriculara, recomandarea de texte literare considerate valorificatoare, continuturi
menite sd pregateasca elevul pentru ziua de maine etc. Descoperim arhetipuri de copii-elevi ce isi
tes imperceptibil viata: intre joc si problema, intre bucurie si durere; influentand modul in care ar
trebui noi, profesorii, sd privim fiecare aspect al vietii. Exemplele simbolice de personaje din
Kinderland de Liliana Corobca si Ghiozdanul zburator de Nicolae Popa deschid posibilitatea
analizei arhetipurilor/profilurilor de copii/elevi, prin aceasta creand modalitati sa-i intelegem/ sa-si

inteleagd sinele.

The paper presents the age characteristics of pre-adolescent students, for whom it was decided
to decongest the curriculum, to recommend valued literary texts as well as content designed to

prepare students for tomorrow. We discover archetypes of students imperceptibly weaving their
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lives: between game and problem, between joy and pain; influencing the way we, teachers, should
look at every aspect of life. The symbolic examples of characters in Liliana Corobca's Kinderland
and Nicolae Popa's The Flying Schoolbag open up the possibility of analyzing the
archetypes/profiles of children/students, thereby creating ways for us to understand them and for

them to understand themselves.

Cuvinte cheie: arhetip, copil, elev, scoala, particularitatile de varsta, opera literara, personaj.

Key words: archetype, child, student, school, age characteristics, literary work, character.
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SECTIUNEA / SECTION
AUTORITATE EPISTEMICA SI GANDIRE INDEPENDENTA / EPISTEMIC
AUTHORITY AND INDEPENDENT THOUGHT

STRUCTURILE RATIONALE iN DISCURSUL PUBLICITAR
RATIONAL STRUCTURES IN ADVERTISING DISCOURSE

Anca Georgiana Madaras

(Universitatea ,,Alexandru Ioan Cuza” lasi)

Individuals, in the different social roles they assume, try to support or combat various ideas
and thus offer different arguments and reasoning in different types of discourses. But why does
every individual, even in everyday activities, try to argue? The social actor uses arguments in an
unstoppable attempt to seduce, persuade or convince the other about his own ideas, beliefs or
preferences. Argumentation gives us the opportunity and the means to meditate on an idea, to
support or fight an idea, to adopt or reject the perspectives of others, and to come to terms with each
other.

From everything that an advertising specialist knows, depending on several important
variables, he has to choose that information, those ideas that have the greatest power to persuade
consumers. Moreover, after giving up useless ideas and choosing the strongest arguments, the
advertiser must pay maximum attention to the rational order of discursive construction. The
specialist will be tasked with ordering the arguments in the most useful way according to their
persuasive force. All the elements of a whole that are in a perfect fit attract our attention, delight our
senses, and temper our critical intentions. | believe that a harmonious advertising discourse can
differentiate a brand from competitors, can make it memorable and can persuade consumers.

At the same time, the order in which the arguments are presented in the advertising discourse
is essential for building the verisimilitude, because the main purpose of the advertising discourse is
not the truth, but the consumer's persuasion whose appearance must at least gives the impression
that the situation is real. Verisimilitude is created by using argumentative structures that at first
glance seem correct, authentic, valid, but a closer analysis can be seen that it falls under falacies.
The advertising enthymemes (rhetorical syllogism / elliptical syllogism) are characterized by logical
appearance and, thus, are differentiated from the authentic syllogism. In order to understand the
message, the recipient of the advertising enthymema is often put in the situation of making even
more deductive effort. In order to notice the differences between the logical appearance and the

authentic syllogism, we must pay attention to the form of this argumentative structure because, for
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example, in the case of an elliptical syllogism, either one of the premises or the conclusion may be
missing, we can identify the error of reasoning.

Along with enthymemes, advertising discourses abound in descriptive procedures (arguing by
describing) and the use of narrative (arguing by storytelling) in an attempt to seduce or persuade
potential consumers. Through description and / or story, the advertising specialist can build a new
universe around the product or service, a universe full of symbols, meanings and desires, a universe
that has the power to capture the attention of the potential buyer and direct it to understand the
message in a certain way that can cause the individual to adopt the buying behavior targeted by the
advertiser. The advertising practice is framed in the field of utility, being considered an everyday,
practical art. Through descriptive procedures and storytelling, the advertising specialist increases
his chances of being successful in arguing and achieving his ultimate goal in relation to potential

consumers.

Cuvinte cheie: discurs publicitar, argumentare, verosimilitate, persuasiune, comunicare
aplicata.
Key words: advertising discourse, argumentation, verisimilitude, persuasion, applied

communication.

GANDIREA CRITICA CA INSTRUMENT NECESAR iN JUDECAREA SI DISTINCTIA
FENOMENULUI DE FAKE NEWS
CRITICAL THINKING AS A NECESSARY TOOL IN JUDGING AND DISTINGUISHING
THE FAKE NEWS PHENOMENON

Roberto Stefan Stan

(Universitatea ,,Alexandru Ioan Cuza” lasi)

Eseul va contine o incercare de definire a ceea ce Tnseamna gandirea criticd, dar evitand orice
fel de definitie fixa, dat fiind faptul cd Inglobeaza o suma de factori si conditii, astfel ca o definitie
frustd nu ar face decat sa ii nege esenta, si anume, aceea de gandire liberd. De asemenea, eseul va
contine si modul in care gandirea critica 1si gaseste utilitatea practica acum, poate mai mult ca
niciodata, avand in vedere torentul de informatii si stiri cu care suntem asaltati.

Intentia acestui eseu este de a prezenta un mod mai putin ignorant si distructiv de raportare la

informatiile din media si nu numai.

The essay will contain an attempt to define what critical thinking means, but avoiding any kind of
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fixed definition, given the fact that it encompasses a number of factors and conditions, so that a
poor definition would only deny its essence, namely, the free thinking. The essay will also contain
how critical thinking finds its practical utility now, perhaps more than ever, given the torrent of
information and news we are bombarded with.

The intention of this essay is to present a less ignorant and destructive way to relate to the

informations from the media and beyond.

Cuvinte cheie: indoiala, pesimism, absurd, educatie, alarmism.

Key words: doubt, pessimism, absurdity, education, alarmism.

ESTE AUTORUL UN GANDITOR CRITIC?
IS THE AUTHOR A CRITICAL THINKER?

Irina Symons
(University of Kansas, USA)

Michel Foucault este unul dintre filosofii care se pozitioneaza critic fatd de conceptul de
autor. Potrivit lui Foucault, acest concept este problematic deoarece asuma posibilitatea unei
cunoasteri perfecte si ultime. Cu alte cuvinte, conceptul de autor ascunde un optimism nejustificat
in legatura cu capacitdtile umane rationale si de reflectie de sine. Aceasta lucrare exploreaza
legdtura dintre asumptiile privind rationalitatea umana si posibilitatea de gindire critica. Ipoteza
mea este ca, cu cat Imbratisam un concept mai puternic de autor, cu atat scade tendinta noastrd de

gandire critica.

Michel Foucault is critical with respect to the concept ‘author.” According to him, this is a
problematic concept as long as it assumes the possibility of perfect and final knowledge. In other
words, the concept ‘author’ expresses an overly optimistic attitude concerning human rational and
self-reflective capacities. My hypothesis is that the stronger an ‘author’ concept one embraces, the

lower their tendency towards critical thinking.

Cuvinte cheie: Michel Foucault, conceptul de autor, reflectie de sine, rationalitatea umana,
posibilitatea de gandire critica.
Key words: Michel Foucault, the concept of the author, self-reflection, human rationality, the

possibility of critical thinking.
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VALORIFICAREA OPTIMA A SURSELOR DE INFORMARE iN SCRIEREA
ACADEMICA DIN STIINTELE COMUNICARII
THE OPTIMUM VALUATION OF INFORMATION SOURCES IN ACADEMIC
WRITING IN COMMUNICATION SCIENCES

loana Grancea

(Universitatea ,,Alexandru loan Cuza” lasi)

Lucrarea are in atentie situdrile studentilor in raport cu sursele de informare pe care le
utilizeaza 1n scrierea academica din Stiintele Comunicarii. Pe baza a 112 de interviuri realizate in
perioada 2021-2022 (interviuri individuale sau focus-grupuri) cu studenti inscrisi in domeniul
Stiintelor Comunicarii din lasi, Cluj si Bucuresti, am descoperit trei categorii de relationari posibile
cu sursele de informare. Prima, si cea mai frecvent invocata, trateaza sursele strict ca autoritati, iar
cuvintele lor sunt considerate a fi un temei suficient pentru convingerile pe care studentii le exprima
pe parcursul lucrdrii. Acest prim tip de relatie implicd recunoasterea superioritatii epistemice a
sursei in raport cu nivelul la care se gaseste studentul. O a doua categorie este abordata intr-un
orizont al egalitdtii epistemice: studentii pot completa, nuanta sau contrazice anumite afirmatii
facute de autorii citati, bazandu-se pe propriile experiente In domeniul despre care scrie (sau
vorbeste) autorul respectiv. A treia categorie de surse devine pentru studenti obiect al analizei
critice, care presupune asumarea unei superioritdti epistemice. Voi argumenta necesitatea tuturor
celor trei categorii de surse pentru dezvoltarea gandirii critice a studentilor. De asemenea, voi
sublinia citeva disfunctii care se pot insinua in fiecare dintre cele trei cazuri. In sfarsit, voi
identifica principalele cdi de optimizare a procesului de relationare cu sursele, printr-o mai buna
cunoastere a limitelor epistemice pe care le are fiecare punct de vedere exprimat in stiintele

comunicdrii, limite accentuate de specificul acestui domeniu.

The paper takes into account the students' situations in relation to the sources of information
they use in academic writing in Communication Sciences. Based on 112 interviews conducted
during 2021-2022 (individual interviews or focus groups) with students enrolled in the field of
Communication Sciences in lasi, Cluj and Bucharest, we discovered three categories of possible
relationships with information sources. The first, and the most frequently invoked, treats the sources
strictly as authorities, and their words are considered to be a sufficient basis for the beliefs that the
students express during the work. This first type of relationship involves the recognition of the
epistemic superiority of the source in relation to the level at which the student is. A second category

is approached in a horizon of epistemic equality: students can complete, nuance or contradict
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certain statements made by the quoted authors, based on their own experiences in the field about
which the respective author writes (or speaks). The third category of sources becomes for students
the object of critical analysis, which assumes the assumption of an epistemic superiority. | will
argue the necessity of all three categories of sources for the development of students' critical
thinking. I will also point out some dysfunctions that can be insinuated in each of the three cases.
Finally, 1 will identify the main ways to optimize the process of relating to the sources, through a
better knowledge of the epistemic limits that each point of view expressed in the communication

sciences has, limits accentuated by the specifics of this field.

Cuvinte cheie: studentul ca agent epistemic, superioritate epistemica, egalitate epistemica,
inferioritate epistemica, gandire critica n Stiintele Comunicarii.
Key words: the student as an epistemic agent, epistemic superiority, epistemic equality,

epistemic inferiority, critical thinking in Communication Sciences.

PREJUDECATILE COGNITIVE CA O AMENINTARE PENTRU GANDIREA CRITICA -
UN STUDIU DE CAZ DE RETORICA PRO-BREXIT
COGNITIVE BIASES AS A THREAT TO CRITICAL THINKING
— A CASE STUDY OF PRO-BREXIT RHETORIC

Zuzanna Ptaszynska

(Universitatea din Varsovia, Polonia)

Gandirea criticd este interpretarea si evaluarea a ceea ce observam si a mesajelor, a
informatiilor si argumentelor oferite noud. Prejudecdtile cognitive sunt amenintari la adresa gandirii
critice, iar grupurile de advocacy folosesc tendintele psihologice ale indivizilor si ale maselor pentru
a percepe realitatea Intr-un mod irational. Aceastd prezentare abordeazd problema prejudecatilor
cognitive in modelarea atitudinilor pro-Brexit inaintea referendumului privind retragerea Regatului
Unit din Uniunea Europeana in 2016. Pe masura ce procesul Brexit a continuat, multi britanici au
cerut ca referendumul sa fie repetat, argumentand cd au fost indusi in eroare In formarea atitudinilor
lor privind retragerea.

Autorul intreabd ce partiniri cognitive in randul alegatorilor au fost cele mai vizibile in
abordare Brexitul-ui si procesul lor de luare a deciziilor. In prima parte a prezentirii, autorul
caracterizeazi o prejudecatd cognitiva si puterea ei cauzali. In a doua parte, ea subliniaza contextul
referendumului pentru Brexit. A treia parte este o analiza a retoricii pro-Brexit asupra prejudecatilor

cognitive observate care influenteaza atitudinile fata de retragere.
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Autorul noteaza ca categoriile de stiri false si dezinformare nu epuizeaza fenomenul discutat,
iar deciziile luate de o multime de cetateni britanici au fost influentate in principal prin: partinire de
confirmare, partinire negativa, epistemologie tribald, cascadd de disponibilitate si efectul
Semmelweis. In prezentare, autorul a folosit metoda studiului de caz si analiza discursului inteles ca

o analiza a continutului, a contextului formarii acestuia si a raspunsului social la ea.

Critical thinking is the interpretation and evaluation of what we observe and of the messages,
information, and arguments provided to us. Cognitive biases are threats to critical thinking, and
advocacy groups use the psychological tendencies of individuals and masses to perceive reality in
an irrational way. This presentation addresses the issue of cognitive biases in shaping pro-Brexit
attitudes before the referendum on the withdrawal of the United Kingdom from the European Union
in 2016. As the Brexit process proceeded, many Brits demanded that the referendum be repeated,
arguing that they had been misled in shaping their attitudes towards the withdrawal. The author asks
what cognitive biases among voters were most visible in approaching Brexit and their decision-
making process. In the first part of the presentation, the author characterizes a cognitive bias and its
causative power. In the second part, she outlines the context of the Brexit referendum. The third
part is an analysis of the pro-Brexit rhetoric based on the observed cognitive biases influencing
attitudes towards the withdrawal.

The author notes that categories of fake news and disinformation do not exhaust the discussed
phenomenon, and the decisions made by a lot of British citizens were influenced mostly by:
confirmation bias, negativity bias, tribal epistemology, availability cascade, and the Semmelweis
effect. In the presentation, the author used the case study method and discourse analysis understood
as an analysis of the content, the context of its formation, and the social response to it.

Cuvinte cheie: gandire critica, partiniri cognitive, Brexit, Regatul Unit.

Key words: critical thinking, cognitive biases, Brexit, United Kingdom.
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DISCURSUL PUBLICITATII iN POSTMODERNISM: JEAN BAUDRILLARD

ADEVRTISING DISCOURSE IN POSTMODERNISM: JEAN BAUDRILLARD

Nutu Butnariu

(Universitatea ,,Stefan cel Mare” din Suceava)

Mediul ultraconcurential nu lasd loc pe piatd produselor lipsite de reclama. Nimeni nu este
aproape niciodata singur. Reclamele ni se adreseaza din diferite unghiuri si sub diferite forme. Intr-
un fel sau altul devenim subiecti si de multe ori suntem supusi unor discursuri si vrand-nevrand,
constienti sau nu, ludm parte la ele. Acest lucru presupune un raspuns care trebuie sa vina din partea
noastrd. Pentru cd nu putem trece nepasatori pe langa acest fenomen, pentru cd tradim intr-un
imperiu al produselor, marfurilor si brandurilor aflate sub egida publicitatii si pentru ca suntem parti
sau actori ai acestei societati ne propunem sd aprofunddm domeniul publicitatii, s il supunem
viziunilor filosofice cu scopul clarificarii si delimitarii unui cadru al acestui domeniu. Vom incerca
sd redam viziunea autorului Jean Baudrillard in ceea ce priveste cele mentionate mai sus dar, si a

altor catorva autori care combat spusele autorului.

The ultra-competitive environment leaves no room in the market for products without
adevertising. Almost no one is truly ever completely alone. Comercials come to us from different
angles and different forms. In one way or another we become subjects and often we hear discourses
and willingly or unwillingly, consciously or not, we become part of it. This requires a response that
must come from us because we can not ignore this phenomenom, because we live in an empire of
products, goods and brands under the auspicies of advertising and because we are part or actors of
this society, we propose to deepen the field of advertising, to subject it to philosophical vision with
the purpose of clarifying and delimiting a framework of this field. We will try to reproduce the
vision of the author Jean Baudrillard regarding the above mentioned but also of other authors who

fight the author s words.
Cuvinte cheie: publicitate, discurs, reclama, societate, brand, marfa.

Key words: advertising, discourse, commercial, society, brand, goods.
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SECTIUNEA / SECTION
CREATIVITATE S| DEZVOLTAREA ABILITATILOR CRITICE / CREATIVITY AND
THE DEVELOPMENT OF CRITICAL SKILLS

EDUCATIA GANDIRII CRITICE CA BAZA A DEZVOLTARII DURABILE BAZATE PE
STIINTA DESCHISA
CRITICAL THINKING EDUCATION AS BASIS OF OPEN SCIENCE BASED
SUSTAINABLE DEVELOPMENT

Nelly Turcan
(Universitatea de Stat din Moldova)

Secolul al 21-lea solicita resurse umane competente si de inalta calitate. Problema dezvoltarii
gandirii critice devine importanta 1n politicile educationale internationale si nationale ca mijloc de
promovare a cetateniei active si, la randul sau, a dezvoltarii durabile.

Gandirea critica este una dintre cele mai dificile competente pentru formarea profesionala, dar
totusi ea este una dintre competentele cheie ale educatiei pentru dezvoltare durabild. Desi sunt
relativ putine cercetari privind relatia dintre abordarile didactice si competentele de durabilitate,
este cert cd modalitatile alternative de invatare, cum ar fi invatarea bazata pe proiecte, activitatea si
cercetarea multidisciplinara si interdisciplinard, sunt mai eficiente in dobandirea acestei competente.
Astfel de alternative sunt oferite de practicile Stiintei Deschise.

Toate elementele Stiinter Deschise, inclusiv acces deschis la publicatii si date, colaborarea si
comunicare deschisa, evaluare deschisa, resurse educationale deschise s.a. sunt extensii ale modului
traditional de a obtine deschiderea in stiintd si educatie, care minimizeaza inegalitdtile, inclusiv In
ceea ce priveste accesul la stiintd, oferind sanse egale, de exemplu pentru acces la rezultatele
cercetdrilor, colaborare si includerea unor parti mai mari ale societatii in stiintd. Acest lucru
faciliteazd introducerea de noi intrebdri de cercetare, promovand astfel gandirea critica, precum si
expertiza stiintifica in societate.

Intrucat cercetarea este o parte esentiali a invatimantului superior, instrumentele Stiintei
Deschise isi propune sa ajute sa echipeze studentii din invatdmantul superior cu abilitatile de Stiinta

Deschisa de care au nevoie pentru a naviga in mediul de cercetare modern al erei digitale.

The 21st century demands competent and high-quality human resources. The issue of
developing critical thinking is becoming important in international and national educational policies

as a means of promoting active citizenship and, in turn, sustainable development.
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Critical thinking is one of the most difficult skills to acquire, yet it is one of the key skills of
education for sustainable development. Although there is relatively little research on the
relationship between teaching approaches and sustainability competences, it is certain that
alternative ways of learning, such as project-based learning, multidisciplinary and interdisciplinary
activity and research, are more effective in acquiring this competence. Such alternatives are offered
by Open Science practices.

All elements of Open Science, including open access to publications and data, open
collaboration and communication, open assessment, open educational resources, etc. are extensions
of the traditional way of achieving openness in science and education, which minimizes
inequalities, including in access to science, by providing equal opportunities, for example for access
to research results, collaboration and the inclusion of larger parts of society in science. This
facilitates the introduction of new research questions, thereby promoting critical thinking as well as
scientific expertise in society.

As research is an essential part of higher education, the Open Science tools aim to help equip
higher education students with the Open Science skills they need to navigate the modern research

environment of the digital age.

Cuvinte cheie: educatia gandirii critice, dezvoltare durabila, stiintd deschisda, competente
pentru practicile stiintei deschise.
Key words: critical thinking education, sustainable development, open science, competencies

for open science practices.

PROCESUL GANDIRII CRITICE SI PRINCIPALELE SALE CARACTERISTICI N
VIZIUNEA LUI MATTHEW LIPMAN

THE PROCESS OF CRITICAL THINKING AND ITS MAIN CHARACTERISTICS IN
THE VIEW OF MATTHEW LIPMAN

Marin Balan

(Universitatea din Bucuresti)

Articol elaborat in cadrul proiectului: Abordarea epistemologica a dezvoltarii personale si a
educatiei pentru societate: de la strategiile transdisciplinare la finalitatile pragmatice ale societatii
actuale din Republica Moldova. Prioritatea temei — Provocari societale — este inscrisa in Registrul

de stat al proiectelor din sfera stiintei si inovarii cu cifrul 20.80009.1606.08 / ,,Program de Stat”

(2020-2023).
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Gandirea criticd este un concept la moda in politicd, in culturd, in educatie, cu multe
intelesuri: abilitati, practici sau comportamente critice care pot fi adoptate sau dezvoltate.
Mijloacele pedagogice de care dispunem pentru a dezvolta gandirea critica sunt variate si depind
atat de contextul disciplinar in care lucram, cat si de propria noastra conceptie despre gandirea
critica. In viziunea lui Matthew Lipman, gandirea critic este acea gandire abila si responsabila care
faciliteazd o buna judecatd deoarece: (1) se bazeaza pe criterii; (2) se autocorecteaza; (3) este
sensibild la context. Institutia scolara este nvestitd cu mai multe misiuni. Dar care ar trebui sa fie
prioritatea scolii? Desigur, doar memorarea informatiilor nu este suficientd si nici practicarea
izolatd a unei serii de abilitdti. Dincolo si prin insusirea continutului disciplinar, formarea gandirii
ramane esentiald. Devine esential ca scoala sa pregiteasca tinerii sa se poata distanta de ceea ce
citesc sau vad pe web, in mass-media, dar si in invatarea scolara, si pentru a-i dota sa-si

construiasca o reprezentare criticd a situatiilor cu care se confrunta.

Critical thinking is a fashionable concept in politics, in culture, in education, with many
meanings: critical skills, practices or behaviors that can be adopted or developed. The pedagogical
means available to us to develop critical thinking are varied and depend both on the disciplinary
context in which we work and on our own conception of critical thinking. In Matthew Lipman's
view, critical thinking is that skillful and responsible thinking that facilitates good judgment
because: (1) it is based on criteria; (2) is self-correcting; (3) is context sensitive. The school
institution is endowed with several missions. But what should be the school's priority? Of course,
merely memorizing information is not enough, nor is practicing a series of skills in isolation.
Beyond and through the acquisition of disciplinary content, the formation of thinking remains
essential. It becomes essential that the school prepares young people to be able to distance
themselves from what they read or see on the web, in the media, but also in school learning, and to

equip them to build a critical representation of the situations they face.

Cuvinte cheie: gandire critica, invatare scolard, mijloace pedagogice, continut disciplinar,
Matthew Lipman.
Key words: critical thinking, school learning, pedagogical tools, disciplinary content,

Matthew Lipman.
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CREATIVITATEA UMANA, DE LA INTUITIA FILOZOFICA LA RATIONALITATEA
MATEMATICA - sensuri conceptual-metodologice -
HUMAN CREATIVITY, FROM PHILOSOPHICAL INTUITION TO MATHEMATICAL
RATIONALITY - conceptual-methodological meanings -

Simona Tudoran-Sherringham

(Universitatea ,,Alexandru loan Cuza” lasi, Halstead Prep School, Anglia)

Stimularea creativitatii umane, in general, a educatiei novatoare a tinerei generatii In proces
de formare, in special, reprezintd un imperativ care se confrunta in prezent cu impasurile unei
societdti aflatd deja — prin numeroase aspecte disfunctionale — intr-o criza globald. Ca atare, un
semnal de alarma generat de o conjuncturd internationald extrem de complicatd — marcatd de
pandemie, conflicte militar, dezastre ecologice etc. — se impune asociat cu afirmatia: ,,vom fi
creativi sau nu vom mai fi deloc”. Aceasta, cu atdt mai mult cu cat situatia unei astfel de semioze
,catastrofice” este fard precedent pentru cunostintele actuale ale omului sau pentru posibilitatea
solutionarii sale tehnologice, fiind o situatie care a generat — asa cum o numea Constantin Noica cu
decenii in urma — o ,,crizd a creativitatii”’, una dintre ,,bolile” majore ale spiritului contemporan. In
consecintd, tocmai aspiratiei de a gasi solutii pentru a depdsi un astfel de impas i se subordoneaza si
cercetarea de fata.

In acest context, realizarea unei strategii stimulativ-creative bazati pe o modelare semiologici
a conjunctiei dintre filosofie cu matematica reprezintd o atitudine inteleaptd, permitand elaborarea
unui instrument integrator de evaluare si stimulare a potentialului creativ uman. Cu alte cuvinte,
pentru a iesi din capcana ,.crizei creativitatii” sunt necesare si posibile solutiile unei ,,creativitdti a
crizei” — legate de Imbogatirea cunostintelor stiintifice din domeniul implicat (,,limbaj obiect”), pe
de o parte, de strategiile metodologice inedite (,,metalimbaj”), pe de alta parte —, solutii pe care

lucrarea de fatd 1si propune sa le configureze in principiu.

The stimulation of human creativity, in general, of the innovative education of the young
generation in the process of formation, in particular, represents an imperative that is currently facing
the impasses of a society already — due to numerous dysfunctional aspects — in a global crisis. As
such, an alarm signal generated by an extremely complicated international situation — marked by
pandemics, military conflicts, ecological disasters, etc. — is required associated with the statement:
"we will be creative or we will not be at all". This, all the more since the situation of such a
"catastrophic™ semiosis is unprecedented for the current knowledge of human being or for the

possibility of its technological solution, being a situation that generated — as Constantin Noica
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called it decades ago — a "crisis oOf creativity”, one of the major "diseases” of the contemporary
spirit. Consequently, the present research is subordinated precisely to the aspiration to find solutions
to overcome such an impasse.

In this context, the realization of a stimulating-creative strategy based on a semiological modeling
of the conjunction between philosophy and mathematics represents a wise attitude, allowing the
development of an integrative tool for evaluating and stimulating human creative potential. In other
words, in order to get out of the trap of the "crisis of creativity"”, the solutions of a "creativity of the
crisis" are necessary and possible — related to the enrichment of scientific knowledge in the field
involved (“object language™), on the one hand, to new methodological strategies ("metal language™), on

the other hand —, solutions that the present work aims to configure in principle.

Cuvinte cheie: criza, creativitate, filosofie si matematica, strategii semiotice.

Key words: crisis, creativity, philosophy and mathematics, semiotic strategies.

NECESITATEA DEZVOLTARII STRATEGIILOR DE GANDIRE CRITICA iN
SOCIETATEA ACTUALA
THE NEED TO DEVELOP CRITICAL THINKING STRATEGIES IN TODAY'S SOCIETY

Felicia Ceausu

(Institutul de Cercetari Economice si Sociale ,,Gheorghe Zane” lasi)

Educatia nu poate fi analizata in afara interactiunii complexe dintre individ si societate, deoarece
»daca eliminam factorul social din copil, ramanem doar cu o abstractie; daca elimindm factorul
individual din societate, ramanem doar cu o masa inerta si fara viatd” (J. Dewey, 1992, p.48).

Nu putem vorbi despre scoald fara a nu face referire la tipul de societate Tn care aceasta exista,
deoarece, pe de o parte, schimbarile din societate isi pun amprenta asupra mediului educational, iar
pe de alta parte, scoala este sau ar trebui sa fie principalul factor de sustinere §i promovare al
schimbarilor din societate. Cunoasterea conditiilor sociale, a culturii si civilizatiei actuale dar si a
tendintelor de evolutie, devine o necesitate pentru orice profesor/ educator/ formator care formeaza
cetatenii lumii de maine.

Critical thinking este unul dintre cele mai populare obiecte de invatamant in tarile de limba
engleza. Se invata la liceu, in loc de logica. Se invatd la colegiu, ca pregatire pentru a invdta sa
compui discursuri sau eseuri, sa scrii articole, sd dezbati o teza sau un caz. Exista cursuri de gandire

criticd pentru juristi si cursuri de gandire critica pentru poeti. Gandirea critica este adesea asociata
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cu filosofia, dar poate fi strict asociata cu logica informala. Cel care gindeste critic pune intrebari,
insa le pune pentru a decide ce este rezonabil sa creada.

Indiferent daca este vorba de noi insine sau de altcineva, a lua pozitie intr-o problema
inseamna a aserta sau a pretinde ceva. A gandi critic inseamna a supune unei evaluari rationale atat
respectiva asertiune sau pretentie, cat si temeiurile pe care se bazeazd aceasta. A gandi critic
presupune: - a proceda calm, rational, a nu ne lasa influentati de nici un fel de factori externi - a ne
baza, in principal, pe cunostinte referitoare la asertiune si la justificarea acesteia. In acest studiu voi

investiga importanta dezvoltarii gandirii critice 1n special la nivelul scolii.

Education cannot be analyzed outside of the complex interaction between the individual and
society, because "if we remove the social factor from the child, we are left with only an abstraction;
if we eliminate the individual factor from society, we are left with only an inert and lifeless mass."
(J. Dewey, 1992, p.48)

We cannot talk about school without referring to the type of society in which it exists, because, on
the one hand, changes in society leave their mark on the educational environment, and on the other
hand, school is or should be the main factor supporting and promoting changes in society. Knowing the
social conditions, the current culture and civilization, but also the trends of evolution, becomes a
necessity for any teacher/educator/trainer who trains the citizens of tomorrow's world.

Critical thinking is one of the most popular educational subjects in English-speaking
countries. It is taught in high school, instead of logic. It is learned in college, as preparation for
learning to compose speeches or essays, to write articles, to debate a thesis or a case. There are
critical thinking courses for lawyers and critical thinking courses for poets. Critical thinking is often
associated with philosophy, but it can be strictly associated with informal logic. The critical thinker
asks questions, but he asks them to decide what it is reasonable to believe.

Whether it's about ourselves or someone else, taking a stand on an issue means asserting or
claiming something. To think critically means to subject to a rational evaluation both the respective
assertion or claim, as well as the grounds on which it is based. To think critically requires: - to
proceed calmly, rationally, not to be influenced by any kind of external factors - to rely, mainly, on
knowledge related to the assertion and its justification. In this study | will investigate the

importance of developing critical thinking especially at school level.

Cuvinte cheie: mediu educational, gandire critica, scoald, schimbari din societate, evaluari
rationale.
Key words: educational environment, critical thinking, school, changes in society, rational

evaluations.
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CRITICA SI EDUCATIE. CAT DE CRITICA AR PUTEA FI GANDIREA CRITICA?
CRITICISM AND EDUCATION: HOW CRITICAL COULD BE THE CRITICAL
THINKING?

George Bondor

(Universitatea ,,Alexandru Ioan Cuza” Iasi)

Pornind de la ideea conform careia gandirea critica nu implica doar rationalitatea logica, ci si
alte capacitati precum imaginatia, intuitia si perspicacitatea (Kerry S. Walters), voi analiza tipurile
de critica efective In modelele educationale moderne si contemporane si influenta lor asupra
modurilor in care intelegem transmiterea culturii. Apoi voi tematiza anumite exagerari ale criticii,
intalnite n proiectele actuale ale educatiei, care 1si au originea in preferinta pentru hermeneutica
suspiciunii ca model privilegiat de cunoastere si voi indica avantajele unui model educational care

conecteaza critica si o rationalitate dialogica.

Starting from the idea that critical thinking involves not only the logical rationality, but also
other capacities such as imagination, intuition and perspicacity (Kerry S. Walters), | will analyze
the forms of criticism which are effective in modern and current models of education and | their
influence on the ways one understands the transmission of culture. Then | will consider some
exaggerations of criticism in current projects of education, due to the preference for the
hermeneutics of suspicion as the main model of knowledge and | will indicate the advantages of an

educational model which connect criticism with a dialogical rationality.

Cuvinte cheie: educatie, critica, gandire critica, hermeneutica, dialog.

Key words: education, criticism, critical thinking, hermeneutics, dialogue.

COMUNICAREA iN VREMURILE ACTUALE
COMMUNICATION IN TODAY'S TIMES

Eugenia Zaitev

(Universitatea ,,Alexandru Ioan Cuza” lasi)

Lumea actuala Incearca sa (se) adapteze (la) un mod nou de a exista datoritd ritmului alert si
al tehnologiilor, fapt ce duce la intrebarea: cum mai comunicam astdzi? Daca in trecut comunicarea

cu cineva era posibild prin intermediul scrisorilor in plicuri, prin telefoane cu fir, in secolul nostru
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tehnologia tot mai moderna contribuie la formarea unei comunicari virtuale prin diverse forme/
platforme. Datorita instabilitatilor actuale, se formeaza un dezechilibru intre principiile gandirii

clasice si a celei moderne, iar comunicarea in acest sens devine tot mai diversa.

Today's world is trying to (adapt) to a new way of being due to the fast pace and technologies,
which leads to the question: how do we communicate today? If in the past communication with
someone was possible through letters in envelopes, through wired phones, in our century the
increasingly modern technology contributes to the formation of a virtual communication through
various forms/platforms. Due to the current instabilities, an imbalance is formed between the
principles of classical and modern thought, and communication in this sense is becoming more and

more diverse.

Cuvinte cheie: tehnologie, dezvoltare personald, comunicarea astazi, interdisciplinar,
intercultural.
Key words: technology, personal development, communication today, interdisciplinary,

intercultural.

NECESITATEA DEZVOLTARII ABILITATILOR SOFT IN FORMAREA INITIALA A
OFITERILOR DE POLITIE
NECESSITY OF DEVELOPING SOFT SKILLS IN THE INITIAL FORMATION OF
POLICE OFFICERS

Angela Zelenschi
(Academia ,,Stefan cel Mare” a MAI)

Un obiectiv important al sistemului de invatamant superior este asigurarea cu cadre de Tnalta
calificare, capabile sa-si indeplineasca misiunile specifice domeniului profesional. Consolidarea
serviciilor de politie bazate pe respectarea drepturilor omului, profesionalismul ofiterilor de politie
si colaborarea eficace cu cetdtenii, necesitd un efort de motivare a studentilor de a-si dezvolta atat
competentele tehnice, de calificare in domeniul profesional — hard skills, cat si acalitatilor denumite
soft skills, ce contribuie la dezvoltarea personalitatii, sporirea eficacitatii activitatii si dezvoltarea
unor relatii interumane de colaborare la locul de munca. Modelul abilitatilor soft include gandirea
criticd, creativitatea, flexibilitatea, rezolvarea problemelor prin gdsirea si implementarea unor
solutii, asumarea responsabilitdtii, integritatea, leadershipul, comunicarea eficientd, gestionarea

constructiva a conflictelor, orientarea spre obtinerea de rezultate etc.
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Dezvoltarea abilitatilor soft a studentilor necesita crearea anumitor conditii de organizare a
procesului educational, in care cadrul didactic ar avea posibilitatea sa-si asume rolul de coach, iar
studentii ar beneficia de un anumit grad de libertate in realizarea lucrarilor la cursuri. in
desfasurarea activitatilor didactice este important sa se ofere posibilitatea studentilor sd-si poata
argumenta pozitia, sa reflecteze asupra unei experiente de invitare si sda proiecteze modele de
evaluare a procesului de interactiune in realizarea sarcinilor de grup. in conditiile actuale este
necesar de a dezvolta capacitatile studentilor de a actiona si de a aplica in practicd cunostintele

obtinute.

An important objective of the higher education system is to provide highly qualified staff
capable of fulfilling their specific professional tasks. Strengthening police services based on respect
for human rights, professionalism of police officers and effective cooperation with citizens, requires
an effort to motivate students to develop both technical skills, professional skills - hard skills, and
qualities called soft skills, which contribute to the development of personality, increase the
effectiveness of their activities and develop collaborative interpersonal relationships at work. The
soft skills model includes critical thinking, creativity, flexibility, problem solving by finding and
implementing solutions, taking responsibility, integrity, leadership, effective communication,
constructive conflict management, results orientation, etc.

The development of students' soft skills requires the setting up of certain conditions for the
organisation of the educational process, in which the teacher would be able to assume the role of
coach and students would have a certain degree of freedom in carrying out coursework. In carrying
out teaching activities, it is important to provide opportunities for students to be able to argue their
position, to reflect on a learning experience and to design evaluation models of the interaction
process in carrying out group tasks. In the current conditions, it is necessary to develop students'

abilities to act and apply in practice the acquired knowledge.

Cuvinte cheie: abilitati soft, formare, ofiter de politie, student.

Key words: soft skills, formation, police officer, student.
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ASPECTE EPISTEMOLOGICE PRIVIND DREPTUL LA EDUCATIE A COPIILOR iN
SITUATIE DE STRADA
EPISTEMOLOGICAL ASPECTS REGARDING THE RIGHT TO EDUCATION OF
CHILDREN IN A STREET SITUATION

Tatiana Margarint

(Universitatea de Stat din Moldova)

Articol elaborat in cadrul proiectului: Abordarea epistemologica a dezvoltarii personale si a
educatiei pentru societate: de la strategiile transdisciplinare la finalitatile pragmatice ale societatii
actuale din Republica Moldova. Prioritatea temei — Provocadri societale — este inscrisa in Registrul

de stat al proiectelor din sfera stiintei si inovarii cu cifrul 20.80009.1606.08 / ,,Program de Stat”
(2020-2023).

Cercetarea data isi propune o evaluare a gradului respectarii drepturilor copiilor in situatie de
stradd 1n scoli. Acestor copii li se incalcd dreptul la educatie de calitate de catre unele cadre
didactice, aceasta deoarece ei au ramas in urma cu insusirea materiei, nu dispun de rechizitele
necesare la ore, sunt din familii social-vulnerabile, resping prin igiena lor precara etc. Unele cadre
didactice eticheteaza, discrimineaza, ignora copiii din aceasta categorie.

Incilcarea dreptului la educatie in cadrul institutiilor de educatie este o ilegalitate grava care
necesitd a fi pedepsitd. Managerii institutiilor sunt responsabili de gestionarea cazurilor de
discriminare, etichetare, ignorare a copiilor in cadrul lectiilor. Sedintele cu profesorii ar trebui sa
reflecte si aceastda componentd — drepturile copiilor in situatie de risc si a copiilor in situatie de
stradd. Unele institutii de invatamant: gimnazii, licee se declard a fi prietenoase copilului si ar fi

extraordinar daca aceasta prietenie ar viza toti copiii fara de exceptie.

The given research proposes an evaluation of the degree of respect for the rights of street
children in schools. These children's right to quality education is violated by some teaching staff,
this is because they have fallen behind in mastering the subject, they do not have the necessary
supplies in class, because they are from socially vulnerable families, they are rejected by their poor
hygiene, etc. Some teachers label, discriminate, ignore children from this category.

Violation of the right to education in educational institutions is a serious illegality that needs
to be punished. Institution managers are responsible for handling cases of discrimination, labeling,
ignoring children in lessons. Meetings with teachers should also reflect this component — the rights

of children at risk and street children. Some educational institutions: gymnasiums, high schools
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declare themselves to be child-friendly, and it would be extraordinary if this friendliness targeted all

children without exception.

Cuvinte cheie: dreptul la educatie, copiii in situatie de strada, educatie, discriminare, scoli.

Key words: the right to education, street children, education, discrimination, schools.

GANDIREA CRITICA SI CREATIVA IN FUNDAMENTAREA COMPETENTELOR
PROFESIONALE
CRITICAL AND CREATIVE THINKING IN THE FOUNDATION OF PROFESSIONAL
COMPETENCES

Tatiana Dumitras

(Centrul de excelenta in medicina si farmacie ,,Raisa Pacalo” Chisinau)

Schimbarile actuale dicteaza necesitatea formarii la elevi a gandirii critice si creative care va
oferi rezultate optime atunci cand cei instruiti participa activ la procesul de invatare. Acest obiectiv
este posibil prin implicarea urmatoarelor elemente: claritate, acuratete, profunzime, insusire,
semnificatie, precizie si relevanta. Invitarea si gandirea critica sunt stimulate de crearea unor ocazii
pentru aplicarea cunostintelor noi la rezolvarea unor sarcini concrete. Formarea gandirii critice si
creative la elevi se realizeaza prin intermediul unor metode active (de exemplu, invatarea prin
descoperire, Invdtarea problematizatd, exersarea lucrului pe grupe sau in echipa in cadrul temelor
care permit cooperarea elevilor etc.), care pot contribui la formarea capacitatii de comunicare, de
manifestare a spiritului critic, tolerant, la exprimarea libera §i argumentatd a propriei opinii.
Unitatea de curs care 1i oferd neconditionat implicarea elevului in postura de partener al educatiei
este filosofia. Printre facilitatile obtinute se evidentiaza formarea constiintei filosofice individuale,
cunoasterea de sine ca preocupare permanentd a omului si a stiintelor (de ex. dacd anatomia si
fiziologia omului cerceteaza corpul uman, atunci cunoasterea filosofica a omului este
complementard cunoasterii stiintifice a fiintei umane, ea nu are in vedere trasaturi particulare ale
omului, ci incearca sa ofere o perspectiva de ansamblu asupra existentei acestuia, fiind o cunoastere
generala a lui. Finalitdtile vizate sunt respectarea si promovarea principiilor de baza ale eticii si
deontologiei medicale in cadrul activitatii profesionale a specialistului medical, comunicarea,
consilierea si sustinerea pacientilor in problemele relevante de sanatate si sociale, deasemenea

depasirea situatiilor de criza si conflict.
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Current changes dictate the need to train students in critical and creative thinking that will
provide optimal results when those trained actively participate in the learning process. This
objective is possible by involving the following elements: clarity, accuracy, depth, appropriation,
significance, precision and relevance. Learning and critical thinking are stimulated by creating
opportunities to apply new knowledge to solving concrete tasks. The formation of critical and
creative thinking in students is carried out through active methods (for example, learning through
discovery, problem-based learning, practicing working in groups or in teams within the framework
of tasks that allow students to cooperate, etc.), which can contribute to the formation of the ability
to communication, to show the critical, tolerant spirit, to the free and reasoned expression of one's
own opinion. The course unit that unconditionally involves the student in the role of partner in
education is philosophy. Among the facilities obtained are the formation of individual philosophical
consciousness, self-knowledge as a permanent concern of man and the sciences (e.g. if human
anatomy and physiology researches the human body, then the philosophical knowledge of man is
complementary to the scientific knowledge of the human being, it has no in view of particular
features of man, but tries to offer an overall perspective on his existence, being a general knowledge
of him. The intended purposes are the observance and promotion of the basic principles of medical
ethics and deontology within the professional activity of the medical specialist, communication,
advising and supporting patients in relevant health and social issues, also overcoming crisis and
conflict situations.

Cuvinte cheie: gandire critica si creativa, invatare, competente profesionale.

Key words: critical and creative thinking, learning, professional skills.
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SECTIUNEA / SECTION
DEZVOLTARE UMANA SI GANDIRE CRITICA / HUMAN DEVELOPMENT AND
CRITICAL THINKING

GANDIRE CRITICA SIPROTOTIP IN STUDIILE LITERARE COMPUTATIONALE:
SPRE UN PROTOTIP AL ROMANULUI DE CONSUM
CRITICAL THINKING AND PROTOTYPING IN COMPUTER LITERARY STUDIES:
TOWARD A PROTOTYPE OF THE POPULAR NOVEL

Roxana Patras

(Institutul de Cercetari Interdisciplinare, Universitatea ,,Al.I.Cuza”, lasi)

Pornind de la interogatia polemica a lui Allan Galley si Stan Ruecker (,,Why speculate when
we can prototype?”), ne propunem si exploram notiunea de ,,prototip” si recenta sa integrare in
discursul teoretic al studiilor literare computationale (Goodwin 2020, Underwood 2019, Galey
2010, Piper 2018, McGann 2010) si apoi sa prezentdm, drept studiu de caz in care sunt implicate
toate procesele gandirii criticii, un prototip al romanului de consum. Pentru cd naratiunea
fondatoare in digital humanities (DH) si in toate domeniile conexe (SLC) pare sa aiba legatura cu
dematerializarea si cu revenirea nostalgica la o paradigma esentialistd (Rieder and Rohle 2012,
Hayles 2012), notiunea de prototip este mentionata direct sau evocatd fie prin intermediul unor
metodologii (topic modelling, sentiment analysis, stilometrie etc), fie prin intermediul unei
terminologii conexe (schema, model, matrice, folksonomie, operationalizare, ontologie, digitalitate,
computationalitate, teorie productiva, esec productiv, algoritm, Invétare automatd, universalii etc.),
fie prin intermediul unor principii de analizd (explicatia, predictia). Ceea ce se observa este
preferinta cercetatorilor pentru modele predictive si, in contrapartidd, chestionarea si renuntarea
treptatd la modelele explicative de referinta. De pilda, desi are o istorie milenara, teoria genurilor a
fost suspusa unui examen riguros care a scos la iveala faptul ca vechile institutii nu sunt stabile si ca
logica internd a fenomenului generic raméne ceva ,,complex si necunoscut”, care necesitd o
modelare agnosticd, din afara: mai precis, pentru ca etichetarea generica sa fie si valida, ar fi
necesard gasirea unor functii care cartografiaza relatia dintre variabilele predictive si variabilele
efective. In acelasi fel am dorit si procedim si in cazul romanului de consum: incercam si aplicim
7 variabile predictive asupra unei baze de date formate din 637 de intrdri constituite de romane
romanesti publicate intre 1840 si 1920. Variabilele sunt: 1. Foileton (da/nu); 2. Receptare (peste/

sub 5 comentarii critice); 3. Interval (peste/ sub 10 ani editiile republicate); 4. Dimensiune (Peste/
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sub 250p sau 65 foiletoane); 5. Corp litera (mare/ mic/ invalid - raportat la 250 cuvinte per pagina);
6. llustratii (da/ nu/ invalid); 7. Paratext (navigational/ interpretative/ commercial/ titlu/subtitle/ fara
paratext); 8. Etichetd generica (haiducesc/ senzational/ sentimental/ istoric/ mistere/ criminal). in
prezentarea noastra vom evidentia discutiile din jurul acestor variabile si modul in care am selectat
intre 11 optiuni initiale. Acknowledgement: This work was supported by a grant of the
Romanian Ministry of Education and Research, CNCS-UEFISCDI, project number PN-I11-
P1-1.1-TE-2019-0127, within PNCDI I11.

Starting from Allan Galley and Stan Ruecker's polemical question ("Why speculate when we
can prototype?"), we propose to explore the notion of "prototype” and its recent integration into the
theoretical discourse of computational literary studies (Goodwin 2020, Underwood 2019, Galey
2010, Piper 2018, McGann 2010) and then present, as a case study involving all the processes of
critical thought, a prototype of the popular novel. Because the foundational narrative in digital
humanities (DH) and all related fields (CLS) seems to be related to dematerialization and the
nostalgic return to an essentialist paradigm (Rieder and Roéhle 2012, Hayles 2012), the notion of
prototype is either directly mentioned or evoked through methodologies (topic modelling, sentiment
analysis, stylometry, etc.) or through related terminology (schema, model, matrix, folksonomy,
operationalization, ontology, digitality, computationality, productive theory, productive failure,
algorithm, machine learning, universals, etc) or through a couple of analysis principles (explanation,
prediction). What can be noticed is the preference of researchers for predictive models and,
conversely, the questioning and gradual abandonment of explanatory reference models. For
example, despite its millennia-long history, genre theory has been subject to rigorous scrutiny
which has revealed that the old institutions are not stable and that the internal logic of the generic
phenomenon remains something "complex and unknown", requiring agnostic, outsider modelling:
more precisely, for generic labelling to be valid as well, it would be necessary to find functions that
map the relationship between predictive variables and response variables. In the same way we
wanted to proceed in the case of the popular novel: we try to apply 7 predictive variables on a
database of 637 entries consisting of Romanian novels published between 1840 and 1920. The
variables are: 1. Foileton (yes/no); 2. Reception (above/below 5 critical comments); 3. Interval
(over/under 10 years republished editions); 4. Size (over/under 250p or 65 leaflets); 5. Type size
(large/ small/ invalid - based on 250 words per page); 6. Illustrations (yes/ no/ invalid); 7. Paratext
(navigational/ interpretive/ commercial/ title/subtitle/ no paratext); 8. Generic label (haunting/
sensational/ sentimental/ historical/ mystery/ crime). In our presentation we will highlight the
discussions around these variables and how we selected them from 11 initial options.

Acknowledgement: This work was supported by a grant of the Romanian Ministry of
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Education and Research, CNCS-UEFISCDI, project number PN-I11-P1-1.1-TE-2019-0127,
within PNCDI I11.

Cuvinte cheie: ,,prototip”, procesele gandirii criticii, teoria genurilor, romanul de consum,
variabile predictive.
Key words: "prototype", critical thinking processes, genre theory, consumer novel, predictive

variables.

STATUTUL CONDUITEI (AUTO-)REFLEXIVE SI CRITICE iN REFERENTIALUL DE
COMPETENTE AL PROFESIEI DIDACTICE
THE STATUS OF (SELF-)REFLEXIVE AND CRITICAL BEHAVIOR IN THE
COMPETENCY REFERENCE OF THE TEACHING PROFESSION

Constantin Cucos

(Universitatea ,,Alexandru loan Cuza” lasi)

Competenta autoreflexiva, critica, in raport cu propria activitate educativd (inclusiv in
legaturda cu propria dezvoltare profesionald), este una dintre componentele ce aureoleaza
competenta profesionald a cadrelor didactice. Dincolo de competenta academica (stiintificd),
didactica, psiho-relationala, colaborativa, digitala, de gestionare a conflictelor etc., cea
autoreflexivd, ce se bazeaza pe experienta personald procesata si dorintd de perfectare, devine de
mare importantd pentru cd va conduce la autonomie, creativitate, eficienta, prestigiu. Profesorul
autentic trebuie sa isi supravegheze activitatea educativa, si-si dezvolte conduite metacognitive in
perspectiva ameliordrii propriului demers didactic. ,,Profesorul reflexiv”’ nu este o simpla figura de
stil, ci si semnul unei altitudini sau realizari profesionale, un punct de inflexiune ce demonstreaza
maturitate valorizatoare, dinamism didactic, creativitate, chiar curaj. in acelasi timp, acesta devine
responsabil de propria evolutie profesionald ce trebuie sa se inscrie in logica unei dezvoltari sau
revalorizari permanente. Unele contextualizari le vom face in raport cu experienta educationalad

online sau hibrid, din ultimii ani.

Self-reflexive, critical competence, in relation to one's own educational activity (including in
relation to one's own professional development), is one of the components that aureoles the
professional competence of teaching staff. Beyond the academic (scientific), didactic, psycho-
relational, collaborative, digital, conflict management, etc. competence, the self-reflective one,

which is based on processed personal experience and desire for perfection, becomes of great
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importance because it will lead to autonomy, creativity, efficiency, prestige. The authentic teacher
must supervise his educational activity, develop his metacognitive behaviors in the perspective of
improving his own teaching approach. The "reflective teacher" is not a simple figure of speech, but
also the sign of a professional altitude or achievement, a turning point that demonstrates valuing
maturity, didactic dynamism, creativity, even courage. At the same time, he becomes responsible
for his own professional development, which must be part of the logic of a permanent development
or revaluation. We will make some contextualizations in relation to the online or hybrid educational

experience of recent years.

Cuvinte cheie: competente didactice, competentd autoreflexiva, gandire critica, formarea
profesorilor, educatie digitala.
Key words: teaching skills, self-reflective competence, critical thinking, teacher training,

digital education.

PERSPECTIVA REPREZENTARILOR SOCIALE IN STUDIUL SCHIMBARILOR
ORGANIZATIONALE DIN INSTITUTIILE EDUCATIONALE
APPROACHING ORGANIZATIONAL CHANGES WITHIN EDUCATIONAL
INSTITUTIONS THROUGH THE PERSPECTIVE OF SOCIAL REPRESENTATIONS

Natalia Cojocaru

(Universitatea de Stat din Moldova)

Din punct de vedere psihosocial, orice schimbare organizationald necesitd analiza unor
aspecte legate de: perceptiile privind necesitarea unor asemenea schimbari (cum sunt percepute de
diferite categorii de beneficiari); rezistenta si gradul de pregatire pentru schimbare (experiente
anterioare, practici de succes, abilitdti ce necesita a fi dezvoltate etc.); perceptiile privind echitatea
si justitia social-organizationald s.a. Investigarea acestor aspecte este esentiald, deoarece, in fond,
nu doar schimbarea in sine conteazd (importanta si urgenta acesteia), ci si modul in care este
perceputd, acceptatd si asumatd de catre actorii implicati in acest proces. Totodatd, schimbarile
organizationale nu pot fi disociate de schimbarile societale in sens larg, acestea fiind in fond niste
raspunsuri si ajustari institutionale la aceste schimbari. Orice proces de schimbare societala, dar si
organizationali, demareazi prin analiza contextului in care schimbarea va fi implementati. In
termenii teoriei reprezentdrilor sociale, acest fapt ar Insemna investigarea reprezentarilor pe care
grupul sau grupurile le au cu referire la problematica schimbarii, acesta fiind de altfel si punctul de
plecare in strategia pe care trebuie sa o adopte agentii schimbarii. Respectiv, asa cum reprezentarile
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sociale ghideaza actiunile si conduitele umane, o asemenea abordare ne-ar permite sa identificam si
posibile raspunsuri atitudinale si comportamentale la schimbarea planificatd. In acest context, ne
propunem sa analizdim modul in care perspectiva reprezentdrilor sociale poate fi utilizatd in
implementarea cu succes a schimbdrilor strategice la nivel institutional, dar si rolul psihologului
scolar in acest sens.

*Nota: Lucrarea este elaboratd in cadrul proiectului ,,Bazele teoretice si metodologice ale
asigurdrii activitatii psihologice 1n sistemul de invataimant general din perspectiva abordarilor
societale contemporane” (cifrul proiectului 20.80009.1606.10, directia strategica ,,Patrimoniul

national si dezvoltarea societatii”).

From a psychosocial point of view, any organizational change requires the analysis of certain
aspects related to the perceptions regarding the need for such changes (as perceived by different
categories of beneficiaries); the resistance and degree of readiness for such changes (previous
experiences, successful practices, skills that need to be developed, etc.); the understanding of equity
and social-organizational justice, etc.

Investigating these aspects is essential because, in the end, it is not only the change itself that
matters (its importance and urgency), but also how it is perceived, accepted and assumed by the
actors involved in this process. At the same time, organizational changes cannot be disconnected
from societal changes in a broad sense, which are in fact institutional responses and adjustments to
these changes. Any process of societal transformation, as well as organizational, starts by analysing
the context in which the change will be implemented. In the terms of the theory of social
representations, this fact would mean investigating the representations that the group or groups have
with reference to the issue of change, which is also the starting point in the strategy that change
agents have to consider. Accordingly, as social representations guide human actions and
behaviours, such an approach would also allow us to identify possible attitudinal and behavioural
responses to the planned change. In this context, we propose to analyse how the perspective of
social representations can be used in the successful implementation of strategic changes at the

institutional level, but also the role of the school psychologist in this sense.

Cuvinte cheie: schimbari organizationale, reprezentari sociale, conduitd umana, schimbari
strategice, institutii organizationale.
Key words: organizational changes, social representations, human behavior, strategic

changes, organizational institutions.
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PERSPECTIVE FILOSOFICE ASUPRA METODEI PSIHANALIZEI FREUDIENE
PHILOSOPHICAL PERSPECTIVES ON THE METHOD OF FREUDIAN
PSYCHOANALYSIS

Marius Dumitrescu

(Universitatea ,,Alexandru Ioan Cuza” Iasi)

In aceasta lucrare ne propunem si indicim acele perspective filosofice ce se pot identifica in
ceea ce Freud anunta la o conferintd, tinuta la Clark University, Worcester in septembrie 1909 ca
fiind o noud metoda si pe care o numeste psihanaliza. Aceastd metoda, dupd cum ne spune autorul
acesteia, isi propune sa descifreze structurile inconstientului prin identificarea mecanismelor de
proiectie si transfer ale unui subiect.

Psihanaliza studiazd gradul de rezistenta al constiintei la aceste structuri inconstiente pe care
Freud le identifica in Supra-eu, ca element ce i se impune individului din partea societatii ca un
element ce se origineaza 1n exteriorul sau si 1n pulsiunile sinelui, legate strict de individ, de ceea ce
Freud numea ideea de ,,suflet liber”.

Vom arata ca pentru metoda psihanalizei devine prioritar rolul de mediator pe care il are Eul
sau constiinta in raportul dintre Supra-eu si universul pulsiunilor, respectiv dintre valorile pe care
societatea le acceptd la un moment dat si interesele vitale ale individului.

Consideram, in acest sens, cd rolul principal al psihanalizei este sa intervind mai ales atunci
cand, de reguld sub amenintarea vietii, aceastd calitate de mediator a Eului este grav perturbata
punand sub semnul intrebarii buna functionare a societatii si raportul acesteia cu indivizii care o

formeaza.

In this paper we aim to indicate those philosophical perspectives that can be identified in what
Freud announced at a conference, held at Clark University, Worcester, in September 1909, as a new
method that he called psychoanalysis. This method, as its author tells us, aims to decipher the
structures of the unconscious by identifying the projection and transfer mechanisms of a subject.

Psychoanalysis studies the degree of resistance of consciousness to these unconscious
structures that Freud identifies in the Super-ego, considered as an element that is imposed on the
individual by society as an element that originates in his exterior and in the drives of the self, which
are strictly related to individual, of what Freud called the idea of the "free soul".

We will show that, for the method of psychoanalysis, the role of mediator that the Ego or

consciousness has in the relationship between the Super-ego and the universe of drives, respectively
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between the values that society accepts at a given moment and the vital interests of the individual,
becomes a priority.

In this regard, we consider that the main role of psychoanalysis is to intervene especially
when, usually under the threat of life, this mediating quality of the Ego is seriously disturbed,
calling into question the proper functioning of society and its relationship with the individuals who

form it.

Cuvinte cheie: psihanaliza, constiinta, Supra-eu, pulsiune, societate.

Key words: psychoanalysis, consciousness, Superego, drive, society.

EMOTIILE SI ROLUL LOR IN DEZVOLTAREA PERSONALITATIIL PERSPECTIVE
MODERNE
EMOTIONS AND THEIR ROLE IN PERSONALITY DEVELOPMENT. MODERN
PERSPECTIVES

Marinela Rusu

(Academia Romana, Filiala Iasi)

Este general acceptata ideea ca emotia se refera la o serie de stari psihice ce includ experiente
subiective, conduite expresive (corporale, faciale etc.) cat si rdaspunsuri fiziologice periferice
(bataile inimii, respiratia etc.). De asemenea, existd o largd acceptare a ideii cd emotiile reprezintd 0
trasatura centrald in orice model psihologic al mintii umane. Dincolo de aceste elemente general
acceptate, orice altceva legat de emotie, poate fi subiect de dezbatere. Astfel, existd o pleiada de
abordari ale emotiei: unii autori vad emotiile ca fiind caracterizate de pattern-uri relativ coerente ale
unor raspunsuri subiective, expresive si fiziologice. Altii noteaza surprinzatoarea lipsa de cuplare
intre componentele raspunsului emotional, subliniind variatia ce exista in cadrul raspunsurilor
asociate cu o anume emotie. Totusi, sunt si autori care subliniazd ideea cd toate stdrile mentale
implica experiente subiective, conduite expresive si raspunsuri psihologice, sugerand totodata, ca
aceste trei elemente nu oferd cu adevarat o definitie unica a emotiilor per se. Abordari din curentul
controverselor actuale, includ si alte aspecte in studiul lor, cum ar fi: ce se considera a fi o emotie,
cine poate avea o emotie (copiii, animalele) si care ar fi cele mai bune metode de studiu al
emotiilor.

Vom analiza in lucrarea de fatd diferentele existente intre opiniile si accentele stiintifice,
reflectate in varietatea foarte mare a perspectivelor asupra emotiei. Pentru a organiza numeroasele

perspective (de multe ori contradictorii) asupra emotiei, am considerat util sd gasim o serie de
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elemente corelate, fundamentale care ne vor ajuta in decelarea acestor abordari. Teoriile respective

vor fi prezentate intr-o maniera grafica si sistematicd.

It is widely agreed that emotion refers to a collection of psychological states that include
subjective experience, expressive behavior (e.g., facial, bodily, verbal), and peripheral
physiological responses (e.g., heart rate, respiration). It is also widely agreed that emotions are a
central feature in any psychological model of the human mind. Beyond these two points of
agreement, however, almost everything else seems to be subject to debate. Some theorists view
emotions as being characterized by unique and relatively consistent patterns of subjective,
expressive, and physiological responses. Others note the surprisingly loose of coupling among
emotion response components, and highlight the variability in responses associated with any
particular emotion.

Still others emphasize the idea that all mental states involve subjective experience, expressive
behavior, and physiological responses and suggest that these three responses don’t really provide a
unique definition of emotion per se. Other points of view in the current controversy include also
other elements in their study: what counts as an emotion, who has emotions (infants, animals), and
what the best methods are for studying emotion.

Our paper presents these differences in opinion and scientific emphasis which are reflected in
the wide range of perspectives on emotion. To organize the myriad perspectives on emotion (often
contradictory), we find it useful to consider a series of interrelated elements, fundamentally, which
help us to separate all these approaches. These theories will be presented in a graphically and

systematically way.

Cuvinte cheie: emotie, perspective asupra emotiei, abordarea sistematica, autocontrol,
personalitate.
Key words: emotion, perspectives on emotion, the systematic approach, self-control,

personality.
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DEZVOLTAREA GANDIRII CRITICE iN MODELUL EDUCATIONAL AL LUI JOHN
DEWEY
THE DEVELOPMENT OF CRITICAL THINKING IN JOHN DEWEY'S MODEL OF
EDUCATION

Alexandru Lupusor

(Universitatea de Stat din Moldova)

Articol elaborat in cadrul proiectului: Abordarea epistemologica a dezvoltarii personale si a
educatiei pentru societate: de la strategiile transdisciplinare la finalitatile pragmatice ale societatii
actuale din Republica Moldova. Prioritatea temei — Provocadri societale — este inscrisa in Registrul

de stat al proiectelor din sfera stiintei si inovarii cu cifrul 20.80009.1606.08 / ,,Program de Stat”

(2020-2023).

Studiul isi propune sd urmareascd cum, in opinia filosofului si pedagogului John Dewey,
dezvoltarea gandirii critice speculative (pe care Dewey o numeste gandire reflexiva) este conceputa
ca parte integranti a educatiei. In acest scop, studiul va presupune trei pasi. Primul pas prezinti
conceptia deweyana despre cunoastere. Aici va fi descris modul in care Dewey concepe cunoasterea
ca fiind rezultatul unei examinari critice, efectuata prin gandire reflexiva, a viabilitatii unei ipoteze.
Pentru a vedea intreaga sferd a acestei teorii a cunoasterii privind dezvoltarea gandirii reflexive, se
face recurs, in special, la patru concepte: experientd, continuitate, crestere si cercetare. A doua etapa
a acestui studiu ne va permite sd exploram modul in care dezvoltarea gandirii reflexive devine
garantie a libertatii individuale. Una din tezele lui Dewey discutate aici e cea potrivit careia
cetitenia implica neapirat o viata reflexiva. In cele din urmai, studiul intentioneazi si abordeze trei
concepte cheie legate de educatie care, potrivit lui Dewey, influenteazd dezvoltarea gandirii
reflexive. In primul rind e vorba de conceptul de experientd din perspectiva educatiei cetitenesti.
Dar, de asemenea, va fi vorba de alte doud concepte centrale pe care Dewey le dezvolta in modelul
sdu de educatie: interesul si cresterea. Pe temeiul unei atare clarificari conceptuale, se va Incerca
elucidarea problemei educatiei pentru cetatenie, pe care, de altfel, Dewey nu o abordeaza in mod

direct.

The study aims to trace how, according to philosopher and educator John Dewey, the
development of speculative critical thinking (which Dewey calls reflexive thinking) is conceived as
an integral part of education. To this end, the study will assume three steps. The first step presents

the Deweyan conception of knowledge. Here it will be described how Dewey conceives the
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knowledge as the result of a critical examination, carried out through reflective thinking, of the
viability of a hypothesis. To see the full scope of this theory of knowledge regarding the
development of reflective thinking, four concepts are used in particular: experience, continuity,
growth and research. The second stage of this study will allow us to explore how the development
of reflective thinking becomes a guarantee of individual freedom. One of Dewey's theses discussed
here is that citizenship necessarily involves a reflective life. Finally, the study intends to address
three key concepts related to education that, according to Dewey, influence the development of
reflective thinking. First of all, it is about the concept of experience from the perspective of civic
education. But it will also be about two other central concepts that Dewey develops in his model of
education: interest and growth. On the basis of this conceptual clarification, the study will try to
elucidate the problem of citizenship education, which, by the way, Dewey does not address directly.

Cuvinte cheie: gandire critica, gandire reflexiva, libertate individuala, educatie pentru
cetatenie.

Key words: critical thinking, reflexive thinking, individual freedom, citizenship education.

SENTIMENTELE, iNTRE RATIONAL SI IRATIONAL: SCHOPENHAUER VS,
NIETZSCHE
FEELINGS, BETWEEN RATIONAL AND IRRATIONAL: SCHOPENHAUER VS.
NIETZSCHE

Ionut Raduica

(Universitatea din Craiova)

Interesul pentru studiul sentimentelor a crescut incepand cu secolul al XIX-lea. Schopenhauer
si Nietzsche sunt primii mari filosofi care dedica pagini intregi acestei teme, construind unele dintre
cele mai avansate teorii ale vremii, dar si doud perspective opuse. In aceasti lucrare intentionez sa
identific modul in care sentimentele sunt considerate ca separate de ratiune, dar rationale in esenta,
la Schopenhauer. Astfel voi analiza, atat sensul metodologic, cat si conceptual al sentimentelor,
urmadrind etapele: 1. relatia din subiectivitate si reprezentare; 2. raportul dintre intelect si principiul
cauzalitatii; 3. relatia dintre corp si sentimente; 4. raportul dintre emotii si corporalitate; 5.
convergenta dintre sentimente si vointa.

In a doua parte a lucrarii, analizez paradigma irationalistd a lui Nietzsche, observand natura

irationald a sentimentelor, dar foarte utila intelectului, de-a lungul Operei acestuia. Mai exact, voi
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urmari amprenta dionisiacului si apolinicului asupra sentimentelor, din primele scrieri, ajungand la

conceptul de vointa de putere, care influenteaza puternic aceasta temad, in lucrarile tarzii.

Interest in the study of feelings has grown since the 19th century. Schopenhauer and
Nietzsche are the first great philosophers to devote entire pages to this theme, building some of the
most advanced theories of the time, but also two opposing perspectives. In this paper | intend to
identify how feelings are considered as separate from reason, but essentially rational, in
Schopenhauer. Thus | will analyze both the methodological and conceptual meaning of feelings,
following the stages: 1. the relationship from subjectivity and representation; 2. the relationship
between the intellect and the principle of causality; 3. the relationship between the body and
feelings; 4. the relationship between emotions and corporeality; 5. the convergence of feelings and
will.

In the second part of the paper, | analyze Nietzsche's irrationalist paradigm, observing the
irrational nature of feelings, but very useful to the intellect, throughout his work. Specifically, I will
trace the Dionysian and Apollonian imprint on feelings, from the early writings, reaching the

concept of will to power, which strongly influences this theme, in the late works.

Cuvinte cheie: sentimente, rational, irational, corporalitate, vointa de putere.

Key words: feelings, rational, irrational, corporeality, will to power.

UNIVERSUL VALORIC - CARTEA DE VIZITA A UNEI PERSOANE
THE VALUE UNIVERSE - A PERSON'S BUSINESS CARD

Ala Cazacu

(Universitatea ,,Stefan cel Mare” din Suceava)

Cand ne punem prima data intrebarea cum putem defini fiinta drept categorie filosofica si
detinatoare de valori, trebuie sda mentiondm faptul cd problema omului ca creatie unicd a
Universului apartine problemelor filosofice ,,eterne”, intrucat orice traditie filosoficd se bazeaza pe
relatia dintre om si universul sdu valoric.

Omul in sine este o valoare suprema. Dar pentru a intelege bine acest lucru, trebuie sd
descifram notiunea de valoare. Valorile umane sunt principiile, convingerile si credintele interne pe
care oamenii le adoptd si le urmaresc in activitatile lor zilnice. Ele alcdtuiesc un set de masuri si
comportamente consecvente pe care oamenii aleg sa le urmeze si sd le aplice in practica. Zilnic

fiecare persoand este antrenatd in jocul social si in fata ei apare o lista de sarcini care trebuie
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indeplinite corect, asa cum cere legea convietuirii. Regulile jocului se schimba des, persoana trebuie
si se adapteze acestor schimbari. In acest caz, valorile pe care le detine sunt foarte importante.

Dar, ca oameni ai epocii moderne, e prea putin sa fim mostenitori si asimilatori de valori. Ne
mai lipseste ceva. Dar oare ce?... Omul modern trebuie sa fie si creator de valori. Dar ce ar
insemna creator de valori in viziunea fiecaruia? Din momentul in care fiecare valoare implica
obiecte si aprecieri, omul, ca subiect principal al acestor aprecieri, este inzestrat cu potentialul
necesar de a analiza si evalua, de a lua decizii cu privire la unele sau alte aspecte ale lumii. Valorile

sunt: Frumosul, Binele, Credinta, Adevarul, Dragostea, Creativitatea, Dorul.

When we first ask ourselves how we can define a creature as a philosophical and value-
bearing person, we must mention the fact that the human problem as a unique creation of the
Universe belongs to the "eternal” philosophical problems, since any philosophical tradition is based
on the relationship between human and values. Any person is a supreme value. But to understand
this well, we need to analyze the notion of value.

Human values are the principles, convictions and internal beliefs that people adopt and follow
in their daily activities. They make up a set of consistent measures and behaviors that people choose
to follow them and put them into practice. Every day each of us is trained in the social game and
before this a list of tasks must be met, as required by the law of coexistence. The rules of the game
often change and people must adapt to these changes. And in this case, the values we have are very
important.

But as people of the modern age, it is too little for us to be just inheritors and assimilators of
these values. Something is still missing. But what?... We must also be creators of values. But what
does this means to others? Since every value involves objects and assessments, people in general as
the main subject of these assessments, is gifted with the necessary potential to analyze and evaluate,
to make decisions about some aspects of the world. The values are: Beauty, Goodness, Faith, Truth,

Love, Creativity, Yearning.

Cuvinte cheie: universul valoric, cartea de vizita, frumusetea spiritului, creativitatea, dorul.

Key words: the value universe, the business card, the beauty of the spirit, creativity, yearning.
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METODELE EMPIRICE/TEORETICE iN STIINTELE SOCIO-UMANE
EMPIRICAL/THEORETICAL METHODS IN THE SOCIAL AND HUMAN SCIENCES

Emanuel Florescu

(Universitatea ,,Stefan cel Mare” din Suceava)

Studiile de specialitate sustin ipoteza cd nu toate metodele de cercetare sunt potrivite pentru
orice fel de cercetare stiintifici. Metodele empirice sunt opuse celor teoretice, astfel incat fiecare
dintre ele are aria si specificul ei in metodologia stiintelor socio-umane. Ponderea metodelor de tip
empiric ori teoretic este datd de relevanta si pertinenta sau utilitatea lor intr-o anumita stiintd socio-
umand. De exemplu, metodele folosite in istorie sau sociologie nu sunt pertinente in filosofie.
Concluzia este ca natura cercetdrii stiintifice determina tipul de metodd folositd. O implicatie
particulara a acestei concluzii generale este ca in cercetarea filosofica, care ma intereseaza in mod
special, nu sunt adecvate metodele empirice, intrucat tipul acestei cercetdri este unul teoretic si
speculativ. In schimb, ele se aplici mai reusit in stiintele socio-umane, care opereazi cu date
factuale, ca istoria sau sociologia. Important este ca metodele folosite sd contribuie la dezvoltarea

gandirii critice, ce reprezintd un factor esential in educatia moderna.

Specialized studies support the hypothesis that not all kinds of research methods are suitable
for every kind of scientific research. Empirical methods are opposed to theoretical ones, so that
each of them has its area and specificity in the methodology of social and human sciences. The
weight of empirical or theoretical methods is given by their relevance and pertinence or utility in a
certain socio-human science. For example, the methods used in history or sociology are not
pertinent in philosophy. The conclusion is that the nature of scientific research determines the type
of method used. A particular implication of this general conclusion is that empirical methods are not
appropriate in phisolophical research, which | am particularly interested in, since the type of this
research is theoretical and speculative. Instead, they apply more properly in the social and human
sciences that operate with factual data, such as history or sociology. What is important is that the
methods used to contribute to the development of critical thinking, which is an essential factor in

modern education.

Cuvinte cheie: metoda, empiric, teoretic, cercetare, stiinta.

Key words: method, empirical, theoretical, research, science.
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DEZVOLTAREA GANDIRII CRITICE LA COPIII
THE DEVELOPMENT OF CRITICAL THINKING IN CHILDREN

Maria Moisei

., Ganditi critic si nu memorati doar ceea ce vor altii sa ganditi”.
Neale Donald wWalsch

Dezvoltarea gandirii critice la copii constituie un obiectiv important, de tip formativ si se
realizeaza prin folosirea cu precadere a unor strategii interactive care ii scot pe copii din ipostaza de
obiect al formarii si ii transforma in subiecti activi, coparticipanti la propria formare.

A gandi critic inseamna a fi curios, a pune Intrebdri, a cduta raspunsuri, a ciuta cauze si
implicatii, a gasi alternative la atitudini deja fixate, a adopta o pozitie pe baza unei intemeieri
argumentate si a analiza logic argumentele celorlalti. Este un proces activ care il face pe cel care
invatd sa detind controlul asupra informatiei, interogand-o, reconfigurand-o, adaptind-0 Ssau
respingand-o. Este evident cd o asemenea capacitate nu se dezvolta de la sine, ci ea trebuie exersata
si incurajatd intr-un mediu de invitare propice. Invitarea deprinderilor de gandire critica se
realizeaza eficient cand se abordeaza 1n acest fel cunostintele noi.

Gandirea critica isi demonstreaza utilitatea atunci cand avem nevoie de idei noi, de solutii in
rezolvarea problemelor ivite pentru a obtine ceva, a scapa de ceva sau pentru a ne da seama ce vrem.
Invatimantul actual cere centrarea pe copil, si in acest fel utilizarea metodelor interactive de
predare-invatare in activitatea didactica contribuie la imbunatatirea calitatii procesului instructiv-
educativ si presupune o noud abordare a educatiei, prin promovarea de metode didactice interactive.
Cadru didactic va folosi metodele si tehnicile de predare-invatare menite sa stimuleze gandirea

criticd a copiilor.

"Think critically and don't just memorize what other people want you to think".

Neale Donald wWalsch

The development of critical thinking of children is an important objective, of a formative type,

and is achieved mainly by using interactive strategies that remove children from the position of

being the object of training and transform them into active subjects, co-participants in their own
training.

Critical thinking means being curious, asking questions, looking for answers, looking for

causes and implications, finding alternatives to already fixed attitudes, adopting a position based on

a reasoned foundation, and logically analyzing the arguments of others. It is an active process that

puts the learner in control of information by interrogating, reconfiguring, adapting or rejecting it. It
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is obvious that such a capacity does not develop by itself, but must be practiced and encouraged in a
conducive learning environment. Learning critical thinking skills is most effective when new
knowledge is approached in this way.

Critical thinking proves its usefulness when we need new ideas, solutions to solve problems in
order to get something, get rid of something or to realize what we want. Current education requires
child-centeredness, and in this way the use of interactive teaching-learning methods in didactic
activity contributes to improving the quality of the instructional-educational process and implies a
new approach to education, by promoting interactive didactic methods. Teaching staff will use

teaching-learning methods and techniques designed to stimulate children’s critical thinking.

Cuvinte cheie: gandire critica, rezolvarea problemelor, activitatea didactica, centrarea pe
copil, strategii interactive.
Key words: critical thinking, problem solving, didactic activity, child-centeredness,

interactive strategies.
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